Qg@ RAHA
O‘D ;[ZJ:|]12}){(§'A1 IONAL

RIS Grade 1
Curriculum Guide

for Parents
2016-2017



RAHA
INTERNATIONAL
SCHOOI

Dear Parents

ThisGuidehasbeencreatedto provideyouwith an overviewof the curriculumofferedin the Primary
Schoohkt RahdnternationalSchoolRIg, with aparticularfocusonthe learningthat will be happeningn
Gradel.

At Rahalnternational Schoolwe offer a balancedand academicallychallengingeducationwhichis

designedto developindividualswho are both independentlearnersand international citizens.Our

curriculumin the Primary Schoolis basedon theInternational BaccalaureatgIB) Primary Years
ProgrammgPYP)ThePYRsaninternationalframeworkwhichfocusesonthe developmenibf the whole

childaddressingocial physicalgmotional,culturalandacademicneedsfor learners RISoffersthe PYP
from EarlyYearsl (EY1upto Grade5.

The focusof the PYPis on studentlearningand developingan internationallyeducatedperson.The
framework offers a comprehensivejnquiry-basedapproach to teachingand learning providing
opportunitiesfor learnersto constructmeaning principallythroughconceptdriveninquiry. At RISwe
focuson the developmentof skillsandattitudeswe would hopeto find in a balanced self-motivated,
caringandethicalindividual.

RIS was officially authorizetthe PYPy the 1B in 2010and had its first posauthorization IB Evaluation
visitin March 2014 The school is committed to following and further developing the Programme to
ensure thatlearning is engaging, relevant, challenging and significant antg thealiverse needs of the
student.

At RIS we believe that strong partnerships between the school and parents provide an important
F2dzy RIGA2Yy F2NJ 2dzNJ OKAf RNBYyaQ fSENYyAy3asd | a LI NB)
understanding of K S a4 O0K22f Q& OdzNNA Odzf dzY 'y R | LILINRIF OK (2
Curriculum Guide, please contact medédylor@ris.agif you have any further questions.

Wishing you and your children all the best in the year ahead.

David Taylor
DeputyHead of Primary (PYP Curriculum Coordinator)
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An appreciation of the developmental characteristics that cambtcipated of children at particular ages helps us
as adults to empathise with their needs and behaviours, set appropriate expectations, and supgorirad|
development and wellbeing.

Children grow and develop at their own rate. There is really nacgbpGrade 1 child! Some six yezslds may be
expected to act and learn like six yealds, while others are more like children a year or more older. Children, like
adults, thrive on success. When children continually fail tasks doséimem by adults, thg soon learn to resent

a 3 NRizA JaADRIS we believe in developing a positive climate where the successes of each child, whatever stage
they are working at, are celebrated.

Physical Growth

1 Very active but easily fatigued
Growth slow and steady
Improvement of eyéhand coordination
Better use of small muscles
Eyes not ready for much close work

= =4 -4 =4

Actions and Reactions
1 Can be still only for a shorttime
Aggressive, yet sympathetic
Lengthening periods of calm behaviour
Emotionalparticularly farful of imaginary and improbable dangers
A boaster
Sensitiveto ridicule, failure, loss of prestige
Interest in immediate environment
.2834Q YR IANIAQ AyiSNBada aAYAflINE 2SO o0S3IAyyAay3d i:
Interested in songs, rhythms, fairy tales, nature ségritelevision
Usually a good listener
Strong liking for anything that runs on wheels
Beginning of manipulative skills
adzOK Sye2eYSyid FTNRY a4/ 26062eé | yR AGLYRALFY & LI I @&
Has competitive spirit
Little abstract thinking yet; learns best when actively ilweadl
Anxious to do things well; likes to use hands
Talkative, exaggerates; may fight with words instead of blows
Concerned about rightand wrong, though sometimes prone to take small objects
Beginning to understand time and money values

=A =4 =4 -4 -4 -4 -4 A A -4 -4 -4 -4 A 4 -4 -4 A
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Needs
1 Some independence and some encouraging support
Learning situations with concrete objects
Warmth and encouragement from adults
Frequent periods of rest and relaxation
t NELISNJ YSRAOFf OFNB F2N) dzadztf OKAf RNByQa
Opportunities to be like other frirds
Good food at regular intervals
Broadening experiences to satisfy their growing interests
School work geared to their ability level
Assistance from adults concerning property rights
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How Adults Can Help

Provide opportunities for muscular activittedimbing, etc.

Give child the feeling that you are standing by

Set up regular habits for food and frequent rest period

Give some economic independence through allowance or opportunities to earn money

Set xample such ababits of tidiness, posture, and thoughtfulness

Provide opportunities to develop moral and spiritual understanding

Give activities in which they can use hands as well as larger muscles

Provide opportunities to plawyith others their own ge

Give patientinstructiosO2 Yy OSNY Ay 3 gKI G Aa GKSANRBRI yR 6KFG Aa

=4 =4 =4 -4 -4 -8 -8 4 9
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ThelB Primary Years Pgsamme (PYP)

Learner Profile

The IB learner profile promotes education of the whole person for a life of active, responiidaship emphasizing
intellectual, personal, emotional and social growth. The attributes and descriptions of the learner profile define the
type of learner RIS hopes to develop through its programmes. All members of the RIS Community including students,
teachers, administration, support staff and parents strive to develop these qualities.

Profile

Descriptor

Inquirers

We nurture our curiosity, developing skills for inquiry and research. We know how tc
learn independently and with others. We leasith enthusiasm and sustain our love of
learning throughout life.

Knowledgeable

We develop and use conceptual understanding, exploring knowledge across a rang
disciplines. We engage with issues and ideas that have local and global significanc

Thinkers

We usecritical and creative thinking skills to analyse and take responsible action or
complex problems. We exercise initiative in making reasoned, ethical decisions

Communicators

We express ourselves confidently and creatively in more thamlamguage and in many
ways. We collaborate effectively, listening carefully to the perspectives of other
individuals and groups.

Principled

We actwith integrity and honesty, with a strong sense of fairness and justice, and w
respect for the dignitand rights of people everywhere. We take responsibility for ou
actions and their consequences.

