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Dear Parents 

This Guide has been created to provide you with an overview of the curriculum offered in the Primary 
School at Raha International School (RIS), with a particular focus on the learning that will be happening in 
Grade 4.  
 
At Raha International School we offer a balanced and academically challenging education which is 
designed to develop individuals who are both independent learners and international citizens. Our 
curriculum in the Primary School is based on the International Baccalaureate (IB) Primary Years 
Programme (PYP). The PYP is an international framework which focuses on the development of the whole 
child addressing social, physical, emotional, cultural and academic needs for learners. RIS offers the PYP 
from Early Years 1 (EY1) up to Grade 5. 
  
The focus of the PYP is on student learning and developing an internationally educated person. The 
framework offers a comprehensive, inquiry-based approach to teaching and learning, providing 
opportunities for learners to construct meaning, principally through concept-driven inquiry. At RIS we 
focus on the development of skills and attitudes we would hope to find in a balanced, self-motivated, 
caring and ethical individual. 
 
RIS was officially authorized in the PYP by the IB in 2010, and had its first post-authorization IB Evaluation 
visit in March 2014. The school is committed to following and further developing the Programme to 
ensure that learning is engaging, relevant, challenging and significant and meets the diverse needs of the 
student.  
 
At RIS we believe that strong partnerships between the school and parents provide an important 
ŦƻǳƴŘŀǘƛƻƴ ŦƻǊ ƻǳǊ ŎƘƛƭŘǊŜƴǎΩ ƭŜŀǊƴƛƴƎΦ  !ǎ ǇŀǊŜƴǘǎ ȅƻǳ Ŏŀn best support your children when you have an 
ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎǳǊǊƛŎǳƭǳƳ ŀƴŘ ŀǇǇǊƻŀŎƘ ǘƻ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΦ !ŦǘŜǊ ǊŜŀŘƛƴƎ ǘƘƛǎ 
Curriculum Guide, please contact me at dtaylor@ris.ae  if you have any further questions.  
 
I wish you and your children all the best in the year ahead.  
 
 
 
David Taylor 
Deputy Head of Primary (PYP Curriculum Coordinator) 
 

 
 
 
 
 
  

http://www.ibo.org/pyp/
http://www.ibo.org/pyp/
mailto:dtaylor@ris.ae
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5ŜǾŜƭƻǇƳŜƴǘŀƭ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƻŦ ŀ DǊŀŘŜ п ŎƘƛƭŘ 

Although most of the children are nine turning ten, some are younger and others are older, one youngster may be 
expected to differ widely from others in their group. Girls are more apt to be larger and stronger than boys. Largely 
parents and teachers determine the kind of adults they will become. Our very best efforts may not be effective if 

our children see in us traits of impatience, selfishness and fear.  
 
Children will overlook many of our weakness if they know we really love them. They will have confidence in 
themselves if they are raised in an atmosphere of confidence and security.  Since childhood misinterpretation and 

fears carry over into adulthood and are often the causes of maladjustment in later l ife, parents and teachers should 
know the general characteristic and needs of boys and girls, should strive to create an atmosphere conducive to 
good mental health.  

 
Physical Growth  
¶ Usually slow and steady in growth, height, weight  

¶ Girls may experience rapid increase in weight  

¶ Interest in working hard to acquire physical skills  

¶ May attempt many daring physical feats  

¶ Boys usually more active and rough in play than girls  

¶ Girls often larger and stronger than boys  

¶ Tendency toward poor posture  

¶ aŀȅ ōŜ ŀ ǎƭƻǿ ƎǊƻǿǘƘ ǇŜǊƛƻŘ Ƨǳǎǘ ōŜŦƻǊŜ ŀ ǎǳŘŘŜƴ άǎǇǳǊǘέ in growth  

¶ Relatively more free from disease than at any other growing period  

¶ Increasing interest in organized games and teams  

 
Actions and Reactions  

¶ Interested in factual material  
¶ LƴŎǊŜŀǎƛƴƎƭȅ ŀǿŀǊŜ ƻŦΣ ŀƴŘ ŎƻƴŎŜǊƴŜŘ ŀōƻǳǘΣ ƻǘƘŜǊǎΩ ƛŘŜŀǎ ŀƴŘ ōŜƭƛŜŦǎ  

¶ Extremely interested in, and loyal to, groups and clubs of own sex  

¶ Able to assume responsibility for personal needs in dress and in grooming  

¶ Able to concentrate for longer periods of time  

¶ Well-developed sense of humor  

¶ Interested in collecting  

¶ Increased strength and resistance to fatigue  

¶ Desire to earn money for special wants  

¶ Increasing tendency to separate work from play  

¶ Has greater satisfaction in ability to achieve  

¶ Desires membership in clubs, scouts  

¶ Little interest in opposite gender  

¶ Desire pets  

 

 
 
 
 

 
 
 

 
 
Needs  
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¶ About ten hours of sleep each night  

¶ Opportunity for strenuous physical activity  

¶ Inclusion in family and school activity  

¶ Knowledge regarding maturation differences between boys and girls  

¶ Guidance in spending money wisely  

¶ Some close friends  

¶ Recognition and approval for their efforts  

¶ Sympathy and security of home and school  

¶ Opportunity to make some of their own decisions  

¶ Inspirational reading activities  

 
How Adults Can Help  
¶ Respect their increasing maturity  

¶ Praise them for good work and behaviour  

¶ Listen to and talk to them  

¶ Let them participate in making family plans  

¶ Provide for widening social contacts  

¶ Provide activities which will build moral and spiritual values  

¶ Provide for regular examinations by doctor and dentist  

¶ Set ŜȄŀƳǇƭŜ ŀǎ ǘƻ Ƙŀōƛǘǎ ƻŦΩ ǘƛŘƛƴŜǎǎΣ ǇƻǎǘǳǊŜΣ ŀƴŘ ƘŜŀƭǘƘ  
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The IB Primary Years Programme (PYP) 

Learner Profile  
The IB learner profi le promotes education of the whole person for a life of active, responsible citizenship emphasizing 
intellectual, personal, emotional and social growth. The attributes and descriptions of the learner profi le define the 
type of learner RIS hopes to develop through its programmes. All members of the RIS Community including students, 
teachers, administration, support staff and parents strive to develop these qualities. 

 

Profile  Descriptor  

Inquirers  We nurture our curiosity, developing skil ls for inquiry and research. We know how to 

learn independently and with others. We learn with enthusiasm and sustain our love of 
learning throughout l ife. 

Knowledgeable  We develop and use conceptual understanding, exploring knowledge across a range of 
disciplines. We engage with issues and ideas that have local and global significance. 

Thinkers  We use critical and creative thinking skil ls to analyse and take responsible action on 
complex problems. We exercise initiative in making reasoned, ethical decisions. 

Communicators  We express ourselves confidently and creatively in more than one language and in many 

ways. We collaborate effectively, l istening carefully to the perspectives of other 
individuals and groups. 

Principled  We act with integrity and honesty, with a strong sense of fairness and justice, and with 
respect for the dignity and rights of people everywhere. We take responsibility for our 
actions and their consequences. 

Openςminded  We critically appreciate our own cultures and personal histories, as well as the values 

and traditions of others. We seek and evaluate a range of points of view, and we are 
will ing to grow from the experience. 

Riskςtakers  We approach uncertainty with forethought and determination; we work independently 
and cooperatively to explore new ideas and innovative strategies. We are resourceful and 
resil ient in the face of challenges and change. 

Balanced  We understand the importance of balancing different aspects of our l ivesτintellectual, 

physical, (spiritual) and emotionalτto achieve well-being for ourselves and others. We 
recognize our interdependence with other people and with the world in which we live. 

Caring  We show empathy, compassion and respect. We have a commitment to service, and we 
act to make a positive difference in the lives of others and in the world around us. 

Reflective  We thoughtfully consider the world and our own ideas and experience. We work to 

understand our strengths and weaknesses in order to support our learning and personal 
development. 
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The 5 Essential Elements of the PYP  

ϣтϼмϽЏЮϜ ϽЊϝзЛЮϜ ϣуϚϜϹϧϠшϜ ϤϜнзЃЮϜ ϭвϝжϽϡЮ 

 
The aim of the PYP, to create a curriculum that is engaging, relevant, challenging and significant, is achieved through 
structured inquiry and the development of five essential elements: knowledge, concepts, skills, attitudes and 

action.  
 

Knowledge: What do we want students to know?  
 
