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Dear Parents

ThisGuidehasbeencreatedto provideyouwith an overviewof the curriculumofferedin the Primary
Schooht RahanternationalSchoolRIS)with aparticularfocusonthe learningthat will be happeningn
Grade4.

At Rahalnternational Schoolwe offer a balancedand academicallychallengingeducationwhichis
designedto developindividualswho are both independentlearnersand international citizens.Our
curriculumin the Primary Schoolis basedon theInternational BaccalaureatqIB) Primary Years
ProgrammgPYP)ThePYRsaninternationalframeworkwhichfocusesonthe developmenbf the whole
childaddressingocial physicalemotional,culturalandacademimeedsfor learners RISoffersthe PYP
from EarlyYearsl (EY1up to Gradeb.

The focusof the PYPis on studentlearningand developingan internationallyeducatedperson.The
framework offers a comprehensivejnquiry-basedapproachto teachingand learning, providing
opportunitiesfor learnersto constructmeaning principallythroughconceptdriveninquiry. At RISwve
focuson the developmentof skillsandattitudeswe would hopeto find in a balanced self-motivated,
caringandethicalindividual.

RIS was officially authorized in the PYP by the IB in 2010, and had its firatpustization 1B Evaluation
visitin March 2014. The school is committed to following and further developing the Programme to
ensure that leaning is engaging, relevant, challenging and significant and meets the diverse needs of the
student.

At RIS we believe that strong partnerships between the school and parents provide an important
F2dzy RFGA2Y F2NJ 2dzNJ OKA f RueSE stgpartydubchilNdgiminvyied gou havezan LI NJB
dzy RSNEGFYRAY3 2F GKS a0K22f Q& OdzNNA Odzf dzy |y R I LI
Curriculum Guide, please contact medat eif you have any fuher questions.

| wish you and your children all the best in the year ahead.

David Taylor
Deputy Head of Primary (PYP Curriculum Coordinator)
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Although most of the children are nine turning ten, some are younger and others are older, one youngster may be
expected to differ widely from others in their group. Girls are more apt to be larger and stronger than boys. Largely
parents and teachers detmine the kind of adults they will become. Our very best efforts may not be effective if
our children see in us traits of impatience, selfishness and fear.

Children will overlook many of our weakness if they know we really love them. They will havderma in
themselves if they are raised in an atmosphere of confidence aodrsty. Since childhood misinterpretation and
fears carry over into adulthood and are often the causes of maladjustmentin later life, parents and teachers should
know the gener& characteristic and needs of boys and girls, should strive to create an atmosphere conducive to
good mental health.

Physical Growth

|l
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Usually slow and steady in growth, height, weight

Girls may experience rapidincreasein weight

Interest in working hed to acquire physical skills

May attempt many daring physical feats

Boys usually more active and rough in play than girls

Girls often larger and stronger than boys

Tendency toward poor posture

aled 0SS | af2¢g INRGOK LISNInprawtte dza i o0 SF2NX | & dzZRRSy da
Relatively more free from diseasethan at any other growing period

Increasing interestin organized games and teams

Actions and Reactions
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Needs

Interested in factual material

LYONXIaAay3dte F6FNS 2F FyR O2yOSNYySR Fo2dziz 20KSNBERQ
Extremely iterested in, and loyal to, groups awtubs of own sex

Able to assume responsibility for personal needs in dress and in grooming
Able to concentrate for longer periods of time

Well-developed sense of humor

Interested in collecting

Increasé strength and resistance to fatigue

Desireto earn money for special wants

Increasing tendency to separate work from play

Has greater satisfaction in ability to achieve

Desires membership in clubs, scouts

Little interest in opposite gender

Desire pés
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About ten hours of sleep each night

Opportunity for strenuous physical activity

Inclusion in family and school activity

Knowledge regarding maturation differences between boys and girls
Guidancein spending money wisely

Some closé&iends

Recognition and approval for their efforts

Sympathy and security of home and school

Opportunity to make some of their own decisions

Inspirational reading activities

How Adults Can Help
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Respect their increasing maturity

Praise them for goodvork and behaviour

Listen to and talk to them

Let them participate in making family plans

Provide for widening social contacts

Provide activities which will build moral and spiritual values
Provide for regular examinations by doctor and dentist
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ThelB Primary Years Pgpamme (PYP)

Learner Profile

The IB learner profile promotes education of the whole person for a life of active, responsible citizenship emphasizing
intellectual, gersonal, emotional and social growth. The attributes and descriptions of the learner profile define the
type of learner RIS hopes to develop through its programmes. All members of the RIS Community including students,
teachers, administration, support stadnd parents strive to develop these qualities.

Profile

Descriptor

Inquirers

We nurture our curiosity, developing skills for inquiry and research. We know how tc
learn independently and with others. We learn with enthusiasm and sustain our love
learning throughout life.

Knowledgeable

We develop and use conceptual understanding, exploring knowledge across a rang
disciplines. We engage with issues and ideas thathave local and global significanc

Thinkers

We usecritical and creative thinlgrskills to analyse and take responsible action on
complex problems. We exercise initiative in making reasoned, ethical decisions

Communicators

We express ourselves confidently and creatively in more than one language and in
ways. We collaborate &ctively, listening carefully to the perspectives of other
individuals and groups.

Principled

We actwith integrity and honesty, with a strong sense of fairness and justice, and w
respect for the dignity and rights of people everywhere. We take raspguaility for our
actions and their consequences.

Opertminded

We critically appreciate our own cultures and personal histories, as well as the valug
and traditions of others. We seek and evaluate a range of points of view, and we arg
willing to grow fran the experience.

Rislctakers

We approach uncertainty with forethought and determination; we work independe
and cooperatively to explore new ideas and innovative strategies. We are resourcef
resilient in the face of challenges and change.

Balanced

We understand the importance of balancing differentaspects of our fiviesellectual,
physical, (spiritual) and emotiormalto achieve weHbeing for ourselves and others. We
recognize our interdependence with other people and with the world in whieHive.

Caring

We show empathy, compassion and respect. We have a commitment to service, an
act to make a positive difference in the lives of others and in the world around us.

Reflective

We thoughtfully consider the world and our own ideas angderkence. We work to
understand our strengths and weaknesses in order to supportour learning and pers
development.
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The 5 Essential Elements of the PYP
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The aim of the PYP, to create a curriculum flsagngaging, relevant, challenging and significant, is achieved through
structured inquiry and the development of five essential elemerkaowledge, concepts, skills, attitudeand
action.

Knowledge: What do we want students to know?