Opertminded

We critically appreciate our own cultures and personal histories, as well as the valug
and traditions of others. We seek and evaluate a rangeodfts of view, and we are
willing to grow from the experience.

Rislctakers

We approach uncertainty with forethought and determination; we work independe
and cooperatively to explore new ideas and innovative strategies. We are resourcef
resilient in the face of challenges and change.

Balanced

We understand the importance of balancing differentaspects of our tfiviesellectual,
physical, (spiritual) and emotiormalto achieve weHbeing for ourselves and others. We
recognize our interdependenceith other people and with the world in which we live.

Caring

We show empathy, compassion and respect. We have a commitment to service, an
act to make a positive difference in the lives of others and in the world around us.

Reflective

We thoughtfully consider the world and our own ideas and experience. We work to
understand our strengths and weaknesses in order to supportour learning and pers
development.

w{ DNIRS wm / dzNNeAsOmzf dzY DdzA RS Hnamc
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The 5 Essential Elements of the PYP

Wy CFC3a 2whyt 9 MDA INABF JdtsF F

The aim ofthe PYP, to create a curriculumthatis engaging, relevant, challenging and significant, is achieved through
structured inquiry and the development of five essential elemerkeowledge, concepts, skills, attitudeand
action.

Knowledge: What do we want students to know?

While the PYP acknowledges the importance of traditional subject areas (language, mathematics, social studies,
science, personal, social and physical education, and arts), it also recognizegptréance of acquiring a set of

skills in context and of exploring content which transcends the boundaries of the traditional subjects and is relevant
to students. The PYP has six transdisciplinary themes that provide the framework for learning. These #re
globally significant and support the acquisition of knowledge, concepts and skills of the traditional subjects. They are
NEOAAAGSR GKNRdJzZAK2dzi GKS aGdzRSydaQ GAYS Ay GKS t,to

. . . MW MA U ADKRRTF OEXT p J
dF B FpFpTHEE MIFHFSFOMMVEY TIHFHI@REU QMW YT HEEHRKERB on@iaKT BB P MDY ) MhOkam ke KRk F BYYBHIAFOR b ¢
@ K F 1 KM b®F O 1O BCHORBMOTHE: v

Who we are An inquiry into the nature of the self; beliefs and values; personal, phyi

A M b mental, social and spiritual health, human relationships including fam
friends, communities, and cultures; rights and responsibilities; what it mea
be human.

Where we are in place and timg An inquiry into orientation in place and time; personal histories; homes

A F BACHOE @atORKT Y journeys; the discoveries, explorations and migrations of humankind;

relationships between and the interconnectednessf individuals ang
civilizations, from local and global perspectives.

How we express ourselves An inquiry into the ways in which we discover and express ideas, fee

F ok DI BFKD nature, culture, beliefs and values; the ways in which we oefba, extend ang
enjoy our creativity; our appreciation of the aesthetic.

How the world works An inquiry into the natural world and its laws; the interaction between

a Ky AOFb natural world (physical and biological) and human societies; how humang

their understanding of scientific principles; the impact of scientific
technological advances on sety and on the environment.

How we organize ourselves An inquiry into the interconnectedness of humamade systems an
F ok ay BOMSTED communities; the structure and function of organizations; societal decig
making; economic activities and dlr impact of humankind and th
environment.

Sharing the planet An inquiry into rights and responsibilities in the struggle to share fi
M bmHYEp F | B IOF resources with other people and with other living things; communities and
relationship within and between them; access to equal opportunities;

The PYP is both a curriculum framework and a philosophy that facilitates structured inquiry. Through inquiry, the
students are encouraged to question, wonder, doubt, speculate and generalize as part of their learning journey to
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construct meaning about thevorld around them. Students are also encouraged to consider situations from multiple
viewpoints and have the opportunity to explore significant local and global issues

Concepts: What do we want students to understand? _ v wssm g pFrdgEex F Y 8 HOF

In order to develop a holisticapproach to learning the PYP identifies key concepts that have relevance within and
FONRPaa adzowaSoOiad ¢KSasS 02y O0SLJia 2FiSy F2N¥Y (G(KS ol aira
to adeeper understanding of what is being learned. These concepts include:

1 Form: Whatis itlike?., mPp28bl HOF

observing, identifying, describing and categorizing.
1 Function How does itwork? b @AWY 1 4 m lOF

analyse the function, role, behavioand the ways in which things work.
1 Causation Why is itlikeitis? F MpF@PRYB THOF

INTERNATIONAL

t NPYLIWGAY3 &aiddzRSyGa G2 Fal d2KeKé FyR 2F KStLAyYy3a (GKSY

consequences.
1 Change How is itchanging? p PR B¥r T Nb IOF
realization thatwe are growing up in a world in which the pace of change, both local and global, is accelerating.
1 Connection How is it connected to other things? o p 3FYb IbE® YA HIOF
helps focus on the relationships within and amaygtems are often complex, and that changes in one aspect
of a system will have consequences, even though these may not be immediately apparent; that we must
consider the impact of our actions on others, whether atthe immediate, personal level or a¢tiek df far
reaching decisions affecting environments and communities.
1 Perspective What are the points of view? p [y K06y Ym [ x B FOF
helping students reject simplistic, biased interpretations, towards seeking and considering the points of view of
others, and towards developing defensible interpretations.
1 Responsibility What is our responsibility? f » hcr 4OsiYY BB Y HB HOF
This concept was selected because of the need to develop in students the disposition towards identifying and
assumingesponsibility, and towards taking socially responsible action. This concept is directly linked to the
action component, one of the essential elements in the PYP curriculum.
1 Reflection :How do we know? P pPtoxBF b1 x wF
challenges the students to exang their evidence, methods and conclusions for potential bias or other
inaccuracy.