While the PYP acknowledges the importance of traditional subject areas (language, mathematics, social studies, 
science, personal, social and physical education, and arts), it also recognizes the importance of acquiring a set of 
skil ls in context and of exploring content which transcends the boundaries of the traditional subjects and is relevant 

to students. The PYP has six transdisciplinary themes that provide the framework for learning. These themes are 
globally significant and support the acquisition of knowledge, concepts and skil ls of the traditional subjects. They are 
ǊŜǾƛǎƛǘŜŘ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǘƛƳŜ ƛƴ ǘƘŜ t¸tΦ 

 

Who we are  
дв дмЪж 

An inquiry into the nature of the self; beliefs and values; personal, physical, 

mental, social and spiritual health, human relationships including families, 
friends, communities, and cultures; rights and responsibil ities; what it means to 
be human.  

Where we are in place and time  
дтϒ дϲж дв дϝЪвЮϜ дϝвϾЮϜм  

An inquiry into orientation in place and time; personal histories; homes and 

journeys; the discoveries, explorations and migrations of humankind; the 
relationships between and the interconnectedness of individuals and 
civil izations, from local and global perspectives.  

How we express ourselves  
РтЪ ϼϠЛж дК ϝжЂУжϒ  

An inquiry into the ways in which we discover and express ideas, feelings, 
nature, culture, beliefs and values; the ways in which we reflect on, extend and 

enjoy our creativity; our appreciation of the aesthetic.  
How the world works  

РтЪ ЬвЛт аЮϝЛЮϜ 
An inquiry into the natural world and its laws; the interaction between the 

natural world (physical and biological) and human societies; how humans use 
their understanding of scientific principles; the impact of scientific and 
technological advances on society and on the environment.  

How we organize ourselves  
РтЪ амЧж атДжϦϠ ϝжЂУжϒ  

An inquiry into the interconnectedness of human-made systems and 

communities; the structure and function of organizations; societal decision-
making; economic activities and their impact of humankind and the 
environment.  

Sharing the planet  
ϣЪϼϝІвЮϜ сТ ϞЪмЪЮϜ  

An inquiry into rights and responsibilities in the struggle to share finite 
resources with other people and with other l iving things; communities and the 

relationship within and between them; access to equal opportunities; peace 
and conflict resolution. 

 
The PYP is both a curriculum framework and a philosophy that facil itates structured inquiry. Through inquiry, the 
students are encouraged to question, wonder, doubt, speculate and generalize as part of their learning journey to 
construct meaning about the world around them. Students are also encouraged to consider situations from multiple 

viewpoints and have the opportunity to explore significant local and global issues. 

̬имТϼЛт дϒ ϞыАЮϜ дв ϸтϼж ϝв ΥϣТϼЛвЮϜ 
омϦϲвЮϜ рϺЮϜ двЎϦт аткϝУвЮϜ сϦЮϜ ϞОϼж дϒ ϝлУІϦЪт ϞыАЮϜ дмТϼЛтм ϝлжК Йв ϢϝКϜϼв алϦϜϼϠ϶ ̪ϣЧϠϝЂЮϜ ШЮϺм дв Ьы϶ ϣПЯЮϜ ϤЯтЎϝтϼЮϜм амЯЛЮϜм ϤϝтжЧϦЮϜм ϤϝЂϜϼϸЮϜм 
ϣтКϝвϦϮшϜ дмжУЮϜм ϣтϚϼвЮϜ пЧтЂмвЮϜм ϣтϠϼϦЮϜм ϣтжϸϠЮϜ атЯЛϦЮϜм ϜрϸϼУЮ сКϝвϮЮϜмΦ  
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Concepts: What do we want students to understand?           ̬имвлУт дϒ  ̲ϞыАЮϜ дв ̳ϸтϼ̳ж ϜϺϝв ΥаткϝУвЮϜ 

 
In order to develop a holistic approach to learning the PYP identifies key concepts that have relevance within and 

ŀŎǊƻǎǎ ǎǳōƧŜŎǘǎΦ ¢ƘŜǎŜ ŎƻƴŎŜǇǘǎ ƻŦǘŜƴ ŦƻǊƳ ǘƘŜ ōŀǎƛǎ ƻŦ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ ŀǊŜ ǳǎŜŘ ǘƻ ŘǊƛǾŜ ŎƘƛƭŘǊŜƴΩǎ ƛƴǉǳƛǊȅ ŀƴŘ ƭŜŀŘ 
to a deeper understanding of what is being learned. These concepts include: 

 
¶ Form: What is it l ike?    ЬЪІЮϜ ΥРтЪ ̬мϸϠт  

observing, identifying, describing and categorizing. 
¶ Function: How does it work?  ϣУтДмЮϜ ΥРтЪ ̬ЬвЛт    

analyse the function, role, behaviour and the ways in which things work. 
¶ Causation: Why is it l ike it is?    ϞϠЂЮϜ ΥϜϺϝвЮ мϸϠт ̬ϜϺЪк   

PrƻƳǇǘƛƴƎ ǎǘǳŘŜƴǘǎ ǘƻ ŀǎƪ ά²ƘȅΚέ ŀƴŘ ƻŦ ƘŜƭǇƛƴƎ ǘƘŜƳ ǘƻ ǊŜŎƻƎƴƛȊŜ ǘƘŀǘ ŀŎǘƛƻƴǎ ŀƴŘ ŜǾŜƴǘǎ ƘŀǾŜ ǊŜŀǎƻƴǎ ŀƴŘ 

consequences. 
¶ Change: How is it changing?    ϼттПϦЮϜ ΥРтЪ ̬ϼтПϦт  

realization that we are growing up in a world in which the pace of change, both local and global, is accelerating. 
¶ Connection: How is it connected to other things? ϣЯЊЮϜ ΥРтЪ ЬЊϦт ̭ϝтІϓϠ ̬оϼ϶ϒ  

helps focus on the relationships within and among systems are often complex, and that changes in one aspect 
of a system will have consequences, even though these may not be immediately apparent; that we must 

consider the impact of our actions on others, whether at the immediate, personal level or at the level of far-
reaching decisions affecting environments and communities. 

¶ Perspective: What are the points of view?   ϼмДжвЮϜ Υϝв ск ϤϝлϮм ̬ϼДжЮϜ  

helping students reject simplistic, biased interpretations, towards seeking and considering the points of view of 
others, and towards developing defensible interpretations. 

¶ Responsibility: What is our responsibil ity?   ϣтЮмϔЂвЮϜ Υϝв ск ̬ϝжϦтЮмϔЂв 

This concept was selected because of the need to develop in students the disposition towards identifying and 
assuming responsibility, and towards taking socially responsible action. This concept is directly l inked to the 
action component, one of the essential elements in the PYP curriculum. 

¶ Reflection : How do we know?  ЀϝЪЛжшϜ ΥРтЪ ̬РϼЛж  

challenges the students to examine their evidence, methods and conclusions for potential bias or other 
inaccuracy. 

 
In addition to the above key concepts, children will inquire into related concepts in all curriculum areas. Instead of 

simply gaining knowledge and skil ls in mathematics, for example, they will deepen their understanding of concepts 
such as pattern, multiplication, place value and bias. 
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Skills: What do we want students to be able to do? 
In order to conduct purposeful inquiry and be prepared for l ife-long learning, students need to master a whole range 
of skil ls. The PYP framework identifies some skil ls which transcend the disciplines and are therefore called trans-

disciplinary skil ls.  
 пЯК ϞϮт сϦЮϜ ϣтвтДжϦЮϜ ϤϜϼϝлвЮϜ дв ϤϝКмвϮв Ѐв϶ Шϝжкм ̬йϚϜϸϖ пЯК дтϼϸϝЦ ϜмжмЪт дϒ ϞыАЮϜ дв ϸтϼж ϜϺϝв ΥϣтвтДжϦЮϜ ϤϝКмЎмвЮϜ ϤϜϼϝлв

ϞыАЮϜ ϝлϦтАПϦ дв Ьы϶ ϤϜϸϲм ̬ЬϔϝЂϦЮϜ  

 

Attitudes: What do we want students to feel, value and demonstrate? 
̬ϤϝкϝϮϦϜм атЦ дв имϠЂϦЪтм йϠ ϜмϼЛІт дϒ ϞыАЮϜ дв ϸтϼж  ϜϺϝв ΥРЦϜмвЮϜ 

 

The IB recognizes that it is essential to develop positive attitudes towards people, the environment and learning if 
the students are to be successful global citizens. These attitudes are fostered through the learning activities planned 
by the teachers and considered when assessing student progress. 