While the PYP adkbwledges the importance of traditional subject areas (language, mathematics, social studies,
science, personal, social and physical education, and arts), it also recognizes the importance of acquiring a set of
skills in context and of exploring content igh transcends the boundaries of the traditional subjects and is relevant

to students. The PYP has six transdisciplinary themes that provide the framework for learning. These themes are
globally significant and support the acquisition of knowledge, coreapid skills of the traditional subjects. They are
NSGAAAGSR GKNRdzZZIK2dzi G(KS aidzRSyitaQ GAYS Ay GKS t,t o
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Who we are An inquiry into the nature of the self; beliefs and values; personal, phy:j

JiPiT: mental, social and spiritual health, human relationships including fam
friends, communities, and cultures; rights and responsibdijtighat it means tg
be human.

Where we are in place and timg An inquiry into orientation in place and time; personal histories; homes

A F BAHOR mIORT Y journeys; the discoveries, explorations and migrations of humankind,;

relationships baveen and the interconnectedness of individuals 4
civilizations, from local and global perspectives.

How we express ourselves An inquiry into the ways in which we discover and express ideas, fee

F K D BFKD nature, culture, beliefs and Vaes; the ways in which we reflect on, extend 3
enjoy our creativity; our appreciation of the aesthetic.

How the world works An inquiry into the natural world and its laws; the interaction between

a ldy TAOFD natural world (physical and biolazal) and human societies; how humans {

their understanding of scientific principles; the impact of scientific
technological advances on society and on the environment.

How we organize ourselves An inquiry into the interconactedness of humamade systems an
Fxa@Y KOMSTED communities; the structure and function of organizations; societal decis
making; economic activities and their impact of humankind and
environment.

Sharing the planet An inquiry into rights ad responsibilities in the struggle to share fin
W bwHEp F | B IOF resources with other people and with other living things; communities and
relationship within and between themaccess to equal opportunitiepeace
and conflict resolution.

The PYP is both a curdleim framework and a philosophy that facilitates structured inquiry. Through inquiry, the
students are encouraged to question, wonder, doubt, speculate and generalize as part of their learningjourney to
construct meaning about the world around them. Statke are also encouraged to consider situations from multiple
viewpoints and have the opportunity to explore significant local and global issues
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Concepts: What do we want students to understand? _ v wssm g pFrMgEex F Y 8 HOF

In order to develop a holisticapproach to learning the PYP identifies key concepts that have relevance within and
FONRPaa adzowaSoOiad ¢KSasS O2yOSLJia 2FGSy F2N¥Y GKS olFlara 27
to a deeper understanding @fhat is being learned. These concepts include:

1 Form Whatis itlike?, mPp™@B¥bl OF
observing, identifying, describing and categorizing.

1 Function How does itwork? b @AWY 1 4 m IOF
analyse the function, role, behaviour and the ways in which things work.

1 Causation Why is itlikeitis? F MpFgPRYB THOF
PRYLIIAY3 aGdzRSyda G2 | al G2KeéKé |yR 2F KStLAy3d GKSY
consequences.

1 Change How is itchanging? p PR B¥r T Nb IOF
realization thatwe are growing up in a world in which the pace of change, both dokdlobal, is accelerating.

1 Connection How is it connected to other things? o p 3rYb IlbE3 YA HIOF
helps focus on the relationships within and among systems are often complex, and that changes in one aspect
of a system will have consequences, ewbough these may not be immediately apparent; that we must
consider the impact of our actions on others, whether atthe immediate, personal level or at the level of far
reaching decisions affecting environments and communities.

1 Perspective What are the pints of view? _ p [y HO€ ym Y [ x B HOF
helping students reject simplistic, biased interpretations, towards seeking and considering the points of view of
others, and towards developing defensible interpretations.

1 Responsibility What is our responsibility? [ » hcr 4OsiYY BB Y HB IOF
This concept was selected because of the need to develop in students the disposition towards identifying and
assuming responsibility, and towards taking socially responsible action. This concept is directly linked to the
action componentone of the essential elements in the PYP curriculum.

1 Reflection :How do we know? P pPtoxBF b1 x wF
challenges the students to examine their evidence, methods and conclusions for potential bias or other
inaccuracy.

In addition to the above key concey children will inquire into related concepts in all curriculum areas. Instead of
simply gaining knowledge and skills in mathematics, for example, they will deepen their understanding of concepts
such as pattern, multiplication, place value and bias.

w.{ DNJ} RS n / dzNMNdAddzf dzY DdzA RS Hnamc
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Skills What do we want students to be able to do?
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In order to conduct purposeful inquiry and be prepared fordidag learning, students need to master a whole range
of skills. The PYP framework identifies some skills which transcend the discipltheseatherefore called trans

disciplinary skills.

n Kt a huors 1 B @ B WO HRFAVEBBTHEF X Wi M K Tod- (Mpallr b AZGE TR MG BB TUS K v KB @ HOF B
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Thinking pre#P

Researcha ¢ 3 lOF

Socialc KF BhtT @

Communication
bfr bbb wk

Selfmanagement
Wt g wk

Acquiring knowledge
AD/BO U
Comprehension
anyIoF
Application

XT 3AbIOF
Analysis

bt Ac blOF
Synthesis

UT bp b OF
Evaluation
aTT4bIOF
Dialectical thinking
¢ HOppHPF
Meta-cognition
WFppwF

Formulating
questions
W 5 UGttty
Observation
whc
Planning
ATA
Collecting data
HpRBM B
Recording data
AF 1T
Organizing data
YppeRa T
Interpreting data
HprRW B T
Presenting research

acharT

Acceping
responsibility
A TRHEbMB)|

Respecting others

LiseninglF B h Bb
SpeakingyX pF ¢ B
Readindy F p 4UlO
Writingwy 3 F b b tOH

O T p dpldos Non-verbal

Cooperating
AV
Resolving conflict
Ve
Group decision
making
WT KHE D i
Adopting a variety of
group rolesp
WY ApB mblifd3x
Q@K ™ BoteBY

communication
© n Y b bR b HOF

Gross motor skills

b B FLUIPHORRQFF N1
Fine motor skills

X1 Wip OHRQFF N
Spatial awareness

C X f b gd@FwF
Organization

at xblOF

Time managment

4 L WIOF b w
Safety

0 F sweFuoMb FOF
Healthy lifestyle

c ¢ HH{JFr m WY
Codes of behaviour
PpHhbhWHBY
Informed choices

wB AKkBGFT b >

Attitudes: What do we want students to feel, value and demonstrate?