In addition to the above key concepts, children will inquire into related concepts in all curriculum areas. Instead of
simply gaining knowledge and skills in mathematiosekample, they will deepen their understanding of concepts
such as pattern, multiplication, place value and bias.

w{ DNIRS wm / dzNNeAsOmzf dzY DdzA RS Hnamc
8



Skills What do we want students to be able to do?
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In order to conduct purposeful inquiry and be prepared fordidag learning, students need to master a whole range

of skills. The PYP framework identifies some skills which transcend the disciplines and are therefore called trans

disciplinary skills.

n Kt a huors 1 B @ b W05 HRAVERBTHEF X Wi M K Tod- Mpallr b AZGE TR MG BB TU K v B B BOF
b Y HbbBke 5 N HouAATOF
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Thinking pre#P

Researcha ¢ 3 lOF

Socialc KF BhtT @

Communication
bfr bbb wk

Selfmanagement
Wt g wk

Acquiring knowledge
AD/BO U
Comprehension
anyIoF
Application

XT 3AbIOF
Analysis

bt Ac blOF
Synthesis

UT bp b OF
Evaluation
aTT4bIOF
Dialectical thinking
¢ HOppHPF
Meta-cognition
WFppwF

Formulating
questions
W 5 UGttty
Observation
whc
Planning
ATA
Collecting data
HpRBM B
Recording data
AF 1T
Organizing data
YppeRa T
Interpreting data
HprRW B T
Presenting research

acharT

Accepting
responsibility
A TRHEbMB)|

Respecting others

ListeninglF B h Bb
SpeakingyX pF ¢ B
Readindy F p 4UlO
Writingwy 3 F b b tOH

O T p dpldos Non-verbal

Cooperating
AV
Resolving conflict
Ve
Group decision
making
WT KHE D i
Adopting a variety of
group rolesp
WY ApB mblifd3x
Q@K ™ BoteBY

communication
© n Y b bR b HOF

Gross motor skills

b B FLUIPHORRQFF N1
Fine motor skills

X1 Wip OHRQFF N
Spatial awareness

C X f b gd@FwF
Organization

at xblOF

Time management

4 L WIOF b w
Safety

0 F sweFuoMb FOF
Healthy lifestyle

c ¢ HH{JFr m WY
Codes of behaviour
PpHhbhWHBY
Informed choices

wB AKkBGFT b >

Attitudes: What do we want students to feel, value and demonstrate?

TheIB recognizes thatitis essential to develop positive attitudes towards people, the environment and learning if
the students areto be successful global citizens. These attitudes are fostered through the learning activities planned

_C UF kg hiy M D HRMOMY T ALKGRT B MR IBF M B FOF

by the teachers and caidered when assessing student progress.

The attitudes are:

Tolerancep B f B b IOF
Integrity wB F Ub hb F
Enthusiasmw HBF B ¢ IOF
Curiosity b1 A bWcb F
Cooperationg, m F J1 b HOF
Commitmenta F € b lOb F

RespectaFpbhc v F
IndependencewyT KOblY b HBb F
EmpathyP AF 1 b IOF
CreativityMF p 2B F
ConfidenceE Y »UQFX30F
Appreciationp T p Y b IOF

Action: How do we want the students to act?

FHTOhsaT

AY _UBRDMDBE Ok B

Inthe PYP program, thetudents are challenged to take action and reflect on how they can make a difference to the

world. Inthe PYP such actionis studentinitiated and results froma genuine concern for and commitment to others.

W {

DN} RS wm
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Assessment

Beliefs/philosophy

RIS believes that assessmentis an integral tool that drives learning and teaching. Assessment allows us to identify
what students understand, know, can do and where they are in the learning process. Both students and teachers
areinvolved in assessing gess as part of the development of their wider critical thinking andewuation skills

as well as demonstration of Learner Profile. We identify desired results, determine acceptable evidence and plan
learning experiences and instruction to ensuresess. Awide range of strategies and tools are used for assessment.

By understanding our learners we can adapt and change our instruction to help students and teachers reach
expectations set forth by our programme.

Purpose
I To collect data that drives @hning, instruction and reflection
To understand our learners
To strengthen our learning process and practice as educators
¢t2 ARSY(lATFe &aiGdzRSydaqQ adNSy3aika
To personalise/differentiate instruction
To track progress and growth within aromunity of learners
To evaluate teaching and student inquiry
To provide information to all stakeholders
To promote consistency in articulation of the written curriculum

=A =4 4 -4 -4 A -4 -9

Feedback

Teachers at RIS are aware of the importance feedback plays ladheing process of a child. Feedback is given so
children can reflect on their work andifther refine and develop theiskills.Teachers at RIS are aware of the
importance feedback plays in the learning process of a child. Feedback is given so claitdrefhect on their work
and urther refine and develop theiskills.

Learning Goals and Reflection Journals

An important part of the PYP is the setting of personal goals by the students; these goals should be achievable and
measureable. To this end ii$ a requirement for all students to utilize a reflection journal throughout the year to
discuss notonly the general progress they have made, their current studies, and other aspects of their school work

but it should also be used to measure the success oS OK OKAf Rwa 321 fad !ff OKAf RN
prominent place both at home and at school.
TheReportingCycle
October 2016 | December 2016 February 2017 March 2017 May 2017 June 2017
ParentTeacher | 1st Written 3 Way 2nd Written Student Led 3rd Written
Report Conferences report report

Written reports

The written report is given three times during the academic calendar, in December, March and June. The report
F2tt26a | yIFINNY GA GBS F2N¥I (i QReddidndspdiayddveldpinéntn BraddzREYg, 63 Q | OF
overall levels offichievemenQ andW! (G G A GdaRmBg@ G4 NS dza SR Ay (GKS NBLRZ2NI G2
performance in Mathematics, Language, Visual Art, Music, Physical Educatigwalnic, and (for students who

DN} RS ™ [/ dzNMAOwzt dzY DdzA RS
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study these subjectdslamic and Arabic Social Studigtidents receiving Learning Support receive an additional
Learning Support narrative comment within the main report, completed by the relevant Learning Support teacher.

t I NSyd ¢SFEOKSN) WCANRBRG LYLINSaaAz2yaQ /2yFSNByOSa

In early October we hold Parent Teacher Conferences betwémn Homeroom teacher and parenfShese are

designed to communicate how the student is settling into their new class, six weeks into the academithgea

a U dzR Sy (i to@resSandNdeedls drdstussedand initial goals set by the student with their homeroom teacher

are shared with parents. Homeroom Teacherswifl & 2 GF 1S (KS 2 LJLJ2 Nluegiohsiaddrés2 | y & &
concerns anghare speific studentinformation relating to the Learner Profile and attitude in the particular subject

areas.