The attitudes are: 
 
ToleranceϱвϝЂϦЮϜ                
Integrity ϣвϝЧϦЂъϜ                  

EnthusiasmϣЂϝвϲЮϜ             
Curiosity Ϟϲ ИыАϦЂъϜ        
Cooperation дмϝЛϦЮϜ           
Commitment аϜϾϦЮъϜ           

 
 

RespectаϜϼϦϲъϜ  
IndependenceϣтЮыЧϦЂъϜ  

EmpathyРАϝЛϦЮϜ  
CreativityИϜϸϠъϜ  
Confidence ϣЧϪЮϜ ЀУжЮϝϠ   
AppreciationϼтϸЧϦЮϜ 

 
 

Action: How do we want the students to act?                   
̬ϜнТϽЋϧт дϒ ϞыГЮϜ ев ϹтϽж СуЪ :РϽЋϧЮϜ 

In the PYP program, the students are challenged to take action and reflect on how they can make a difference to the 
world. In the PYP such action is student initiated and results from a genuine concern for and commitment to others. 

  

Thinking  ϼтЪ̶У̲ϦЮϜ  
 

Research  ϨϲϠЮϜ   
 

Social  сКϝвϦϮϖ   Communication 
ЬϝЊϦшϜ 

Self-management 
ϢϼϜϸшϜ ϣтϦϜϺ 

Acquiring knowledge 
 ϞϝЂ̴ϦЪϜ  ̴ϣТϼЛвЮϜ  

Comprehension 
алУЮϜ 
Application 
ХтϠАϦЮϜ 
Analysis 
ЬтЯϲϦЮϜ 

Synthesis 
ϞтЪϼϦЮϜ 
Evaluation 
аттЧϦЮϜ 
Dialectical thinking 

ϼтЪ̶У̲ϦЮϜ сЮϸϮЮϜ 
Meta-cognition 
ШϜϼϸшϜ 

Formulating 
questions 

ϣ̲О̶ϝ̲тЊ ϣЯϚЂцϜ 
Observation 

ϣДϲывЮϜ 

Planning 
АтА϶ϦЮϜ 

Collecting data 
ЙвϮ  ̴ϤϝжϝтϠЮϜ  

Recording data 
ЬтϮЂϦ ϤϝжϝтϠЮϜ  

Organizing data 
атДж̲Ϧ  ̴ϤϝжϝтϠЮϜ  

Interpreting data 
ϣвϮϼϦ  ̴ϤϝжϝтϠЮϜ  

Presenting research  
атϸЧ̲Ϧ  ̴ϨϲϠЮϜ  

Accepting 
responsibility 

Ьм̳Ϡ̳Ц  ̴ϣтЮмϔЂвЮϜ  
Respecting others 

аϜϼ̴Ϧϲϖ дтϼ϶фϜ 

Cooperating 
 ̳дмϝ̲Л̲ϦЮϜ 

Resolving conflict 
 ̵Ь̲ϲ  ̴ИϜϾжЮϜ  

Group decision 
making 

 Ϻϝ϶̵Ϧϖ ϤϜϼϜϼЧЮϜ ϣтКϝвϮЮϜ 

Adopting a variety of 
group rolesΦ 

сжϠϦ ЬϸϝϠϦм ϼϜмϸцϜ ϣУЯϦ϶вЮϜ 

двЎ ϣКмвϮвЮϜΦ  

ListeningИϝвϦЂъϜ  
Speaking  ϣϪϸϝϲвЮϜ  

Reading  Ϣ̭ϜϼЧЮϜ  
WritingϣϠϝϦЪЮϜ  
Non-verbal 

communication 
ЬЊϜмϦЮϜ слУІыЮϜΦ  

 

Gross motor skil ls 
ϤϜϼϝлв ШϼϲϦЮϜ ЬвϝІЮϜ  

Fine motor skil ls 
ϤϜϼϝлв ШϼϲϦЮϜ ХтЦϸЮϜ  

Spatial awareness 
ШϜϼϸшϜ сжϝЪвЮϜ 

Organization 
атДжϦЮϜ 

Time management 
ϢϼϜϸϖ ϤЦмЮϜ 

Safety 
ϣвыЂЮϜ дϝвцϜм 

Healthy lifestyle 
ϞмЯЂϒ ϢϝтϲЮϜ сϲЊЮϜ  

Codes of behaviour 
ϞмЯЂϒ РϼЊϦЮϜ 

Informed choices 
ϤϜϼϝтϦ϶ъϜ ϣвДжвЮϜ 
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Assessment 
 

Beliefs/philosophy  
RIS believes that assessment is an integral tool that drives learning and teaching. Assessment allows us to identify 
what students understand, know, can do and where they are in the learning process. Both students and teachers 
are involved in assessing progress as part of the development of their wider critical thinking and self-evaluation skills 

as well as demonstration of Learner Profi le. We identify desired results, determine acceptable evidence and plan 
learning experiences and instruction to ensure success. A wide range of strategies and tools are used for assessment. 
By understanding our learners we can adapt and change our instruction to help students and teachers reach 
expectations set forth by our programme.  

 

Purpose  
¶ To collect data that drives planning, instruction and reflection  

¶ To understand our learners  

¶ To strengthen our learning process and practice as educators  

¶ ¢ƻ ƛŘŜƴǘƛŦȅ ǎǘǳŘŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ǿŜŀƪƴŜǎǎŜǎ  

¶ To personalise/differentiate instruction  

¶ To track progress and growth within a community of learners  

¶ To evaluate teaching and student inquiry  

¶ To provide information to all stakeholders  

¶ To promote consistency in articulation of the written curriculum  

 

Feedback  
Teachers at RIS are aware of the importance feedback plays in the learning process of a child. Feedback is given so 
children can reflect on their work and further refine and develop their skil ls. Teachers at RIS are aware of the 
importance feedback plays in the learning process of a child. Feedback is given so children can reflect on their work 

and further refine and develop their skil ls.  
 

Learning Goals and Reflection Journals  
An important part of the PYP is the setting of personal goals by the students; these goals should be achievable and 
measureable. To this end it is a requirement for all students to util ize a reflection journal throughout the year to 
discuss not only the general progress they have made, their current studies, and other aspects of their school work 

but it should also be used to measure the success oŦ ŜŀŎƘ ŎƘƛƭŘΨǎ ƎƻŀƭǎΦ !ƭƭ ŎƘƛƭŘǊŜƴ ǎƘƻǳƭŘ ƘŀǾŜ ǘƘŜƛǊ Ǝƻŀƭǎ ƛƴ ŀ 
prominent place both at home and at school. 
 

 

The Reporting Cycle 
 

October 2016 December 2016 February 2017 March 2017 May 2017 June 2017 

Parent-Teacher   

  
 

1st Written 

Report  
 

3 Way 

Conferences  
 

2nd Written 

report  
 

Student Led  

 

3rd Written 

report  

  
 
Written reports 

The written report is given three times during the academic calendar, in December, March and June. The report 
Ŧƻƭƭƻǿǎ ŀ ƴŀǊǊŀǘƛǾŜ ŦƻǊƳŀǘ ƻǳǘƭƛƴƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ǇǊƻgress and social development. In Grades EY2-5, 
overall levels of ΨAchievementΩ, and Ψ!ǘǘƛǘǳŘŜ ǘƻ [earningΩΣ ŀǊŜ ǳǎŜŘ ƛƴ ǘƘŜ ǊŜǇƻǊǘ ǘƻ ŘŜǎŎǊƛōŜ ǘƘŜ ǎǘǳŘŜƴǘǎΩ 

performance in Mathematics, Language, Visual Art, Music, Physical Education and Arabic, and (for students who  
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study these subjects) Islamic and Arabic Social Studies. Students receiving Learning Support receive an additional 

Learning Support narrative comment within the main report, completed by the relevant Learning Support teacher. 
  
tŀǊŜƴǘ ¢ŜŀŎƘŜǊ ΨCƛǊǎǘ LƳǇǊŜǎǎƛƻƴǎΩ /ƻƴŦŜǊŜƴŎŜǎ 
In early October we hold Parent Teacher Conferences between the Homeroom teacher and parents. These are 

designed to communicate how the student is settl ing into their new class, six weeks into the academic year. The 
ǎǘǳŘŜƴǘǎΩ ŜŀǊƭȅ Ǉrogress and needs are discussed and initial goals set by the student with their homeroom teacher 
are shared with parents. Homeroom Teachers will ŀƭǎƻ ǘŀƪŜ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŀƴǎǿŜǊ ǇŀǊŜƴǘǎΩ ǉuestions, address 
concerns and share specific student information relating to the Learner Profi le and attitude in the particular subject 

areas. 
  