The IB recognizes thatitis essential to develop positive attitudes towards people, the environment and learning if

_C UF kg hiy M D HRMOMY T ALKGRT B MR IBF M B FOF

the students are to be successful global citizens. These attitudes are fostered through the learning aglirities
by the teachers and considered when assessing student progress.

The attitudes are:

Tolerancep B f B b IOF
Integrity wB F Ub hb F
Enthusiasmw HBF B ¢ IOF
Curiosity b1 A bWcb F
Cooperationg, m F J1 b HOF
Commitmenta F Cbh lOb F

RespectaFpbhc v F
IndependencewyT KOblY b HBb F
EmpathyP AF 1 b IOF
CreativityMF p 2B F
ConfidenceE Y »UQFX30F
Appreciationp T p Y b IOF

Action: How do we want the students to act?

w {
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Inthe PYP program, the students are challenged to take action and reflect on how they can make a difference to the
world. Inthe PYP such actionis studentinitiated and results froma genuine concern for and commitment to others.
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Assessment

Beliefs/philosophy

RIS believes that assessmentis an integral tool that drives learning and teaching. Assessment allows us to identify
what students understand, knowan do and where they are in the learning process. Both students and teachers
areinvolved in assegg progress as part of the development of their wider critical thinking andeselfuation skills

as well as demonstration of Learner Profile. We identify desired results, determine acceptable evidence and plan
learning experiences and instruction to emssuccess. Awide range of strategies and tools are used for assessment
By understanding our learners we can adapt and change our instruction to help students and teachers reach
expectations set forth by our programme.

Purpose
I To collect data that dxies planning, instruction and reflection
To understand our learners
To strengthen our learning process and practice as educators
¢t2 ARSY(lATFe &aiGdzRSydaqQ adNSy3aika
To personalise/differentiate instruction
To track progress and growth withia community of learners
To evaluate teaching and student inquiry
To provide information to all stakeholders
To promote consistency in articulation of the written curriculum

=A =4 4 -4 -4 A -4 -9

Feedback

Teachers at RIS are aware of the importance feedback plays ladheing process of a child. Feedback is given so
children can reflect on their work andifther refine and develop theiskills.Teachers at RIS are aware of the
importance feedback plays in the learning process of a child. Feedback is given so claitdrefhect on their work
and urther refine and develop theiskills.

Learning Goals and Reflection Journals

An important part of the PYP is the setting of personal goals by the students; these goals should be achievable and
measureable. To this end ii$ a requirement for all students to utilize a reflection journal throughout the year to
discuss notonly the general progress they have made, their current studies, and other aspects of their school work

but it should also be used to measure the success oS OK OKAf Rwa 321 fad !ff OKAf RN
prominent place both at home and at school.
TheReportingCycle
October 2016 | December 2016 February 2017 March 2017 May 2017 June 2017
ParentTeacher | 1st Written 3 Way 2nd Written Student Led 3rd Written
Report Conferences report report

Written reports

The written report is given three times during the academic calendar, in December, March and June. The report
Jesaidnd spdiaydavel ipknénin GraddzREXYg, i & Q
NI LJ2 NJi

T2ttt 20a

YIENNY GA GBS F2NNI G

overall levels offichievemenQ and W! (i G A { dafBigd G 3 NJS
performance in Mathematics, Language, Visual Art, Music, Physical Educatiégxranic, and (for students who
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study these subjectsslamic and Arabic Social Studiggidents receiving Learning Support receive an additional
Learning Support narrative comment within the main report, completed by the relevant Learning Support teacher.

t I NSyd ¢SFEOKSN) WCANRBRG LYLNSaaAz2yaQ /2y FSNByOSa

In early October we hold Parent Teacher Conferences betwémn Homeroom teacher and parenfShese are

designed to communicate how the student is settling into their new class, six weeks into the academithgea

a U dzR Sy (i to@resSandNdeedls drdstussedand initial goals set by the student with their homeroom teacher

are shared with parents. Homeroom Teachers will & 2 (1 1S (KS 2 LIJLJ2 Nluegiohsiiadldras2 | y & 6 S
concerns anghare speific studentinformation relating to the Learner Profile and attitude in the particular subject

areas.

Three Way Conferences

At RIS in February, midway between the firstand second written reporthiphttour Three Way Conferencé&hree

Way conferences involve the student, parents and teacher. Students discuss their learning and understanding with
their parents and tealger, who are responsible for supporting the student through this process. Prior to the end of
the conference new goals are set, with all determining how they can support the achievement of the goals.

Student Led Conferences

At RIS in Maymidway betweenthe secondand thirdwritten reports we hold Student Led Conferenceéll students
participate and areresponsible for leading the conference between themselves and their parents. The conferences
enable parents to gain a clear insightinto the wtitkir child is doing through discussion with them and is supported

by the use of a Student Portfolio.

Portfolios at RIS

Each PYP student atRIS creates a Student Portfolio with transdisciplinary work that reflects the development of the
5 Essential Elements of the PYP (knowledge, séitigjdes, concepts and action) as well as the Learner Profile. The
Student Portfolios represent elements of learning from the whole academic year and show evidence of student
learning and reflection. Thetiwdent portfolios include an array of evidence/artefacts selected by both students and
teachers. The creation of the Student Portfolios is supported by all PYPetsagbross all curriculum areas.

Programme of Inquiry (POI)

Inquiryistheprimarypedagogicahpproachofthe PYPInquirylearningmeansstudentsareactivelyinvolvedin their
own learningandto take responsibilityfor that learning.The PYPcurriculummodelis built from a framework of
Transdisciplinarfhemeghat helpteachersandstudentsto exploreandacquireessentiaknowledgeandskillsand
to take sociallyresponsibleaction. ThePYPsetsout sixthemesto offer continuity andprogressiorof learning.All
gradelevelsfrom Kindergarteronwardsstudyone Unitof Inquiryunder eachtheme (PreK addres<our of the six
themes).

we{ DNIJ}RS n [/ dzZNNdAsdazf dzY DdzZA RS Hnamc
11



RAHA
INTERNATIONAL
SCHOOL

Allthe W! ydf [i § |j dzhtieRriinaryschooltogether constitute our Wt N2 3 NaF LYWISd@rRONBebwis an
overviewof the sixGrade4 Units of inquiryin the order they areto betaught.

The Gradel Units of Inquiry

Semester 1

SHARING THE PLANET

FuYy

[ — -
|
An inquiry into rights and
responsibilities in the struggle to sharg
finite resources with other people and
with other living things; communities
and the relationships within and
between them; access to equal

opportunities; peace and conflict
resolution.