Y

Three Way Conferences

At RIS in February, midway between the firstand second written reporthohstour Three Way Conferencéhree

Way conferences involve the student, parents and teacher. Students discuss their learning and understanding with
their parents and tealger, who are responsible for supporting the student through this process. Prior to the end of
the conference new goals are set, with all determining how they can support the achievement of the goals.

Student Led Conferences

At RIS in Maymidway betweenthe secondand thirdwritten reports we hold Student Led Conferenceéll students
participate and areresponsible for leading the conference between themselves and their parents. The conferences
enable parents to gain a clear insightinto the wtitkir child is doing through discussion with them and is supported

by the use of a Student Portfolio.

Portfolios at RIS

Each PYP student atRIS creates a Student Portfolio with transdisciplinary work that reflects the development of the
5 Essential Elements of the PYP (knowledge, séitigjdes, concepts and action) as well as the Learner Profile. The
Student Portfolios represent elements of learning from the whole academic year and show evidence of student
learning and reflection. Thetiwdent portfolios include an array of evidence/artefacts selected by both students and
teachers. The creation of the Student Portfolios is supported by all PYPetsagbross all curriculum areas.

Programme of Inquiry (POI)

Inquiryistheprimarypedagogicahpproachofthe PYPInquirylearningmeansstudentsareactivelyinvolvedin their
own learningandto take responsibilityfor that learning.The PYPcurriculummodelis built from a framework of
Transdisciplinarfhemeghat helpteachersandstudentsto exploreandacquireessentiaknowledgeandskillsand
to take sociallyresponsibleaction.ThePYPsetsout sixthemesto offer continuity and progressiorof learning. Al
gradelevelsfrom Kindergarteronwardsstudyone Unitof Inquiryunder eachtheme (PreK addresdour of the six
themes). AlltheW! ydflil A lj dizhtiePritharyschooltogether constituteour Wt NEB 3 NdngaeiS (RO

w{ DNIRS wm / dzNNeAsOmzf dzY DdzA RS Hnamc
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The Grade 1 Units of Inquiry

Atimelinefor the Wt N2 3 MIL YWY Sdzpmdducedeachyearto showthe orderinwhichUnitsof Inquiryateach
gradelevelwill betaught. Belowis anoverviewof the sixGradel Unitsof inquiryin the order they areto betaught.

Semester 1

WHO WE ARE

An inquiry into the nature of the self;
beliefs and values; personal, physical
mental, social and spiritual health;
human relationships including families
friends, communities, and cultures;
rights and responsibililes; what it
means to be human.

Central Idea
Relationships contribute to our wellbeing and need to be nurtured

KeyConcepts:Reflection, FunctiorResponsibility
Related ConceptRelationships, Families, Friendship, Needs

Lines ofinquiry
1 Relationships thatre importantto me
1 How relationships with others (e.qg. friends, famil{c)e
contribute to our wellbeing
1 How we liild and maintain relationships

SHARING THE PLANET

A 2

|— :-L:- Y
L2 §

An inquiry into rights and
responsibilities in thestruggle to share
finite resources with other people and
with other living things; communities

and the relationships within and

between them; access to equal
opportunities; peace and conflict

Central Idea
Humans impact the oceans of the world.

KeyConceptsCausationChangeResponsihility,
Related Conceptonservation, Diversity

Lines of Inquiry
1 How living things use the ocean
1 Challenges facing the Ocean
I Ways we and others can protect the ocean

resolution.
WHERE WE ARE IN PLACI Central Idea
AND TIME An understanding of our hormend hostcountry/countries helps us
ﬁ@ appreciatenow we are connected.
S X
‘ ‘ KeyConceptsForm, ConnectioyResponsibility
Na? Related Concept<ountries, Values

An inquiry into orientation in place and
time; personal histories; homes and
journeys; the discoveries, explorationg
and migrations of humankind; the
relationships between and the
interconnectedness of individuals and
civilizations, from local and global
perspectives.

Lines of Inquiry
T Ourcommunity
1 Thecharacteristics of our countries
9 Differences and similarities of countries
1 The geographical characteristics of our countries

w{ DNIRS wm / dzNNeAsOmzf dzY DdzA RS Hnamc
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HOW THE WORLD WORKS

An inquiry into the natural world and
its laws; the interaction between the
natural world (physical and biological)
and human societies; how humans us
their understanding of scientific
principles; the impact of scientific and
technological advances on society an
on the envionment.

Central Idea
Understanding the characteristics of air allopesople to make every
day applications.

Key Conceptsunction,Causation
Related Concepts$-orce, Bergy

Lines of Inquiry
1 The evidence of the existence of air
1 What air can do and how we use it
i Airas a force

HOW WE EXPRESS OURSEIL

How we expressurselves
An inquiry into the ways in which we
discover and express ideas, feelings
nature, culture, beliefs and values; the
ways in which we reflect on, extend
and enjoy our creativity; our
appreciation ofthe aesthetic.

Central Idea
Stories are communpated for differentvays and can reflecultures.

Key ConceptdzunctionPerspective
Related Concept€€ommunication, Characteason, Expression

Lines of Inquiry
1 The features o$tories
 How stories are communicated
I Stories from different cultures

HOW WE ORGANIZE
OURSELVES

Lo

An inquiry into the interconnectedness
of humanmade systems and
communities; the structureand
function of organizations; societal
decisionmaking; economic activities
and their impact onhumankind and
the environment.

Centralldea
Transportation changes and makes it possibletmnmunitieso
connect.

KeyConcepts:Form,ChangeConnection
Related ConceptSransportation, Safety, Networke&hnology

Lines of Inquiry
1 Typesand uses of transportation
1 Why communities need tbe connected
1 How the organization of transport systems have changed
overtime

W {
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Language- (English)

Introduction

The learning process simultaneously involves learning languagéearners listen to and use language with others

in their everydayives; learning about languageas learners grow in their understanding of how language works;
and learning through languageas learners use language as a tool to listen, think, discuss and reflect on information,
ideas and issue@Halliday 1980).

Effective language teaching and learning are social acts, dependent on relationships with others, with context, with
the environment, with the world, and with the self. Such learningis relevant, engaging, challenging and significant
Exposure to and experiencativ languages, with all their richness and diversity, creates an inquisitiveness about life
and learning, and a confidence about creating new social interactions.