Three Way Conferences 

At RIS in February, midway between the first and second written reports, we hold our Three Way Conferences. Three 
Way conferences involve the student, parents and teacher. Students discuss their learning and understanding with 
their parents and teacher, who are responsible for supporting the student through this process. Prior to the end of 
the conference new goals are set, with all determining how they can support the achievement of the goals. 

  
Student Led Conferences 
At RIS in May, midway between the second and third written reports we hold Student Led Conferences. All students 

participate and are responsible for leading the conference between themselves and their parents. The conferences 
enable parents to gain a clear insight into the work their child is doing through discussion with them and is supported 
by the use of a Student Portfolio.  
 

Portfolios at RIS  
Each PYP student at RIS creates a Student Portfolio with transdisciplinary work that reflects the development of the 
5 Essential Elements of the PYP (knowledge, skil ls, attitudes, concepts and action) as well as the Learner Profi le. The 
Student Portfolios represent elements of learning from the whole academic year and show evidence of student 

learning and reflection. The student portfolios include an array of evidence/artefacts selected by both students and 
teachers. The creation of the Student Portfolios is supported by all PYP teachers across all curriculum areas. 

Programme of Inquiry (POI) 
 

               

Inquiry is the primary pedagogical approach of the PYP. Inquiry learning means students are actively involved in their 
own learning and to take responsibility for that learning. The PYP curriculum model is built from a framework of 
Transdisciplinary Themes that help teachers and students to explore and acquire essential knowledge and skil ls and 
to take socially responsible action. The PYP sets out six themes to offer continuity and progression of learning. All 

grade levels from Kindergarten onwards study one Unit of Inquiry under each theme (Pre-K address four of the six 
themes).  
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All the Ψ¦ƴƛǘǎ of LƴǉǳƛǊȅΩ in the primary school together constitute our ΨtǊƻƎǊŀƳƳŜ of LƴǉǳƛǊȅΩ (POI). Below is an 
overview of the six Grade 4 Units of inquiry in the order they are to be taught. 

The Grade 4 Units of Inquiry 
Semester 1 

 

SHARING THE PLANET 

 
An inquiry into rights and 

responsibilities in the struggle to share 
finite resources with other people and 
with other living things; communities 

and the relationships within and 
between them; access to equal 

opportunities; peace and conflict 
resolution. 

Central Idea 
Developing practices for the sustainable use of energy is fundamental for the 
future of the planet. 

Key Concepts 
Responsibil ity, Change, Causation 
Related Concepts 
Sustainability, Energy, Lifestyle, Waste 

 
Lines of Inquiry 
¶ Sources of energy 

¶ The ways we use energy 

¶ The impact of energy use (local and global) 

¶ Responsible use of energy 

 

WHO WE ARE 

 
An inquiry into the nature of the self; 
beliefs and values; personal, physical, 

mental, social and spiritual health; 

human relationships including families, 
friends, communities, and cultures; 
rights and responsibilities; what it 

means to be human. 

 

Central Idea  
Making choices is a fundamental part of a healthy lifestyle. 
 
Key Concepts 

Form, Causation, Responsibility 
 
Related Concepts 

Nutrition, Exercise, Choice, Goal-setting 
 
Lines of inquiry 
¶ Healthy lifestyles 

¶ What we need to do in order to make healthy choices 

¶ The long term effects of making positive choices 

 

HOW WE ORGANIZE OURSELVES 

 
An inquiry into the interconnectedness 

of human-made systems and 
communities; the structure and 

function of organizations; societal 
decision-making; economic activities 

and their impact on humankind and 
the environment. 

Central idea 
Goods and services are valued based on principles of market forces.  
  

Key Concepts 
Function, Connection, Reflection 
 

Related Concepts 
Collaboration, Service, Entrepreneurship, Supply, Demand 
 
Lines of inquiry 

¶ The different roles within an organization 

¶ Supply and demand 

¶ How to plan and run a successful business 
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Semester 2 

 

HOW THE WORLD WORKS 

 
An inquiry into the natural world and 
its laws; the interaction between the 

natural world (physical and biological) 
and human societies; how humans use 

their understanding of scientific 

principles; the impact of scientific and 
technological advances on society and 

on the environment. 

Central idea  
People apply their understanding of forces and matter to create. 

 
Key Concepts 
Form, Change, Connection 

 
Related Concepts 
Reversible, Irreversible change 
 

Lines of Inquiry 
¶ Properties of matter 

¶ Forces and motion 

¶ How theories are fairly tested in experimentation 

 

WHERE WE ARE IN PLACE AND 

TIME 

 
An inquiry into orientation in place and 

time; personal histories; homes and 
journeys; the discoveries, explorations 

and migrations of humankind; the 
relationships between and the 

interconnectedness of individuals and 
civilizations, from local and global 

perspectives. 

Central Idea   

Throughout time, mankind has been driven to explore the unknown. 
 
Key Concepts 
Perspective, Change, Form, Function 

 
Related Concepts 
Space, Exploration, History 
 

Lines of inquiry 
¶ Beliefs about Earth and its position in the universe  

¶ Exploration of the unknown 

¶ Innovations in technology  

 

 

HOW WE EXPRESS OURSELVES 

 
An inquiry into the ways in which 
we discover and express ideas, 

feelings, nature, culture, beliefs 
and values; the ways in which we 
reflect on, extend and enjoy our 

creativity; our appreciation of the 
aesthetic. 

Central Idea 
Exploring artists allow us to appreciate ideas.  
 

Key Concepts 
Perspective, Form, Reflection 
 

Related Concepts: 
History, Identity, Aesthetics 
 
Lines of Inquiry 

¶ Artists expressing identity 

¶ Different art forms 

¶ Environmental influences on art 
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Language - (English)  
 

 
Introduction 

The learning process simultaneously involves learning languageτas learners listen to and use language with others 
in their everyday lives; learning about languageτas learners grow in their understanding of how language works; 
and learning through languageτas learners use language as a tool to listen, think, discuss and reflect on information, 
ideas and issues (Halliday 1980).  

 
Effective language teaching and learning are social acts, dependent on relationships with others, with context, with 
the environment, with the world, and with the self. Such learning is relevant, engaging, challenging and significant. 
Exposure to and experience with languages, with all their richness and diversity, creates an inquisitiveness about life 

and learning, and a confidence about creating new social interactions. 
 
At RIS we believe that lŜŀǊƴŜǊǎΩ ƴŜŜŘǎ ŀǊŜ ōŜǎǘ ǎŜǊǾŜŘ ǿƘŜƴ ǘƘŜȅ ƘŀǾŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ŜƴƎŀƎŜ ƛƴ ƭŜŀǊƴƛƴƎ ǿƛǘƘƛƴ 

meaningful contexts, rather than the learning of language as an isolated series of skil ls to be acquired. Fragmenting 
learning into the acquisition of isolated skill sets can create difficulties for learnersτfor example, learners may be 
able to read, write and spell words correctly in isolation but may not be able to read, write or spell those same words 
in other contexts.  

 
Our teachers plan learning experiences that enable learners to develop language within meaningful and enjoyable 
contexts, learners are able to make connections, apply and transfer their learning to different situations. The 

programme of inquiry provides an authentic context for learners to develop and use language. 
 

PYP Language Strands 

The PYP has identified three strandsτoral language, visual language, written languageτthat are learned across 
and throughout the curriculum, with each strand being an integral component of language learning. Each strand has 
been considered from both the receptive aspectτreceiving and constructing meaning, and expressive aspectτ

creating and sharing meaning  
 

 
Strand 
 

Receptive ς receiving and 
constructing meaning 

Expressive ς creating and 
sharing meaning 

Oral Language Listening      Speaking 

Visual Language Viewing  Presenting 

Written Language Reading Writing  
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The Grade 4 Language Curriculum  
Within the Grade 4 classroom, the language profi le of every student is unique. This is typical in any school, but 
particularly so in an international school where students come with such varied experiences of English, many as 

second language English learners. At RIS the range of learning needs is recognized and we differentiate our 
programme accordingly. Language in the Primary School is supported by the First Steps frameworks for reading and 
Writing and the IB PYP continuums for Oral Language and Visual Language. Both the First steps frameworks and the 
IB PYP continuums are designed as diagnostic tools to assist teachers in planning learning experiences for students, 

ŀƴŘ ƛƴ ƳƻƴƛǘƻǊƛƴƎ ǎǘǳŘŜƴǘǎΩ ŘŜǾŜƭƻǇƳŜƴǘ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ǇǊƛƳŀǊȅ ȅŜŀǊǎΦ hǾŜǊŀƭƭ ŜȄǇŜŎǘŀǘƛƻƴǎ ŀƴŘ ƻǳǘŎƻƳŜ ŀǊŜ 
therefore presented in developmental phases rather than by age range. 