Central Idea

Developing practices for the sustainable use of energy is fundamental fo

future of the planet.

Key Concepts

Responsibility, Change, Causation
Related Concepts

Sustainabity, Energy, Lifestyle, Waste

Lines of Inquiry
1 Sources of energy
1 The ways we use energy
1 The impactof energy use (local and global)
1 Responsibleuse of energy

WHO WE ARE

An inquiry into the nature of the self;
beliefs and values; personal, physical
mental, social and spiritual health;
human relationships including families
friends, communities, and cultures;
rights and responsibilities; what it
means to be human.

Central Idea
Making choices is a fundamental part of a healthy lifestyle.

Key Concepts
Form, Causation, Responsibility

Related Concepts
Nutrition, Exercise, Choice, Gesgtting

Lines of inquiry
1 Healthy lifestyles
1 Whatwe need to do inorder to make healthy choices
1 The long term effects of making positive choices

HOW WE ORGANIZE OURGEL.

) (9

An inquiry into the interconnectedness
of humanmade systemsand
communities; the structureand
function of organizations; societal
decisionmaking; economic activities
and their impact on humankind and
the environment.

Central idea
Goods and serviceare valued based on principles of market forces.

Key Concepts
Function, ConnectiorReflection

Related Concepts
Collaboration, Service, Entrepreneurship, Supply, Demand

Lines of inquiry
1 The different roles within an organization
1 Supply and demand
9 How to planandrun a successful business

w {
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Semester 2

HOW THE WORLD WORKS

An inquiry into the natural world and
its laws; the interaction between the
natural world (physical and biological)
and human societies; how humans us
their understanding of s@ntific
principles; the impact of scientific and
technological advances on society an
on the environment.

Central idea
People apply their understanding of forces and matter to create.

Key Concepts
Form, Change, Connection

Related Concepts
Reversible,rreversible change

Lines of Inquiry
1 Properties of matter
1 Forces and motion
1 How theories are fairly tested in experimentation

WHERE WE ARE IN PLAGID
TIME

An inquiry into orientation in place and
time; personal histories; homes and
journeys; the disoveries, explorations
and migrations of humankind; the
relationships between and the
interconnectedness of individuals ang
civilizations, from local and global
perspectives.

Central Idea
Throughout time, mankind has been driven to explore the unknown.

Key Concepts
Perspective, Range,Form, Function

Related Concepts
Space, Explorationjstory

Lines of inquiry
1 Beliefs about Earth and its position in the universe
1 Exploration of the unknown
1 Innovations intechnology

HOW WE EXPRESS OURSELV,

An inquiry into the ways in which
we discover and express ideas,
feelings, nature, culture, beliefs

and values; the ways in which we
reflect on, extend and enjoy our

creativity; our appreciation of the
aesthetic.

Central Idea
Exploring artists allow us to apgriate ideas.

Key Concepts
Perspective, Form, Reflection

Related Concepts:
History, Hentity, Aesthetics

Lines of Inquiry
1 Artists expressing identity
1 Different artforms
1 Environmental influences on art

w {
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Language- (English)

Introduction

The €arning process simultaneously involves learning languagsearners listen to and use language with others
in their everyday lives; learning about languagas learners grow in their understanding of how language works;
and learning through languageas larners use language as a tool to listen, think, discuss and reflect on information,
ideas and issue@alliday 1980).

Effective language teaching and learning are social acts, dependent on relationships with others, with context, with

the environment, wih the world, and with the self. Such learningis relevant, engaging, challenging and significant
Exposure to and experience with languages, with all their richness and diversity, creates an inquisitiveness about life

and learning, and a confidence abatreating new social interactions.

At RIS we believe thaSll N SNBE Q ySSRa | NS 0Said aSNWSR ¢gKSy (GKSe& KI @S
meaningful contexts, rather than the learning of language as an isolated series of skills to be acqagesrfing

learning into the acquisition of isolated skill sets can create difficulties for learnensexample, learners may be

able to read, write and spell words correctly in isolation but may notbe able to read, write or spell those same words

in other contexts.

Our teachers plan learning experiences that enable learners to develop language within meaningful and enjoyable
contexts, learners are able to make connections, apply and transfer their learning to different situations. The
programme of inquiy provides an authentic context for learners to develop and use language.

PYP Language Strands

The PYP has identified three stramdsral language, visual language, written languagé¢hat are learned across
and throughout the curriculum, with each strandilbpg an integral component of language learning. Each strand has
been considered from both theeceptive aspect receiving and constructing meaning, aegpressiveaspect
creating and sharing meaning

Strand Receptiveg receiving and Expressive creating and
constructing meaning sharing meaning

Oral Language Listening <€ > Speaking

Visual Language Viewing <€ > Presenting

Written Language Reading Writing
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The Grade 4 Language Curriculum

Within the Grade4 classroomthe language profile of every stedt is unique This is typical in any school, but

particularly so in an international school where students come with such varied experiences of English, many as
second language English learners. At RIS the range of learning needs is recognized ancbreretialiéf our

programme accordingly. Language in the Primary School is supported by the épsstr&meworks for reading and

Writing and the IB PYP continuums for Oral Language and Visual Language. Both the Firststeps frameworks and the

IB PYP continuusare designed as diagnostic tools to assistteachers in planning learning experiences for students,

FYR AY Y2yAG2NAy3 aidzRSyitaQ RS@St 2LISyd GKNRdzZaK2dzi GKS
therefore presented in developmental phasesther than by age range.

Oral Language Listening and Speaking

(In Grade4 the majority of studentsvill be working predominantly, but not exclusivelithin Phaset for Listening
and Yeaking.)

Overall Expectations

Phase 1

Learners show an understandiogthe value of speaking and listening to communicate. They recognize that sounds
are associated with objects or with symbolic representations of them. They are using language to name their
environment, to get to know each other, to initiate and exploetationships, to question and inquire.

Phase 2

Learners show an understanding that sounds are associated with objects, events and ideas, or with symboalic
representations of them. They are aware that an object or symbol may have different sounds oragsdsiated

with it in different languages. They are beginning to be cognizant about the high degree of variability of language
and its uses.

Phase 3

Learners show an understanding of the wide range of purposes of spoken language: that it instroctss,inf
SYGSNIIIAy&as NBF&aadz2NBaAaT GKIFG SFOK fAa0SySNRa LISNOSLIGAzZY
the use of different aspects of language.

Phase 4

Learners show an understanding of the conventions associated with speakingtenthigsand the value of adhering

to those conventions. They are aware that language is a vehicle for becoming knowledgeable, for negotiating
understanding and for negotiating the social dimension.