At RIS we believe thaS I Ny SNA Q ySSRa NS 0Sad aSNYSR imébingwitihSe Kl @S
meaningful contexts, rather than the learning of language as anisolated series of skills to be acquired. Fragmenting
learning into the acquisition of isolated skill sets can create difficulties for |learnfensexample, learners mayeb

able to read, write and spell words correctly in isolation but may notbe able to read, write or spell those same words

in other contexts.

Our teachers plan learning experiences that enable learners to develop language within meaningful and enjoyable
contexts, learners are able to make connections, apply and transfer their learning to different situations. The
programme of inquiry provides an authentic context for learners to develop and use language.

PYP Language Strands

The PYP has identified thredgrandst oral language, visual language, written languag¢hat are learned across

and throughout the curriculum, with each strand being an integral component of language learning. Each strand has
been considered from both theeceptive aspect receiving andconstructing meaning, andxpressiveaspect

creating and sharing meaning

Strand Receptiveg receiving and Expressive, creating and
constructing meaning sharing meaning

Oral Language Listening <€ > Speaking

Visual Language Viewing € > Presenting

Written Language Reading Writing

w{ DNIRS wm / dzNNeAsOmzf dzY DdzA RS Hnamc
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The Grade 1 Language Curriculum

Within the Grade 1 classroorihe language profile of every student is uniquEhis is typical in any school, but
particularly so in an international school where students come with suaaihed experiences of English, many as

second language English learners. At RIS the range of learning needs is recognized and we differentiate our
programme accordingly. Language in the Primary School is supported by the &psstr&tmeworks for readingnd

Writing and the IB PYP continuums for Oral Language and Visual Language. Both the Firststeps frameworks and the

IB PYP continuunae designed as diagnostic tools to assistteachers in planning learning experiences for students,

and in monitoring stR Sy 12 Q RS@St 2LI¥Sy i GKNRdAAK2dzi GKS LINRAYFNE &St
therefore presented in developmental phasesther than by age range.

Oral Language Listening and Speaking

(In Grade 1 the majority of students will be working predantly, but not exclusively, with Phase 2 for Listening
and Sgaking.)

Overall Expectations

Phase 1

Learners show an understanding of the value of speaking and listening to communicate. They recognize that sounds
are associated with objects or with shwlic representations of them. They are using language to name their
environment, to get to know each other, to initiate and explore relationships, to question and inquire.

Phase 2

Learners show an understanding that sounds are associated with obgaais and ideas, or with symbalic
representations of them. They are aware that an object or symbol may have different sounds or words associated
with itin different languages. They are beginning to be cognizant about the high degree of variabilitguwddan

and its uses.

Phase 3

Learners show an understanding of the wide range of purposes of spoken language: that it instructs, informs,
SYUSNIFAyas NBIaadNBSaT GKFEdG SIOK tAadSyYySNRa LISNOSLIGAZ2Y
the use of different aspects of language.

Phase 4

Learners show an understanding of the conventions associated with speaking and listening and the value of adhering
to those conventions. They are aware that language is a vehicle for becoming knowledgeable, for negotiating
understanding and for negotiatinge social dimension.

Phase 5

Learners are able to understand the difference between literal and figurative language and how to use language
differently for different purposes. They are aware that they are building on their previous experiences agd usi
language to construct new meaning.

w{ DNIRS wm / dzNNeAsOmzf dzY DdzA RS Hnamc
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Visual Language Viewing and Presenting

(In Grade 1 the majority of students will be working predominantly, but not exclusively, within Phase 2 for Viewing
and Presenting)

Overall expectations

Phase 1

Learnersshow an understanding that the world around them is full of visual language that conveys meaning.
They are able to interpret and respond to visual texts. Although mafcheir own visual language spontaneous,
they are extending and using visualhguage in more purposeful ways.

Phase 2
Learners identify, interpret and respond to a range of visual text prorapt$ show an understanding thdtfferent
types of visual texts serve different purposes. They use this ledye to create their own visuigexts for particular
purposes.

Phase 3

Learners show an understanding that visual text may represent realifgntasy. They recognize thatsual text
resources can provide factual information and increase understanding. They use visual texflactive way to
enrich their storytelling or presentations, and to organize and represent information.

Phase 4

Learners show an opemindedness about the use of a range of visual text resources to access information.
They think critically, and are articuesabout the use of visual textto influendetviewer. They are able tese visual
imagery to present factual information, or to tell a story.

Phase 5

Through inquiry, learners engage with an increasing range of visual texineesa As well as explorihe viewing
and presenting strategies that are a part of the planned learnimgrenment, they select and ussrategies that
suittheir learning styles. They are able to make coninest between visual imagery asdcial commentary. They
show more disernment in selecting information they consideliable. They ar@able to use visual imagery to
support a position.
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Written Language; Reading and Writing
For reading and writing the First Steps Maps of Development provide the developmental continuums used by
teachers to determine appropriate learning outcomes and track student progress. The most relevant firases

Grade 1 are detailed below.
Reading

TheYl 22 NRA G& 2F addzRSyida Ay DNIXRS m gAff 0SS g2NJAYy3T 6AGKA
o W9l NX&aQo

As a benchmark, a student who has demonstrated all of the key indicators for Phase 2 and at least half of Phase 3
WOl NX & AlWRAICKSI2SNOR 2F DNI RS m A& O2yaARSNBR (2 0SS WwWYSSi

Overviewof ReadingPhase 2¥9 E LISNA YSyY (i | f Q

GLOBAL STATEMENT

Inthis phase, readers use memory of familiar, predictable texts and their developing sgumubl knowledge tq
match some spoken words with written words. Experimental readers are focused on understandin
conveying the meaning of these texts rather than reading all words accurately. They read and compreher
with repetitive, limited and known vocabulgrand spportive illustrations.