 

Oral Language ς Listening and Speaking  

(In Grade 4 the majority of students will be working predominantly, but not exclusively, within Phase 4 for Listening 

and Speaking.) 

Overall Expectations 

Phase 1  

Learners show an understanding of the value of speaking and listening to communicate. They recognize that sounds 
are associated with objects or with symbolic representations of them. They are using language to name their 
environment, to get to know each other, to initiate and explore relationships, to question and inquire.  
 

Phase 2  

Learners show an understanding that sounds are associated with objects, events and ideas, or with symbolic 

representations of them. They are aware that an object or symbol may have different sounds or words associated 
with it in different languages. They are beginning to be cognizant about the high degree of variability of language 
and its uses.  
 

Phase 3  

Learners show an understanding of the wide range of purposes of spoken language: that it instructs, informs, 

ŜƴǘŜǊǘŀƛƴǎΣ ǊŜŀǎǎǳǊŜǎΤ ǘƘŀǘ ŜŀŎƘ ƭƛǎǘŜƴŜǊΩǎ ǇŜǊŎŜǇǘƛƻƴ ƻŦ ǿƘŀǘ ǘƘŜȅ ƘŜŀǊ ƛǎ ǳƴƛǉǳŜΦ ¢ƘŜȅ ŀǊŜ ŎƻƳǇƛƭƛƴƎ ǊǳƭŜǎ ŀōƻǳǘ 
the use of different aspects of language.  
 

Phase 4  

Learners show an understanding of the conventions associated with speaking and listening and the value of adhering 

to those conventions. They are aware that language is a vehicle for becoming knowledgeable, for negotiating 
understanding and for negotiating the social dimension.  
 
Phase 5  

Learners are able to understand the difference between literal and figurative language and how to use language 
differently for different purposes. They are aware that they are building on their previous experiences and using 

language to construct new meaning.  
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Visual Language ς Viewing and Presenting  

(In Grade 4 the majority of students will be working predominantly, but not exclusively, within Phase 4 for Viewing 

and Presenting) 

Overall expectations 
 

Phase 1 
Learners show an understanding that the world around them is full of visual language that conveys meaning. 
They are able to interpret and respond to visual texts. Although much of their own visual language is spontaneous, 
they are extending and using visual language in more purposeful ways. 
 

Phase 2 
Learners identify, interpret and respond to a range of visual text prompts and show an understanding that different 
types of visual texts serve different purposes. They use this knowledge to create their own visual texts for particular 
purposes. 
 

Phase 3 
Learners show an understanding that visual text may represent reality or fantasy. They recognize that visual text 
resources can provide factual information and increase understanding. They use visual text in a reflective way to 
enrich their storytell ing or presentations, and to organize and represent information. 
 

Phase 4 
Learners show an open-mindedness about the use of a range of visual text resources to access information. 
They think critically, and are articulate about the use of visual text to influence the viewer. They are able to use visual 
imagery to present factual information, or to tell a story. 
 

Phase 5 
Through inquiry, learners engage with an increasing range of visual text resources. As well as exploring the viewing 
and presenting strategies that are a part of the planned learning environment, they select and use strategies that 
suit their learning styles. They are able to make connections between visual imagery and social commentary. They 
show more discernment in selecting information they consider reliable. They are able to use visual imagery to 

support a position. 
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Written Language ς Reading and Writing 
For reading and writing the First Steps Maps of Development provide the developmental continuums used by 

teachers to determine appropriate learning outcomes and track student progress. The most relevant phases for 

Grade 4 are detailed below,  

Reading 
The majority of students in Grade 4 will be working either towards the end of tƘŀǎŜ о Ψ9ŀǊƭȅΩ ƻǊ within Phase 4 
Ψ¢ǊŀƴǎƛǘƛƻƴŀƭΩ. As a benchmark, a student who has demonstrated some of the key indicators for tƘŀǎŜ п Ψ¢ǊŀƴǎƛǘƛƻƴŀƭΩ 

at the end of Grade 4 ƛǎ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ōŜ ΨƳŜŜǘƛƴƎΩ DǊŀŘŜ ƭŜǾŜƭ ǎǘŀƴŘŀǊŘΦ  

 
 

Overview of Reading Phase 3: Ψ9arlyΩ  

GLOBAL STATEMENT 

Early readers recognise a bank of frequently used words and use a small range of strategies to comprehend texts. 
These include short l iterary texts and structured informational texts that have familiar vocabulary and are 
supported by il lustrations. Reading of unfamiliar texts is often slow and deliberate as they focus on reading exactly 

what is on the page, using sounding out as a primary word-identification strategy. 

CONCEPTUAL UNDERSTANDINGS  
¶ Different types of texts serve different purposes.  

¶ What we already know enables us to understand what we read.  

¶ Applying a range of strategies helps us to read and understand new texts.  

¶ Wondering about texts and asking questions helps us to understand the meaning.  

¶ The structure and organization of written language influences and conveys meaning.  

USE OF TEXTS 

¶ Reads and demonstrates comprehension of 

texts by: 
- recalling key information explicit in a text 
- identifying the main idea explicit in a text 

- selecting events to retell a text, sometimes 
including unnecessary events or information 
- linking explicit ideas in a text, e.g. comparing 
a character at different points in the text. 

¶  Locates and selects texts appropriate to 

purpose, interest and readability, e.g. uses 
library systems, skims contents page. 

CONTEXTUAL UNDERSTANDING 

¶ Expresses and justifies personal responses to 

texts, e.g.άL ŘƛŘƴΩǘ ƭƛƪŜ Χ ōŜŎŀǳǎŜΧέ 
¶ Understands that authors and illustrators select  

information to suit a purpose and audience. 
¶ Recognises how characters, people and events 

are represented and offers suggestions for 
alternatives. 

 

CONVENTIONS 
¶ Recognises a bank of frequently used words 

in different contexts, e.g. high frequency 
words, personally significant words. 

¶ Recognises all letters by name and their 

regular sound. 
¶ Explains how known text forms vary by 

stating: 
- purpose, e.g. procedures instruct 
- some elements of organisation, e.g. 

procedures have headings 
- some elements of structure, e.g. procedures 
list materials and steps. 

PROCESSES AND STRATEGIES 
¶ Draws upon a small knowledge base to 

comprehend, e.g. sight vocabulary, concept and 
text structure knowledge. 

¶ Uses a small range of strategies to comprehend, 

e.g. self questioning, adjusting reading rate. 
¶ Determines unknown words by using word-

identification strategies, e.g. decoding using 
phonemes, onset and rime. 

¶ Focuses on decoding words accurately when 

reading an unfamiliar text, which may result in 

limited fluency, expression and loss of meaning. 
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Overview of Reading Phase 4: Ψ¢ǊŀƴǎƛǘƛƻƴŀƭΩ 

GLOBAL STATEMENT 
In this phase readers are beginning to integrate strategies to identify unknown words and to comprehend text. 
These strategies, combined with an increasing bank of sight words, enable readers to read texts such as novels, 
newspapers and websites with familiar content, fluently and with expression. Transitional readers reflect on 

strategies used and are beginning to discuss their effectiveness. 

CONCEPTUAL UNDERSTANDINGS 
¶ Reading and thinking work together to enable us to make meaning.   

¶ Checking, rereading and correcting our own reading as we go enable us to read new and more complex texts. 

¶ Identifying the main ideas in the text helps us to understand what is important.  

¶ Knowing what we aim to achieve helps us to select useful reference material to conduct research. 

USE OF TEXTS 
¶ Reads and demonstrates comprehension of texts 

by: 
- identifying the main idea(s) citing supporting 
detail 

- selecting events from a text to suit a specific 
purpose 
- linking ideas, both explicit and implicit, in a text, 
e.g. cause and effect. 

¶ Locates and selects texts appropriate to purpose 

and audience, e.g. uses search engines, checks 
currency of information. 