Phase 5

Learners are able to understand the differencetvieeen literal and figurative language and how to use language
differently for different purposes. They are aware that they are building on their previous experiences and using
language to construct new meaning.
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Visual Language Viewing and Presentig

(In Grade4 the majority of students will be working predominanthyt not exclusivelywithin Phased for Viewing
and Presenting)

Overall expectations

Phase 1

Learners show an understanding that the world around them is full of visual languageotinagys meaning.
They are able to interpret and respond to visual texts. Although mafcheir own visual language spontaneous,
they are extending and using visual language in more purposeful ways.

Phase 2
Learners identify, interpret and respond taange of visual text promptand show an understanding thdtfferent
types of visual texts serve different purposes. They use this lednye to create their own visugdxts for particular
purposes.

Phase 3

Learners show an understanding that visual teety represent realitpr fantasy. They recognize thatsual text
resources can provide factual information and increase understanding. They use visual texflactive way to
enrich their storytelling or presentations, and to organize and represwotrimation.

Phase 4

Learners show an opemindedness about the use of a range of visual text resources to access information.
They think critically, and are articulate about the use of visual text to infludreeiewer. They are able tese visual
imagey to present factual information, or to tell a story.

Phase 5

Through inquiry, learners engage with an increasing range of visual texineesa As well as exploring tivéewing
and presenting strategies that are a part of the planned learnmgrenment, they select and ussgtrategies that
suittheir learning styles. They are able to make coninet between visual imagery asdcial commentary. They
show more discernment in selecting information they considgrable. They ar@ble to use visual imagy to
support a position.
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Written Language; Reading and Writing

For reading and writing the First Steps Maps of Development provide the developmental continuums used by
teachers to determine appropriate learning outcomes and track student y@@ss) The most relevant phases for
Grade4 are detailed below,

Reading

The majority of students in Gradewill be workingeither towards the end ot KI & S o witltin PR&s&4Q 2 NJ

W¢ NI Y A Asia beAoyirmatk@&tudent who has demonstrated sonoé the key indicatorsdrt K &S n W¢ NI y & A
attheend of GraddA & O2y aARSNBR (2 0SS WYSSGtAy3aQ DNI RS tS@St adly

Overviewof Reading Phase ¥&81yQ

GLOBAL STATEMENT

Early readers recognise a bank of frequently used words and use a smalbfatgaegies to comprehend textg
These include short literary texts and structured informational texts that have familiar vocabulary ar
supported by illustrations. Reading of unfamiliar texts is often slow and deliberate as they focus on readitiyg
what is on the page, using sounding out as a primary wdseshtification strategy.

CONCEPTUAL UNDERSTANDINGS

91 Different types of texts serve different purposes.

1 What we already know enables us to understand what we read.

1 Applying a range of strategs helps us to read and understand new texts.

1 Wondering abouttexts and asking questions helps us to understand the meaning.

1

U

The structure and organization of written language influences and conveys meaning.

CONTEXTUAL UNDERSTANDING

Expresses and justifies personal responses
texts,egd LA RRF Qi t AX6E X 0SS0
Understands that authors and illustrators seleq
information to suit a purpose and audience.
Recognises how characters, people and evel
are represented and offers suggestions fi
alternatives.

SE OF TEXTS
1 Reads and demonstrates comprehsion of| |
texts by:
- recalling key information explicit in a text |
- identifying the main idea explicit in a text
- selecting events to retell a text, sometime|
including unnecessary events anformation
- linking explicit ideas in a texg.g.comparing
a character at different points in the text.

1 Locates and selects texts appropriate t
purpose, interest and readability,e.g. uses
library systems, skims contents page.

CONVENTIONS

PROCESSES AND STRATEGIES

1 Recognises a bank of fgeently used words| 1 Draws upon a small knowledge base f{
in different contexts e.g. high frequency| comprehend, e.g. sight vocabulary, concept an
words, personally significant words. text structure knowledge.

1 Recognises all letters by name and thg § Usesa small range of strategies to comprehen
regular sound. e.g. self questioning, adjusting reading rate.

1 Explains how known text forms vary b| § Determines unknown words by using Wwo¥g
stating: identification strategies, e.g decoding using
- purpose, e.g procedures instruct phonemes, onset and rime.

- some elements of organisation, e.g. | 1 Focuses on decoding words accurately whi
procedures have headings reading anunfamiliar text, which may result in
- some elements of structuree.g procedures limited fluency, expression and loss of meaning|
list materials and steps.
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Overviewof ReadingPhase # ¢ NI y DA G A 2 y I €

GLOBAL STATEMENT

In this phase readers are beginning to integrate strategies to identify unknown words and to compreher
These strategies, combined with an increasing bank of sightwords, enable readers to read texts such a
newspapers and websites with familiar content, fluently and with expression. Transitional readers refl;
strategies used and are begingjto discuss their effectiveness.

CONCEPTUAL UNDERSTANDINGS

1 Reading and thinking work together to enable us to make meaning.

1 Checking, rereading and correcting our own reading as we go enable us to read new and more compl|
1 ldentifying the maindeas in the text helps us to understand whatis important.

1 Knowing what we aim to achieve helps us to select useful reference material to conduct research.

USE OF TEXTS CONTEXTUAL UNDERSTANDING
1 Reads and demonstrates comprehension of te) I Recognises own interpretation may differ fron
by: that of other readers or the author/s.
- identifying the main idea(s) citig supporting| § Recognises devices that authors and illustrato
detail use to influence construction of meaninge.g.
- selecting events from a text to suit a specif visual clues, omissions.
purpose 1 Recognises that authors and illustrators attemp
- linking ideas, both explicit and implicit, in a tex to position readers.
e.g. cause and effect. 1 Recognises how characters or people, facts al
I Locates and selects texts appropriate to purpo events are represented and can speculate abog

and audience,e.g. uses search engines, che GKS IdziK2NRa OK2A0Sao
currency of information.

CONVENTIONS PROCESSES AND STRATEGIES

1 Recognises an increasing bank of words [ 1 Draws upon an increasing knowledge base
different contexts, e.g. subject specific words, lef comprehend,e.g. text structure an@rganisation,
common words. grammar, vocabulary.