CONCEPTUAL UNDERSTANDIN®Eorporated from PYP Scope and Sequence , IB, 2009)

1 The sounds of spoken language can be represented visually.

1 Written language works differently from spoken language.

1 Consistent ways of recording words or ideas enable members of a language community to communi

1 Peoplereadto learn..

1 The words we see and hear enable us to create pictures in our minds.

USE OF TEXTS CONTEXTUAUNDERSTANDING

w Reads and demonsates comprehension of textd § Expresses an opinion about a text, but may not
by always be able tojustify it.
-recalling someideas explicitin a text 1 Identifies the role of the author and illustrator of
- identifying the topic of a text a text.
- selecting a limited number of explicitevents to| §  Talks about the ways different people or
retell a text characters are represented in text§ ® It gid
- linking two ideas explicitin a text inthisstoNB LI | &8a F2200lF f f d

1 Demonstrates that print remains constantg.g.
transfers knowledge damiliar words from one
context to another.

w alAyldlrAya GKS ai2NBf Ay
texts although a limited number of words are
read accurately.

w With assistance, locates and selects texts
appropriate to purpose or interest.

CONVENTIONS PROCESSES AND STRATEGIES

w Recognises a small bank of known words in w Draws upon alimited knowledge base to
different contexts, e.g. personally significant comprehend,e.g topic knowledge, sentence
words. patterns and soundgymbol réationships.

w Identifies the letters of the alphabet by name or| w Uses a limited range of strategies to
sound. comprehend,e.g. predicting, comparing.

w Demonstrates understanding of the concepts | w Determines unknown words by using word
and conventions of printge.g. left to right, top to identification strategies,e.g.predicting using
bottom, capital letters. beginning letters and/or pictures.
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GLOBAL STATEMENT

Early readers recognise a bank of frequently used words and use a small range of strategies to comprehe
These include short literary texts and structured informational texts that have familiar vocabulary ar
supported by illusations. Reading of unfamiliar texts is often slow and deliberate as they focus on reading ¢
whatis on the page, using sounding out as a primary wdastification strategy.

CONCEPTUAL UNDERSTANDINGS

=A =4 -8 -4 A

Different types of texts serve different purposes.

What we already know enables us to understand what we read.

Applying a range of strategies helps us to read and understand new texts.
Wondering about texts and asking questions helps us to understamdtaning.

The structure and organization of written language influences and conveys meaning.

USE OF TEXTS

CONTEXTUAL UNDERSTANDING

w Reads and demonstrates comprehension of te {1 Expresses and justifies personal responses to
by: texts,e.gd L RARY QU XéA 1S X
- recalling key information explicitin a text 1 Understands that authors and illustrators select
- identifying the mainidea explicitin a text information to suit a purpose and audience.
- selecting events to retell a text, sometimes | § Reognises how characters, people and events
including unnecessary eventsioformation are represented and offers suggestions for
- linking explicitideas in a tex¢,g.comparing alternatives.
a character at different points in the text.
1 Locates and selects texts appropriate to purpos
interest and readabiliy, e.g. uses library systems,
skims contents page.
CONVENTIONS PROCESSES AND STRATEGIES
w Recognises a bank of frequently used words in| w Draws upon a small knowledge base to
different contexts e.g.high frequency words, comprehend,e.g. sight vocabulary, concept and
personally significant words. text structure knowledge.
w Recognises aletters by name and their regular | @ Uses a small range of strategies to comprehenc
sound. e.g. self questioning, adjusting reading rate.
w Explains how known text forms vary by stating: | «w Determines unknown words by using word
- purpose e.g procedures instruct identification strategies,e.g decoding using
- some elements of organisatioa.g phonemes, onset and rime.
procedures have headings w Focuses on decoding words accurately when
- some elements of structures.g procedures reading an unfamiliar text, which may result in
list materials _and steps. limited fluency, expression and loss of meaning|
w{ DNIRS wm / dzNNeAsOmzf dzY DdzA RS Hnamc
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Writing

The majority of students in Grade 1 willbeworkind G KAy t KF 4SS W WIOELISNRAYSYyi(LfQ 2N 2
As a benchmark, a student who has demonstrated all of the key indicators for Phase 2 at the end of Grade 1 is
O2yaARSNEBR (G2 0SS WYSSGAYy3aIQ DNI RS fS@St adl yRI NRO®

Samples of independent student writing within Phase 2

Dy Feast toy,

; pell green-
Tt\ AN Y [ L GVS QY G haSeiall.
R || Dag el | i
C ANE ( gﬂeggskwsm‘{? e
T0 ¥ = ¢ e;-o ay
PRT FRMUC — W Do g i

Samples of independergtudent writing within Phase 3

M_)dﬂmmLtgﬂ))L
r \ \
MY o vourifnio}xs.a o ﬂﬂ@ DE’,O‘L'(\
Chuka‘.Land_l_Cathimﬁ 047- 1 wendto peas beagh. 14 was fun
) Va)’s becase my Mom aot her oo
a ,at,!“up /‘Fﬂ&‘f.ﬁ’pef}/ Skolen oy dhe seagulls and L eaid,
' Hlow wit ] Ydont ‘of‘mg popcorin next flme”
S e iR eaTpo Lo | o e
7 y 1 ' |
he Loomffatmﬁ. Shae tyn
Dear Branden.

We call Fall Avtuzen
Have you Leerz 2o
Di:nfﬁnd? MY zarne
is [;;2 ¢ awr a -
* ~ NAIE.

1 have Gown hatr 1 Lok
Like 224 spa7me. A
call Yrenct frt'&s

chips. Have yan go a
sister? Jdb hername is

Olivia | Aatrefich and adog
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Overviewof WritingPhase 2W9 E LISNA YSyY G | f Q