 

CONTEXTUAL UNDERSTANDING 
¶ Recognises own interpretation may differ from 

that of other readers or the author/s. 
¶ Recognises devices that authors and illustrators 

use to influence construction of meaning, e.g. 
visual clues, omissions. 

¶ Recognises that authors and illustrators attempt 

to position readers. 
¶ Recognises how characters or people, facts and 

events are represented and can speculate about 
ǘƘŜ ŀǳǘƘƻǊΩǎ ŎƘƻƛŎŜǎΦ 

 

CONVENTIONS 

¶ Recognises an increasing bank of words in 

different contexts, e.g. subject specific words, less 
common words. 

¶ Explains how known text forms vary by using 

knowledge of: 
- purpose, e.g. to persuade 

- text structure, e.g. problem and solution 
- text organisation, e.g. headings, subheadings, an 
index, glossary 
-  language features, e.g. conjunctions. 

PROCESSES AND STRATEGIES 

¶ Draws upon an increasing knowledge base to 

comprehend, e.g. text structure and organisation, 
grammar, vocabulary. 

¶ Uses an increasing range of strategies to 

comprehend, e.g. creating images, determining 
importance. 

¶ Determines unknown words by using word-

identification strategies, e.g. reading on, re-
reading 
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Overview ƻŦ wŜŀŘƛƴƎ tƘŀǎŜ р ΨtǊƻŦƛŎƛŜƴǘΩ 

 
GLOBAL STATEMENT 
Proficient readers have developed a multi-strategy approach to identify unknown words and comprehend 

demanding texts such as subject-specific textbooks, novels and essays. They are able to select strategies 
appropriate to the purpose and complexity of the text. Readers have a greater ability to connect topic, 
grammatical, cultural/world and text-structure knowledge with what is new in the text. Proficient readers identify 
the target audience of a text. They draw on evidence from their own experience to challenge or question the text. 

CONCEPTUAL UNDERSTANDINGS 

¶ Authors structure stories around significant themes. 

¶ 9ŦŦŜŎǘƛǾŜ ǎǘƻǊƛŜǎ ƘŀǾŜ ŀ ǎǘǊǳŎǘǳǊŜΣ ǇǳǊǇƻǎŜ ŀƴŘ ǎŜǉǳŜƴŎŜ ƻŦ ŜǾŜƴǘǎ όǇƭƻǘύ ǘƘŀǘ ƘŜƭǇ ǘƻ ƳŀƪŜ ǘƘŜ ŀǳǘƘƻǊΩǎ 

intention clear. 
¶ Synthesizing ideas and information from texts leads to new ideas and understanding. 

¶ Reading opens our minds to multiple perspectives and helps us to understand how people think, feel and act 

USE OF TEXTS  
¶ Reads and demonstrates comprehension of texts 

by:  
- explaining how the main idea and supporting 
ƛƴŦƻǊƳŀǘƛƻƴ ǊŜƭŀǘŜ ǘƻ ǘƘŜ ŀǳǘƘƻǊΩǎ ǇǳǊǇƻǎŜ ŀƴŘ 

the intended audience  
- selecting events from a text to suit a specific 
audience  
- linking ideas, both explicit and implicit, in a 

text, e.g. thesis and supporting arguments.  
¶ Locates and evaluates appropriateness of texts 

and information in texts in terms of purpose and 
audience, e.g. validity, bias.  

  

CONTEXTUAL UNDERSTANDING  
¶ wŜŎƻƎƴƛǎŜǎ Ƙƻǿ ƻƴŜΩǎ ǾŀƭǳŜǎΣ ŀǘǘƛǘǳŘŜǎ ŀƴŘ 

beliefs impact on the interpretation of text.  
¶ Discusses the target audience for a specific text, 

and how the author has tailored the language, 
ideas and presentation to suit.  

¶ Recognises that particular societal groups are 

stereotyped in texts to serve the interests of 
other groups, .  

¶ Detects positioning such as exaggeration, bias 

and prejudice in texts.  
¶ Discusses the motives and feelings of characters 

or people in texts.  

¶ Clarifies and justifies own interpretation of 

complex ideas and issues.  

CONVENTIONS 
¶ Recognises manipulation of text structure and 

text organisation, e.g. historical account 
written as a narrative.  

¶ Recognises the selection of language features, 

such as:  

- words to distinguish fact from opinion and 
bias, e.g. I think, It has been reported  
- words/phrases that signal relationships, e.g. 

similarly ς to compare, on the other hand ς to 
contrast  
ς synonyms to denote connotations, e.g. thief, 
bandit, pickpocket.  

 

PROCESSES AND STRATEGIES 
¶ Selects from broad knowledge base to 

comprehend, e.g. text structure and organisation, 
cultural/world knowledge, grammar, vocabulary. 

¶ Selects appropriate strategies from a wide range 

to comprehend. 

¶ Determines unknown words by selecting 

appropriate word-identification strategies. 
¶ Selects and categorises key words in a text for a 

specific purpose. 
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Writing 
 
The majority of students in Grade 4 will be working within either tƘŀǎŜ о Ψ9ŀǊƭȅΩ or PƘŀǎŜ п ΨTransitƛƻƴŀƭΩΦ As a 
benchmark, a student who has demonstrated all of the key indicators for Phase 3 and some of Phase 4 at the end of 
Grade 4 ƛǎ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ōŜ ΨƳŜŜǘƛƴƎΩ DǊŀŘŜ ƭŜǾŜƭ ǎǘŀƴŘŀǊŘΦ  

 
 

Samples of independent student writing - within Phase 3 

 

 
 

 
Sample of independent student writing ς ǿƛǘƘƛƴ tƘŀǎŜ п Ψ¢ǊŀƴǎƛǘƛƻƴŀƭΩ 
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Overview of Writing Phase 3: Ψ9ŀǊƭȅΩ  

 

GLOBAL STATEMENT 
Early writers produce a small range of texts that exhibit some of the conventions of writing. Texts such as retells, reports 
and emails are composed to share experiences, information or feelings. Early writers have a small bank of frequently used 

words they spell correctly. When writing unknown words, they choose letters on the basis of sound, without regard for 
conventional spelling patterns. 

CONCEPTUAL UNDERSTANDINGS  
¶ We write in different ways for different purposes. 

¶ The structure of different types of texts includes identifiable features. 

¶ Applying a range of strategies helps us to express ourselves so that others can enjoy our writing. 

¶ Thinking about storybook characters and people in real l ife helps us to develop characters in our own stories. 

¶ When writing, the words we choose and how we choose to use them enable us to share our imaginings and ideas. 

USE OF TEXTS 
¶ Attempts a small range of familiar texts, either 

teacher-directed or self-selected. 
¶ With assistance, finds information in texts and 

records through drawing or writing key words. 

 

CONTEXTUAL UNDERSTANDING 
¶ Explains the purpose of a small range of familiar text 

forms, e.g. jokes are to entertain. 
¶ Talks about the purpose of a piece of writing and the 

ideas that need to be included. 

¶ Explains why characters or events are represented in a 

particular way when composing literary texts. 
¶ Explains why people or ideas are represented in a 

particular way when composing informational texts. 
¶ Imitates the use of simple devices used in texts, e.g. print 

size, colour. 

CONVENTIONS 
¶ Experiments with words drawn from a variety of 

sources, e.g. literature, media, oral language of 

peers. 
¶ Spells and uses a small bank of known words 

correctly. 
¶ Knows all letters by name and their common 

sounds. 
¶ Knows simple letter patterns and the sounds they 

represent, e.g. sh, ch, ee. 

¶ Writes simple sentences using correct punctuation. 

 

PROCESSES AND STRATEGIES 
¶ Draws upon semantic, graphophonic and syntactic 

knowledge when writing, e.g. text organisation, word 

order. 
¶ Uses a small range of strategies throughout the writing 

process, e.g. self-questioning. 
¶ Uses a small range of strategies to spell unknown words, 

e.g. chunking, sounding out. 
¶ Talks or draws as a means of planning before writing. 

¶ Begins to proofread and edit own writing when directed, 

e.g. deleting words, adding punctuation. 

¶ Creates a published text that is beginning to reflect the 

intended purpose. 
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Overview of Writing Phase 4: Ψ¢ǊŀƴǎƛǘƛƻƴŀƭΩ  

 

GLOBAL STATEMENT 
Transitional writers show increasing control over the conventions of writing such as punctuation, spelling and text 
organisation. They consider audience and purpose when selecting ideas and information to be included in texts. They 

compose a range of texts, including explanations, narratives, brochures and electronic presentations. Writing shows 
evidence of a bank of known words that are spelt correctly. Transitional writers are moving away from a heavy reliance on 
sounding out and are beginning to integrate visual and meaning-based strategies to spell unknown words. 