1 Explains how known text forms vary by usinf § Uses an increasing range of strategies
knowledge of: comprehend, e.g. creating images, det@ining
- purpose,e.g. to persuade importance.
- text structure,e.g. problem and solution 1 Determines unknown words by using word
- text organisation, e.g. headings, subheadings, identification strategies, e.g. reading on, re
index, glossary reading

- language featuresge.g. conjunctions.
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Overview2 ¥ wSIRAY3 tKFaS p Wt NRFAOASY(HQ

GLOBAL STATEMENT

Proficient readers have developed a medtrategy approach to ideify unknown words and comprehen

demanding texts such as subjespecific textbooks, novels and essays. They are able to select stral

appropriate to the purpose and complexity of the text. Readers have a greater ability to connect

grammatical cultural/world and textstructure knowledge with whatis new in the text. Proficientreaders ider,

the target audience of a text. They draw on evidence from their own experience to challenge or question tl

CONCEPTUAL UNDERSTANDINGS

1 Authors strudure stories around significant themes.

T 9FFSOGAGS ad2NRSa KIS + &AGNHZOGdzNST LIJzN1LIZ2 &S |
intention clear.

1 Synthesizing ideas and information from texts leads to new ideas and understanding.

1 Readingopns our minds to multiple perspectives and helps us to understand how people think, feel a

USE OF TEXTS CONTEXTUAL UNDERSTANDING
f Reads and demonstrates comprehension ofte § wSO023yAasSa K2g 2ySQa ¢
by: beliefs impact on the interpretation of text.
- explaining how the main idea and supporting | 1 Discusses the target audience for a specific tex
AYF2NNIEGA2Y NBEFGS G2 and how the author has tailored theahguage,
the intended audience ideas and presentation to suit.
- selecting events from a text to suit a specific | 1 Recognises that particular societal groups are
audience stereotyped in texts to serve the interests of
- linking ideas, both explicit and implicit, in a other groups,.
text, e.g.thesis and supporting arguments. 1 Detects positioning such as exaggeration, bias
1 Locates and evaluates appropriateness of texts and prejudice in texts.
and information in textsin tems of purpose and| § Discusses the motives and feetjs of characters
audience, e.g.validity, bias. or people in texts.

1 Clarifies and justifies own interpretation of
complex ideas and issues.

CONVENTIONS PROCESSES AND STRATEGIES

1 Recognises manipulation of text structure anc | 1 Selects from broad knowledge base
text organisation, e.g. historical account comprehend,e.g. text structure and organisatiol
written as a narrative. cultural/world knowledge, grammar, vocabulary

1 Recognises the dection of language features, | 1 Selects appropriate strategies from a wide rang
such as: to comprehend.
- words to distinguish fact from opinion and 1 Determines unknown words by selectini
bias, e.g.1 think, It has been reported appropriate word-identification strategies.
- words/phrases that signal relationshipse.g. 1 Selects and categorises key words in a text fol
similarly ¢ to compare, on the other hangto specific purpose.
contrast

¢ synonyms to denote conotations, e.g. thief,
bandit, pickpocket.
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Writing

The majority of students in Gradd will be workingwithin either t K I & S Ndr PRD® & Jramsih @ yAsfa Q ®
benchmark, a stuent who has demonstratedll of the key indicators for Phase®d some of Phaseat the end of
Grade4A & O2yaARSNBR (2 0SS WYSSiAy3IQ DNI RS fS@St adl yRINR®

Samples of independent student writingwithin Phase 3

M iff avour ey Dear Brandrn. '
We call Fall Autussz

My Favounitetoyiaa The. beach ooy Leemso
,CI"LLLL&_QM_I_CAJLhim‘S alyu L wenkto peas beagr. 14 was PWL‘-j is é:;g 75 Yoz a -
) a}v heCase My Mom SOt‘ her pofedn /Zkg\r\e\b\—a?;;zzzfgi/lm/{

a t..'“u,n /‘Fﬂﬁf.ﬁf:of}/, Stelen by dne Seagulls and I eaid, Like 21y opuom. We
? "ot oling Popcori next fime” call Jrendh fries

15 >(.£[,HOW WL e wnd he dAnY. chips. f/aweiau.go a
RN i S‘L’\D\‘ﬁ Lyn Jéﬂftr? /& 7 M Irre (5
Eﬁ(: i he 7 OO;i é I_fﬂﬂ_w_ﬂﬂL | Olivia | fatrefish and adgg

Sample of independent studentwritngg A G KAy t KIF &S n W¢NFya

Sapcios and il Binghie
theor Life om Lomel omd part as a The moment | score My first Try tm *&"3,4“ mfubm%
% Carge Lack Legs cmds The Lrgwd is roaring, you Ldl_l feel their EVE&_ < P reggronne’ Aetp 2> ﬂax our wapht
ﬁmm ﬂ%mww watching your every move, like eagles watching Whal Lot of Gectrioe?
m a /#‘A"j 4 t_m their prey with that glimpse of intrigue. | feel O puseon | choutd exercioe
“m L W%( the the encouragement from the crowd, to use all 3550'9 g - do- m
J&J" ,_A‘%WM“ {o.:; A oy iy skill to perform to my greatest height ever. g""‘;’. %‘ 8"'"‘( 2 mm "%
M Farre Chan Wt Skum, Wait a minute, there's a fumble by the other "d'?mv 0 WM:,::’“' )
xmw;u;n A%{mimwnﬁv?" team. I'm so excited. I've never had ths Wi L de/z:oz;a;e o
‘:MQ&QMM{(W from Thanr opportunity before. | feel the adrenalin running ;:%;dp o i Mmodention w’«%fm
IWQAL, ‘;\::bm‘lf:"d Sose Aatch indo  through my veins, “Kick” There goes the ball, a pr - 60 muno :
W%ﬁdwvﬁmw s'adwxﬁ&’ “Kick there it goes again. I'm running as fast as | Bow Bhoubt a. Persont Exercice”
wndo M Jhis o calleot metamorphfpio can go. I'm winning the chase one more kick | maf;,:d }fbtm“;ﬁ 2 Mﬂ;‘w’
Joq are vatfd o Aumamsd say Lo mysell and,.. now “Kick” I'm running, Do mm%mnr&a{uﬁ::d
/-"“;‘ M ot wnagcty running, running and try time. auLL  gandl
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GLOBAL STATEMENT

Early writers produce a small range of texts that exhibit some of the conventions tfiguiTexts such as retells, repor
and emails are composed to share experiences, information or feelings. Early writers have a small bank of frequel
words they spell correctly. When writing unknown words, they choose letters on the basis of swmitinout regard for

conventional spelling patterns.