GLOBAL STATEMENT
In this phase, writers are awarethat speech can be written down. Experimental writers rely on familiar to)
generate a variety of textsuch as greeting cards, lists and letters. They demonstrate an understanding-g
to-one correspondence by representing most spoken words in their written texts. These words may cof
one, two or three letters, and reflect their developing undersdamg of sounagsymbol relationships.
CONCEPTUAL UNDERSTANDINGS
1 People write to communicate.
1 The sounds of spoken language can be represented visually (letters, symbols, characters).
1 Consistentways of recording words or ideas enable members of a langoageunity to understand eacl
20KSNRE oNRAGAYy3Id 2 NRGGSY fFy3dz- 3S 62Nja RATFTFS
USE OF TEXTS CONTEXTUAL UNDERSTANDING
1 Experiments with familiar forms of writinge.g. 1 Provides reasons why people write,g. to
lists, captions, retells. remember, to say thank you.
1 Uses writing with the intention of i States the purpose and audience of own writing
communicating a message. egL 'Y 3I2Ay3 (G2 6NRGS
1 Demmstrates awareness that print contains a | I Talks about how characters and events are
constant messagee.g.NB Ol f f & (KS represented in literary texts.
message over time. 1 Talks about how people and ideas are
1 With assistance, finds information in texts represented in informatiaal texts.
appropriate to purpose or interest.
CONVENTIONS PROCESSES AND STRATEGIES
1 Writes using simple language structuresg. | 1 Draws upon semantic, graphophonic and
fA1SXZT L asSsx syntactic knowledge when writinge.g. topic
1 Demonstrates oneto-one correspondence knowledge, sond-symbol relationships.
between written and spoken worde.g. word- 1 Uses a limited range of strategies throughout th|
pointing when reading back own writing. writing process,e.g.connecting.
1 Begins to demonstrate understanding of the 1 Uses a limited range of strategies to spedlg.
conventions of print. Identifies the letters of the sounding out.
alphabet by name or by common sounds. 1 Decides how own text will be presented.
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GLOBAL STATEMENT

Early writers produce a small range of texts that exhibit some of the conventions of writing. Texts such as retells
and emails are composed to share experiences, information or feelings. Early writers have a staflftequently used
words they spell correctly. When writing unknown words, they choose letters on the basis of sound, without reg

conventional spelling patterns.

CONCEPTUAL UNDERSTANDINGS

teacherdirected or selfselected.
T With assistance, ihds information in texts and
records through drawing or writing key words.

1 We write in different ways for different purposes.

1 Thestructure of different types of texts includes identifiable features.

1 Applying a range of strategies helps us to express ourselves so that others can enjoy our writing.

1 Thinking about storybook characters and people in real life helps us to deebkacters in our own stories.

1 When writing, the words we choose and how we choose to use them enable us to share our imaginings and
USE OF TEXTS CONTEXTUAL UNDERSTANDING

1 Attempts a small range of familiar texts, either 1 Explains the purpose of a small range of familiar text

forms, e.g.jokes are to entertain.

9 Talks about the purpose of a piece of writing and the
ideasthat need to be included.

1 Explains why characters or events are represented in
particular way when composing literary texts.

1 Explains why people or ideas are representedin a
particular way when composing informational texts.

1 Imitates the use of simple evices used in texte.g.
print size, colour.

CONVENTIONS
1 Experiments with words drawn from a variety of
sources,e.g. literature, media, oral language of

peers.
1 Spells and uses a small bank of known words
correctly.
1 Knows all letters by nhame and theioenmon
sounds.

1 Knows simple letter patterns and the sounds they
represent,e.g. sh, ch, ee.
1 Writes simple sentences using correct punctuatior

PROCESSES AND STRATEGIES

1 Draws upon semantic, graphophonic and syntactic
knowledge when writing,e.g.text organisation, word
order.

I Uses a small range of strategies throughout the writin
process.e.g. selfquestioning.

I Uses a small range of strategies to spell unknown
words, e.g.chunking, sounding out.

1 Talks or draws as a means of planning before writing.

1 Begins to proofread and edit own writing when
directed, e.g. deleting words, adding punctuation.

1 Creates a published textthat is beginning to reflect th
intended purpose.
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Arabic B

Within Grade 1 there are students who have joined the school with no prior experience of learning Arabic and
students who have been learning Arabic for several years. Our Arabic B programme offers three levels of classes
enabling us to provide instructioat a suitable level for each child.

Arabic Foundation classedor students learning Arabic for the firsttime and students needing consolidation of
basics

Arabic Intermediate classed.evel 1 andArabic Intermediate classed.evel 2 for students withsome previous
experience learning Arabic and who are working towards proficiency.

Arabic Advanced classedor students with previous experience learning Arabic who have dematestr an
proficiency inlearning Arabic.

Students will be assigned Arabic sdas at the start of the academic year. There may also be movement between
classes during the year based on the needs of the student.

Arabic B Scope and Sequence
¢ KS a OK 2 Biscpe ahddqderc®providesievelopmental continuum of phases for @astrand.

Strand Receptiveg receiving and Expressive creating and
constructing meaning sharing meaning

Oral Language Listening <€ > Speaking

Visual Language Viewing <€ > Presenting

Written Language Reading Writing
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Overall Expectations bghase

Phase 1

Learners demonstrate an understanding of short simple sentences spoken texts and vocabulary. They are able to
use common greetings, give and follow basic instructions in Arabic. They are able to use oral language for short
period.

Phase 2

Learners show understanding of short simple spoken texts and vocabulary. They are ableto pronounce the letters
correctly and clearly with the shortand long sounds. They begin to use oral language appropriately to tell events in
sequence.

Phase 3

Learnes demonstrate a higher level of understanding of short simple spoken texts and vocabulary. Students are
able to pronounce studied words correctly and clearly. They startto use simple phrases to express their needs. They
start to arrange in order the ideathey want to communicate about.

Phase 4

Learners are able to apply previous learning to ask and answer questions about new topics. They can repeat and
recite a variety of new spoken words, texts and songs. Learners can reflect on, evaluate and modgpadken
responses to clarify meaning and information.

Phase 5

Learners startto communicate confidently with peers using a variety of phrases and sentences structures. They can
ask and answer questions about familiar and new topics confidently. Inpthése they are able to prepare and
deliver short presentations and topics of interests to pedrsarners mdependently identify materials they can use

to support a spoken presentation and give reasons for choices.

Viewing and presenting

Phase 1

Thestudents showcuriosity in many forms of visual media and respond and describe what they see. The stadents
able to read and use textsith different types of layout. Theynderstand that communication involves verbal, visual
and kinesthetic features HE students startto use a variety of implements to practice and develop handwriting and
presentation skills. They are able to ask simple questions in response to media.