CONCEPTUAL UNDERSTANDINGS  

¶ Writing and thinking work together to enable us to express ideas and convey meaning. 

¶ Asking questions of ourselves and others helps to make our writing more focused and purposeful. 

¶ The way we structure and organize our writing helps others to understand and appreciate it. 

¶ Rereading and editing our own writing enables us to express what we want to say more clearly. 

USE OF TEXTS 

¶ Composes a range of texts but may not fully control 

all elements. 
¶ Composes texts by finding, recording and 

organising information appropriate to purpose. 
 

CONTEXTUAL UNDERSTANDING 

¶ Explains the purpose and audience of a range of text 

forms. 
¶ Selects ideas to include in own text to suit purpose and 

audience. 
¶ Discusses alternatives about how to represent 

characters and events when composing literary texts. 

¶ Discusses alternatives about how to represent people 
and ideas when composing informational texts. 

¶ Experiments with the use of devices, e.g. repetition of 

words or phrases. 

CONVENTIONS 
¶ Varies vocabulary to add interest. 

¶ Spells and uses an increasing bank of known words 

correctly. 
¶ Knows less common letter patterns and the sounds 

they represent, e.g. tion, ph. 
¶ Writes a variety of simple and compound sentences 

using correct punctuation. 

¶ Groups related information sometimes without 

regard for paragraphing conventions. 
 

PROCESSES AND STRATEGIES 
¶ Draws upon semantic, graphophonic and syntactic 

knowledge when writing 
¶ Uses an increasing range of strategies throughout the 

writing process, e.g. determining importance. 
¶ Uses an increasing range of strategies to spell unknown 

words, e.g. using visual memory. 

¶ Begins to organise ideas before writing, e.g. 

brainstorming, drawing, jotting. 
¶ Proofreads, edits, and revises own writing when 

directed. 
¶ Plans for and creates a published text that reflects the 

intended purpose and needs of the audience. 
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 буЯЛϦ ϣтϔϼϣуϠϽЛЮϜ ϸϜнгЮϜ 

 ϣϲϜ̵ϽЮϜ ϣЂϼϹв сТ

ϣуЮмΗϹЮϜ  

       
      пЯК ϣуϠϽЛЮϜ ϸϜнгЮϜ ϭкϝзв ЈϽϳϦ ϣПЯЮϝТ .ϢϝуϳЮϜ оϹв бЯЛЯЮ еуϡЮϝАм ϸϜϽТϓЪ ϝзϦϜϼϹЦ ϽтнГϧЮ ЈϽУЮϜ ϽТнϦ

йЛгϮϓϠ ЙгϧϯгЮϜм еуЂϼϹгЮϜм ϞыГЮϜ еуϠ ЭЊнЮϜ ϣЯЊ скм ̪ЭЪ  м бЯК ϟЮϝА ϽϡϧЛт ϝзЛгϧϯв ϸϜϽТϒ ев ϸϽТ
ϲϜм дϐ сТ бЯЛвТ ̪ϹбЮϝЛЮϜ пЯК ϣϳϧУзв ϣуЯЧЛϠ ϽуЫУϧЮϜ пЯК ЙϯЇϦм ϤъϝϯгЮϜ ЙугϮ сТ ϣЯ϶ϜϹϧв ϣПЯЮϝ ̪ блЃϦм

Ϝ сТ.сУАϝЛЮϜм сКϝгϧϮъϜм сЯЧЛЮϜ ϼнГϧЮ 
ДнϦ Ьы϶ ев сзАнЮϜ ̭ϝгϧжъϜм ϣуϠϽЛЮϜ ϣтнлЮϜ ϿтϿЛϦ пЯК ϣуϠϽЛЮϜ ϸϜнгЮϜ ϭкϝзв ϹЪϕϦм РϽЛϧЯЮ ϣПЯЮϜ Су

 ϼнЛЇЮϜ пЮϖ ϣТϝЎшϝϠ ̪ϝ̯гЯЃв ϝ͐уϠϽК ϝ̯Лгϧϯв йУЊнϠ сϦϜϼϝвшϜ ЙгϧϯгЮϜ ϣЂϜϼϸм ϣуКϝгϧϮъϜ букϝУгЮϜ пЯК
 ϭвϝжϽϠ сТ бЯЛϧгЮϜ ϤϝУЋϠ ϝлГϠϼм ϱЮϝЋЮϜ еАϜнгЮϜ ϤϝУЋЮ ϟЮϝГЮϜ ЭϫгϦм йзК ИϝТϹЮϜм еАнЮϜ ϟϳϠ

.ϣуϚϜϹϧϠъϜ ϤϜнзЃЮϜ 

угϳЮϜ ϣуЦы϶цϜ буЧЮϜ ϿтϿЛϦ ϽϡϧЛтм ̭ϝзϠм ̪бЯЛϧгЮϜ оϹЮ Ϣϝуϲ ϞнЯЂϒ ϱϡЋϧЮ ϝлϧЂϼϝгвм ϝлϠϝЃϧЪϜ ϣуУуЪм ϢϹ
гϧв ϣуЋϷІϣЫЂϝ ϝ͐уЦы϶ϒ ϣжϿϧвм ϝ͐уЪнЯЂ пЛЃϦ ϣвϹϷЮ ϝлЛгϧϯв ̪ϝлзАмм мЈϽϳϦ КЯп ϲϜϧаϜϽ етϽ϶фϜ 

ϱвϝЃϧЮϜм ЬϜϹϧКъϜм 
ϣϡЂϝϳвм ϤϜϻЮϜ ϤϝϡϫЮϜм КЯп ϒϹϡгЮϜ  ϝлуЯК анЧϦ сϧЮϜ ϘϸϝϡгЮϜ бкϒ ев ϣуЮмϕЃгЮϜ ЭгϳϦмϭкϝзгЮϜ иϻк ̪

ЀϽО пЮϖ ϣТϝЎшϝϠ ϣКϝзЧЮϜ пЎϽЮϜм ϢϼϹЧЮϜм пК бЫϳϧЮϜ ̪ЁУзЮϝϠ дϝЧϦϖм ϢϼϜϸϖ ϥЦнЮϜ АϝϡЏжъϜм сТ  ̪ЭгЛЮϜ
 ХЯГзв ев бЮϝЛЮϜ пЯК ϰϝϧУжъϜм ϣϲϝϧгЮϜ ЈϽУЮϜ ев ϢϸϝУϧЂъϜм ЙгϧϯгЮϜ иϝϯϦ ЬмϕЃгЮϜ ИнГϧЮϝϠ ϢϼϸϝϡгЮϜм

 ϝзжϓϠ дϝгтшϜϝ̯ЛугϮ ϽЇϠ дммϝЃϧв сТ Ϝϻк днЫЮϜ рϻЮϜ ϝзЛЃт ̪ϝзЯЪ дϒм ϝзуЯК дϒ ЭϡЧϧж ϝзЏЛϠ дмϸ ̪ϟЋЛϦ 

ϝгЪ дϒ ЭЫЮ ϝзв ϼмϸ сТ ϢϼϝгК ЌϼцϜ ϝгϠ ХЧϳт ϣугзϧЮϜ ϣвϜϹϧЃгЮϜ ̭ϝ϶ϼм ϽЇϡЮϜ.ϣт 

ϣПЯЮϜ ϣтϠϼЛЮϜ дтЧАϝжЯЮ ϝлϠ  

Arabic A 
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     ЧгЮϜ ϢϸϝгЮϜ Йв ϝзЯвϝЛϦ Ьы϶ СуЫЮϜ пЯК ϿЪϽж ϝзжϗТ буЯЛϧЮϜм ϣуϠϽϧЮϜ ϢϼϜϾм ев ϼϽ

 ЙЦнϧгЮϜ ϣтнПЯЮϜ ϤϜϼϝлгЮϜ ЙугϮ ϣуГПϦ пЯК ЈϽϳж ϝзжϒ пзЛгϠ бЫЮϜ пЯК ЁуЮм

 сТ РϽЋϧЮϜ Йв ϣуЮϝϧЮϜ ϣЯϲϽгЯЮ ЬϝЧϧжыЮ ϟЮϝГЮϜ ЭкϕϦ сϧЮϜм ϣЯϲϽв ЭЪ сТ ϝлϧуГПϦ
 .Ͻу϶ϓϧЮϜм бтϹЧϧЮϝϠ ϢϸϝгЮϜ 