CONCEPTUAL UNDERSTANDINGS

1 We write in different ways for different purposes.
1 The structure of different types of texts includes identifiable features.
1 Applying a range of strategies helps us to exprasiselves so that others can enjoy our writing.
1 Thinking about storybook characters and people in real life helps us to develop characters in our own storig|
1 When writing, the words we choose and how we choose to use them enable us to share our imaginthigleas.
USE OF TEXTS CONTEXTUAL UNDERSTANDING
1 Attempts a small range of familiar texts, eithe § Explains the purpose of amall range of familiar text
teacher-directed or selfselected. forms, e.g.jokes are to entertain.
1 With assistance, finds information in texts an{  Talks about the purpose of a piece of writing and th
records through drawing or writing key words. ideas that need to be included.
1 Explains why characters or events are represented it
particular way when composing literary texts.
1 Exdains why people or ideas are represented in
particular way when composing informational texts.
1 Imitates the use of simple devices used in tex¢sg. print
size, colour.
CONVENTIONS PROCESSES AND STRATEGIES
1 Experiments with words drawn from a variety g 1 Draws upon semantic, graphophonic and syntact
sources, e.g. literature, media, oral language d knowledge when writing, e.g. text organisation, word
peers. order.
1 Spells and uses a small bank of known wor| 1 Uses a small range of strategies throughout the writin
correctly. process.e.g. selfquestioning.
T Knows all letters by name and their commo|  Uses asmall range atrategies to spell unknown words
sounds. e.g. chunking, sounding out.
1 Knows simple letter patterns and the sounds thg § Talks or draws as a means of planning before writing.
represent,e.g.sh, ch, ee. 1 Begins to proofread and edit own writing when directeq
1 Writes simple sentences using correctipctuation. e.g. deleting words, adding punctuation.
1 Creates a published text that is beginrgnto reflect the
intended purpose.
w.{ DNJ} RS n / dzNMNdAddzf dzY DdzA RS Hnamc
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Overviewof WritingPhase 4W ¢ NI Yy @A G A 2 v | €

GLOBAL STATEMENT

Transitional writers show increasing control over the conventions of writing such as punctuation, spelling a
organisation. They consider audienaad purpose when selecting ideas and information to be included in texts.
compose a range of texts, including explanations, narratives, brochures and electronic presentations. Writing
evidence of a bank of known words that are spelt corredirpnsitional writers are moving away from a heavy relianc
sounding out and are beginning to integrate visual and meahiaged strategies to spell unknown words.
CONCEPTUAL UNDERSTANDINGS

1 Writing and thinking work together to enable us to expressaisiand convey meaning.

1 Asking questions of ourselves and others helps to make our writing more focused and purposeful.

1 The way we structure and organize our writing helps others to understand and appreciateit.

1 Rereading and editing our own writing enablesto express what we want to say more clearly.

USE OF TEXTS CONTEXTUAL UNDERSTANDING

T Composes arange of texts but may not fully contr|  Explains thepurpose and audience of a range of text
all elements. forms.

1 Composes texts by finding, recording and I Selects ideas toinclude in own text to suit purpose an
organising information appropriate to purpose. audience.

91 Discusses alternatives about how to represent
characters and events when composing literary texts.

91 Discusses alternatives about how to represepeople
and ideas when composing informational texts.

1 Experiments with the use of device®.g. repetition of
words or phrases.

CONVENTIONS PROCESSES AND STRATEGIES
9 Varies vocabulary to add interest. 1 Draws umn semantic, graphophonic and syntactic
1 Spells and uses an increasing bank of known wor knowledge when writing

correctly. 1 Uses an increasing range of strategies throughout the
1 Knows less commotetter patterns and the sounds writing process e.g. determining importance.

they representge.g. tion, ph. 1 Uses an increasing range of strategies to spell unknoy
1 Writes a variety of simple and compound sentencg words, e.g. using visual memory.

using correct punctuation. 1 Begns to organise ideas before writing.g.
1 Groups related information sometimes without brainstorming, drawing, jotting.

regard for paragraphing conventions. 1 Proofreads, edits, and revises own writing when

directed.

1 Plans for and creates a published text that reflects the
intended purpose and needs of the audience.
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Within Grade4 there are students who have joined the school with no prior experience of learning Arabic and
students who have been learning Arabic for several years. Our Arabic B prograffers three levels of classes
enabling us to provide instruction at a suitable level for each child.

Arabic Foundation classedor students learning Arabic for the firsttime and students needing consolidation of
basics

Arabic Intermediate classed.evel 1 andArabic Intermediate classed.evel 2 for students with some previous
experience learning Arabic and who are working towards proficiency.

Arabic Advanced classe$or students with previous experience learning Arabic who have dematestiproficiency
in learning Arabic.

Students will be assigned Arabic classes at the start of the academic year. There may also be movement between
classes during the year based on the needs of the student.

Arabic B Scope and Sequence
¢KS a0Kz22f Qaand sefuénte@rovidesia@evéldmehtontinuumof phases for each strand.

Strand Receptiveg receiving and Expressive creating and
constructing meaning sharing meaning

Oral Language Listening <€ > Speaking

Visual Language Viewing <€ > Presenting

Written Language Reading Writing
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Overall Expectations by phase

Phase 1

Learners demonstrate an understanding of short simple sentences spoken texts and vocabulary. They are able to
use common greetings, give and follow basic instructions in Ardbiey are able to use oral language for short
period.

Phase 2

Learners show understanding of short simple spoken texts and vocabulary. They are ableto pronounce the letters
correctly and clearly with the shortand long sounds. They begin to use oral lgagparopriately to tell events in
sequence.

Phase 3

Learners demonstrate a higher level of understanding of short simple spoken texts and vocabulary. Students are
ableto pronounce studied words correctly and clearly. They startto use simple phrasgeéss their needs. They

start to arrange in order the ideas they want to communicate about.

Phase 4

Learners are able to apply previous learning to ask and answer questions about new topics. They can repeat and
recite a variety of new spoken words, texind songs. Learners can reflect on, evaluate and modify their spoken
responses to clarify meaning and information.

Phase 5

Learners startto communicate confidently with peers using a variety of phrases and sentences structures. They can
ask and answequestions about familiar and new topics confidently. In this phase they are able to prepare and
deliver short presentations and topics of interests to pedrsarners mdependently identify materials they can use

to support a spoken presentation and giveasons for choices.

Viewing and presenting

Phase 1

The students showuriosity in many forms of visual media and respond and describe what they see. The stadents
ableto read and use textsith different types of layout. Theynderstand that communiation involves verbal, visual

and kinesthetic features. The students startto use a variety of implements to practice and develop handwriting and
presentation skills. They are able to ask simple questions in response to media.