Phase 2

The students view and react to simple messages or factual information esatitbe what they see. They can make
connections between the real and the imaginary. They can understand that signs and symbols carry meaning and
begin b read a range of signs in thexdronment. They are ableto search for, record and present informatging

a variety of media as well as make choices about what is useful to them. The students can use body language in
mime and role play to communicate ideas and feetimsually.
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Phase 3
The students are able to view and respond to media verbahy nonverbally. They can use a variety of media to
plan and create projects including use of the internet (with guidance). They can recognise and name familiar visual
texts for example advertising, logdabels....etc. The students are able to select asé suitable shapes, colours

and layout for presentations and develop writing different styles of Arabic calligraphy. They start developing their
presentation skills and use body language to add meaning to oral presentation.

Phase 4

The studens respondo viewing experiences orally and in writing. They can recognise the power of visual media to
influence thinking and behavior. They can start identifying stereotypes. They can address an audience and
providebrief presentations on different topics. Theyar identify aspects of body language in a dramatc
presentation. They can recognise and name familiar visual texts and explain why they are or are not effective.

Phase 5

the students respond to viewing periences orally and in writingising specific vaabulary and terminology. They

are ableto use a variety of media to plan and create projects. They can present oral reports on familiar and unfamiliar
topics in target language. They can provide more detailed presentatioss rf2nutes) on topics to infan,
presentation skills, addressing an audience.

Written languaga Reading

Phase 1

Learners canrecogresdasic aspect of format and style of the language as well as the different forms of the letters.
They can show an understanding of different vocabulareir written form. Learners begin to follow and join in
with the shared reading activities. They read aloud attempting correct pronunciation.

Phase 2

Learners can differentiate between the long and the shortsounds of the letters. They can readviheiriting or
words written by the teacher. They can identify repetitive words and letter patterns in sentences when reading
familiar texts. They demonstrate understanding of simple sentences.

Phase 3

Learners canread a range of new words related totdpcs with some support. They can read familiar words and
simple sentences. They can talk about texts read and viewed in class as well as responding appropriately to simple
written directions.

Phase 4

Learners can read sentences that use basic grammareisas familiar texts independently. They begin to select
books appropriate to their reading level and start using references and dictionaries. The students are able to retell
main events in sequence with guidance.

Phase 5

Learners can use a range offdient strategies to decode texts. They demonstrate understanding of meaning and
relationships between sentences in a paragraph. They startto followideas in and between paragraphs making use
of arange of conjunction. In this phaselearners can recallsammarize main ideas from fiction and ndiction

texts.
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Written languaga Writing

Phase 1
Learners undetand that written texts conveyneaning. They start demonstrating understanding of letter/sound
relationships. They begin to use studiadcabulary to form meaningful words and sentences.

Phase 2
Learners are encouraged to write daily and share own writing with others. They can generate own ideas for writing
and make use of grammar with guidance. The students in this phase begin to folensenwith the right structure.

Phase 3
Learners begin to write more independently and develop criteria for effective writing with guidance. They begin to
use short paragraphwith details to support their ideas. They start to use a mixtoféenses withn one text.

Phase 4

Learners begin to set goals and identify strategies to improve writing. They can provide detail to a written text. They
learn how to translate literally from firstlanguage to Arabic language. They begin to use complex punctuation with
different tenses.

Phase 5

Inthis phase the students learn to initiate writing for own particular purposes. They can set goals independently by
evaluating their writing. They begin to spell some complex words and increase the use of visual stratetjiigs, spe
rules and knowledge of word parts to spell correctly.

Mother Tongue

The language profiles of students at Raha may be complex and diverse; however, the influence oftomuther
development is significant for all learners. Itis acknowledged that development of mother tongue languageis crucial
for cognitive development, rad in maintaining cultural identity. Success in moti@ngue development is a strong
predictor of longterm academic achievement, including acquisition of other languadesencourage parents to
regularly read, write and speak with their child in theiotimer tongue.

At RIS we cuently host motter tongue classes, through tleegani zatiorLanguageOnéor the following languages
- ltalian
- Spanish
- Dutch
- French

We are actively looking to extend our provision to other languages and cultures.
[ 2y G O0 Rx®a Carfrcil#n20baftinatoAndrea McKinnon- for further details.
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Islamic Studies

The Islamic Studies programme is based on a scheme of work produced by the Ministry of Education and is integrated
into the PYP curriculum. The IslarBitudies curriculum is a sequential programme from Grade 1 to Grade 12. At
Raha International School the Muslim students from Grade 1 onwards attend Islamic Studies.

The programme aims to enrich the learner with a strong foundation of knowledge and vaitiesery Grade level

the curriculum draws on the seven cornerstones: the values and goals of Islam, Islamic teachings and laws, direct
divine teachings (from the holy Qur'an and the teachings of Prophet Mohammed), religious intuition, Islamic
charactersjdentity, belonging and the universe.

The students will work towards developing their understandings aboutwhat it means to be a Muslim citizen and to
live in the complexities and hardships of our modern age with a strong system of belief that drawshepione
teachings of Islam, Islamic doctrine, belief, and characters aimed at spreading good and peace all over the world.
Learning in Islamic Studies also happens outside the classroom through the library, researching on the Internet and
possible excurgns into the local community. Assessmentinthe Islamic Studies programme continues throughout
the year and includes diagnostiformative and summative task®his may include oral and written presentations,
investigations and tests.

At RIS we provide:

Islamic Studies Alasses: for first language Arabic speakers (instruction is in Arabic)
Islamic Studies Blasses: for norabic speaking students (instruction is in English)
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Unit A

Allah Our Great Creator
Searching for Allah

God is One

| Love God ,He loves Me
Thank You Allah

Unit B

His Name was Muhammad (S)
Muhammad as a Child

Muhammad Worked Hard

¢KS t NRLKS(IQa CI YAf @&
Muhammad Becomes a Prophet

Sahabah, Friends of the Prophet

Unit C

Arkan Ulislam: The Five Pillars of Islam

I Love Salah

2 dzR22Q al 1Sa aS /€Sty
Zaid Learn How to Pray

Unit D

My Muslim Brothers& Sisters
Assalamu Alykum
Eid Mubarak

Unit E

E I B I R I R N R B R B R R R R B e R B B |

Allah Loves Kindness

Ithaar and Caring

| Obey My Parents

LQY  adzAafAY L Ydzad .S Of Sty

I RAYYSNI AY 2dzNJ ySAIKo2NYy |1 2YS
Leena andZaid Sleep Over at Their Grgpadents House
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