Phase 2

The students view rad react to simple messages or factual information and describe what they see. They can make
connections between the real and the imaginary. They can understand that signs and symbols carry meaning and
begin b read a range of signs in thevdronment. Thg are ableto search for, record and present information using

a variety of media as well as make choices about what is useful to them. The students can use body language in
mime and role play to communicate ideas and feetimsually.

Phase 3
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The students are able to view and respond to media verbally and nonverbally. se a variety of media to
plan and create projects including use of the internet (with guidance). They can recognise and name familiar visual
texts for example advertisingpgos labels....etc. The students are able to select and use suitable shapes, colours

and layout for presentations and develop writing different styles of Arabic calligraphy. They start developing their
presentation skills and use body language to add mieg to oral presentation.

Phase 4

The studens respond to viewing experiences orally and in writing. They can recognise the power of visual media to
influence thinking and behavior. They can start identifying stereotypes. They can address an audignce an
providebrief presentations on different topics. They can identify aspects of body language in a dramatc

presentation. They can recognise and name familiar visual texts and explain why they are or are not effective.

Phase 5

the students respond to viging experiences orally and in writingising specific vocabulary and terminology. They

are ableto use a variety of media to plan and create projects. They can present oral reports on familiar and unfamiliar
topics in target language. They can provide madetailed presentations ¢3 minutes) on topics to inform,
presentation skills, addressing an audience.

Written languaga Reading

Phase 1

Learners canrecogresdasic aspect of format and style of the language as well as the different forms of the letter
They can show an understanding of different vocabulary in their written form. Learners begin to follow and join in
with the shared reading activities. They read aloud attempting correct pronunciation.

Phase 2

Learners can differentiate between the loagd the shortsounds of the letters. They can read their own writing or
words written by the teacher. They can identify repetitive words and letter patterns in sentences when reading
familiar texts. They demonstrate understanding of simple sentences.

Phas 3

Learners canread a range of new words related to the topics with some support. They can read familiar words and
simple sentences. They can talk about texts read and viewed in class as well as responding appropriately to simple
written directions.

Phae 4

Learners can read sentences that use basic grammar as well as familiar texts independently. They begin to select
books appropriateto their reading level and start using references and dictionaries. The students are able to retell
main events in sequere with guidance.

Phase 5

Learners can use a range of different strategies to decode texts. They demonstrate understanding of meaning and
relationships between sentences in a paragraph. They startto followideas in and between paragraphs making use
of a range of conjunction. In this phaselearners can recall and summarize main ideas from fiction afidtimn

texts.
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Written languaga Writing

Phase 1
Learners undetand that written texts conveyneaning. They start demonstrating understanding of léteund
relationships. They begin to use studied vocabulary to form meaningful words and sentences.

Phase 2
Learners are encouraged to write daily and share own writing with others. They can generate own ideas for writing
and make use of grammar with guidee. The students in this phase begin to form sentences with the right structure.

Phase 3
Learners begin to write more independently and develop criteria for effective writing with guidance. They begin to
use short paragraphwith details to support theiideas. They start to use a mixtuoétenses within one text.

Phase 4

Learners begin to set goals and identify strategies to improve writing. They can provide detail to a written text. They
learn how to translate literally from firstlanguage to Arabicdaage. They begin to use complex punctuation with
different tenses.

Phase 5

Inthis phase the students learn to initiate writing for own particular purposes. They can set goals independently by
evaluating their writing. They begin to spell some complexdsaand increase the use of visual strategies, spelling
rules and knowledge of word parts to spell correctly.

Mother Tongue

The language profiles of students at Raha may be complex and diverse; however, the influence oftomgther
development is signifant for all learners. Itis acknowledged that development of mother tongue languageis crucial
for cognitive development, and in maintaining cultural identity. Success in madimgue development is a strong
predictor of longterm academic achievementncluding acquisition of other languages. We encourage parents to
regularly read, write and speak with their child in their mother tongue.

At RIS we cuently host motter tongue classes, through tleeganizatiorLanguageOnéor the following languages
- ltalian
- Spanish
- Dutch
- French

We are actively looking to extend our provision to other languages and cultures.
[ 2y Gl O0 (ExBa CarfcéliEn2CbofinatoAndrea McKinnon- for further details.
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Islamic Studies

The Islamic Studies programme is based on a scheme of work produced by the Ministry of Education and is integrated
into the PYP curriculum. The Islamic Studies cutdum is a sequential programme from Grade 1 to Grade 12. At
Raha International School the Muslim students from Grade 1 onwards attend Islamic Studies.

The programme aims to enrich the learner with a strong foundation of knowledge and values. At exdeyl &l

the curriculum draws on the seven cornerstones: the values and goals of Islam, Islamic teachings and laws, direct
divine teachings (from the holy Qur'an and the teachings of Prophet Mohammed), religious intuition, Islamic
characters, identity, b®nging and the universe.

The students will work towards developing their understandings about what it means to be a Muslim citizen and to
live in the complexities and hardships of our modern age with a strong system of belief that draws upon the true
teachings of Islam, Islamic doctrine, belief, and characters aimed at spreading good and peace all over the world.
Learning in Islamic Studies also happens outside the classroom through the library, researching on the Internet and
possible excursions into tHecal community. Assessmentinthe Islamic Studies programme continues throughout
the year and includes diagnostic, formative and summativegabtkis may include oral and written presentations,
investigations and tests.

At RIS we provide:

Islamic Studes Aclasses: for first language Arabic speakers (instruction is in Arabic)
Islamic Studies Blasses: for norabic speaking students (instruction is in English)
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IslamicStudies B- Overview of Gradet Units
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Unit A

Prophet & Messengers
Yawmul-Qiyamah: The Day Of Jyrdent
Al-Qadar: Fate

Surat AfFagr

Unit B

Prophet Ibraheem's Children: The Story of Prophet Isma’eel

The Story of Prophet Is'haq
Prophet Ya'qoub & his beloved son
Prophet Yousuf: A Leader in Egypt
Suret Alinshigaql

Suret Atinshigaqg2

Unit C

The Quraysfiries to Hurt The Prophet
Al-Hijrah From Makkah To Madeenah
Building The Mosque
The Second semester
Courage And Faith: The Battle of Badr

Unit D

| Don't Miss My Prayers
Beware Of Najasah

| Perform My Sunnah Prayer
Mubtelat UsSalah

Surat AlA'la

Unit E

=4 =4 =4 -8 a8 8 a8 _a_0_98_a_2_°|_O_9_9a_4a._2_2|_-92_4._-2._--

The Islamic Year

Ramadan: The Month Of Fasting
Mbtilat Us-Siyam

Salat UtTaraweeh

Eid UlFitr
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Arabic Social StudeA
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