ЬϔϝЃϧЮϜ ϤϜϹϲм t¸t буЯЛϧЮϜм ϣуϠϽϧЮϜ ϢϼϜϾм ев ϢϼϽЧгЮϜ ϢϸϝгЮϜ 

̮̮̮ПЯЮϜ ϤϜϼϝ̮̮̮̮̮̮лв ϼмϝ̮̮̮ϳ̮̮̮в ϣ̮̮̮̮̮

ϣуϠϽ̮̮̮̮̮̮̮̮̮ЛЮϜ 

 :ъмϒϣуϠϽЛЮϜ ϣПЯЮϜ ϭвϝжϽϠ онϧϳв 
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[ŜŀǊƴƛƴƎ ŀōƻǳǘ ǘƘŜ 
ƭŀƴƎǳŀƎŜ  

[ŜŀǊƴƛƴƎ ǘƘŜ 
ƭŀƴƎǳŀƎŜ  

[ŜŀǊƴƛƴƎ 
ǘƘǊƻǳƎƘ  ǘƘŜ 
ƭŀƴƎǳŀƎŜ  

 ϽϡК ϣПЯЮϜ бЯЛϦ
 ϝлуЮϜ ИϝгϧЂъϜ

ϝлϠ ϨϹϳϧЮϜм 

 ϽϡК ϣПЯЮϜ еК бЯЛϧЮϜ

ϝлЯгК ϣуУуЪ блТ 

ϽϡК ϣПЯЮϜ Ьы϶ ев бЯЛϧЮϜ 
 ИϝгϧЂыЮ ϢϸϓЪ ϝлвϜϹϷϧЂϜ

 ϣЇЦϝзгЮϜм ϽуЫУϧЮϜм

ЭвϓϧЮϜм 

̬ϣПЯЮϜ бЯЛж СуЪ 

ϤϝПЯЮ ЭЃЯЃϧЮϜм ЬϝϯгЮϜ 
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:ϣтнПЯЮϜ ϣϛулϧЮϜ 
-       .(рнУІ ЭЊϜнϦ ) ϝтϝϳϧЮϜ-  бЂъϜ :ЁУзЮϝϠ СтϽЛϧЮϜï ϽгЛЮϜï  ϣуЃзϯЮϜï (ϣϠϝϧЪм Ϣ̭ϜϽЦ ) ϣтϜнлЮϜ           .- .(рнУІ ЭЊϜнϦ ) ϼϜϻϧКъϜм ϞϻлгЮϜ ϟЯГЮϜ 

-  СЋЮϜ ϭлзв ϝлзгЏϦ сϧЮϜ ϣуЂϝЂцϜ ϣтнПЯЮϜ ϤϜϼϝлгЮϜ ϣЛϮϜϽвϩЮϝϫЮϜ. 

ЮϜм ϢϼϽЧгЮϜ ЀмϼϹЮϜ ЬмϝзϦ бϧуЂЭЊϜнϧЮϝϠ ϟЮϝГЮϜ онϧЃгϠ ̭ϝЧϦϼъϜ егЏϦ ϣУЯϧϷв ϣГЇжϒ бугЋϦм ̪ϣтϸϽУЮϜ блЦмϽУЮ ϢϝКϜϽв ϣКнзϧв ϟуЮϝЂϓϠ ϢϸϝгЮϝϠ ϣЊϝϷЮϜ ϣтнПЯЮϜ ϤϜϼϝлг Ϝ ̭ϝуЮмϒ Йвϼнвц 

ϣтнПЯЮϜ ϹКϜнЧЮϜ ϣϠϝϧЫЮϜ (̭ывшϜм БϷЮϜ ) Ϣ̭ϜϽЧЮϜ ϣϪϸϝϳгЮϜ ИϝгϧЂъϜ 

¶  ϽЪϻгЮϜ ϣПуЊ еуϠ ϿуугϧЮϜ

.ϩжϕгЮϜм 

¶  уϠ ϿуугϧЮϜ ϸϽУгЮϜ ϣПуЊ е

.ЙгϯЮϜм пзϫгЮϜм 

¶  ϤϜмϸϒ ЍЛϠ пЯК РϽЛϧЮϜ
УуЪм ϝлϦъъϸм аϝлУϧЂъϜу ϣ

.ϝлвϜϹϷϧЂϜ 

¶   ЬϝЛТцϜ пЯК РϽЛϧЮϜ

 ϝлЯуϫгϦм ϣуЂϝЂцϜ

 ϽЪϻгЯЮ ϝлϧОϝуЊм
.ϩжϕгЮϜм 

¶   ϤϝУЋЮϜ ЍЛϠ пЯК РϽЛϧЮϜ

 ϽЪϻгЯЮ ϝлϧОϝуЊм

.ϩжϕгЮϜм 
- .ϽϯЮϜ РмϽϲ 

- .ϣугЂъϜ ϣЯгϯЮϜ 

- .ϢϼϝІшϜ ̭ϝгЂϒ 

- ЇжшϜ ϟуЮϝЂцϜ.ϣуϚϝ 

- .ϣЯЋУзгЮϜ ЙТϽЮϜ ϽϚϝгЎ 

- .СГЛЮϜ РмϽϲ 

¶ - .дϝЫгЮϜм дϝвϿЮϜ РмϽД 

¶  ЭгϯϠ ϼнЋЮϜ еК ϽуϡЛϧЮϜуУЊм ϣ

.ϣвϝϦ 

¶  сТ ϢϹтϹϯЮϜ ϤϜϸϽУгЮϜ СуДнϦ

.йϚϝЇжϖ ев ЭгϮ 

¶   ) ϣвϹЧгЮϜ :ϢϽЧУЮϜ ϽЊϝзК ϹтϹϳϦ
 (ϣЃуϚϽЮϜ ϣЯгϯЮϜï  онϧϳгЮϜ

 (ХϚϝЧϳЮϜм ϤϝвнЯЛгЮϜ)ï 

.(ϤϝуЊнϧЮϜм рϒϽЮϜ ) ϣгϦϝϷЮϜ 

¶  Ю БуГϷϧЮϜ ϣЧтϽГϠ сϠϝϧЫЮϜ ЭгЛЯ

.ϣЯϛЂцϜ 

¶  ϣуГуГϷϧЮϜ ϤϝвнЂϽЮϜ аϜϹϷϧЂϜ

 БуГϷϧЯЮ ϣуϳуЎнϧЮϜ БϚϜϽϷЮϜм

.ϣϠϝϧЫЯЮ 

¶   ХϚϝЧϳЮϜ пЯК ̭ϝзϡЮϜ
.ϤϝвнЯЛгЮϜм 

¶  ϣϠϝϧЪт ИнЎнв ев днЫϧ )

100 (ϣгЯЪ. 

¶   Ϥыϯвм ϟϧЪ евϼϝЫТцϜ ЙгϮ
.ϽуЋЦ Љж мϒ ϣЋЦ ϣϠϝϧЫЮ 

¶ .ϢϝУЧв ЭгϮ ϣϠϝϧЪ 

¶  ϣЧуϪм ̭ϝЇжш ϞнЂϝϳЮϜ СуДнϦ
ϣГуЃϠ. 

¶  ϤϝвнЯЛгЮϜ ϼϸϝЋв ЍЛϠ РϽЛϦ

 ϣЫϡІ ̪ϤϝКнЂнгЮϜ )

.(ϤыϯгЮϜ ̪ϤϝвнЯЛгЮϜ 

¶   ϢϸϹϳв ϣуϠϝϧЪ ϝ̯Аϝгжϒ ϣϠϝϧЪ

:ϣуКϜϹϠϖ ϣϠϝϧЪ РϹлЮϜ 

¶  ϤϝЦϝГϡЮϜ )ï  ЭϚϝЂϽЮϜï 
 ϤϝЋуϷЯϧЮϜï ϢϽуЋЧЮϜ ϣЋЧЮϜ- 

 ϼнЋЮϜ пЯК ϤϝЧуЯЛϧЮϜ

 .(СЦϜнгЮϜм 

¶  ϼнЋЮϜ пЯК сϠϝϧЫЮϜ ХуЯЛϧЮϜ

 ϣлϮмм оϒϽЮϜ ЌϽЛϠ СЦϜнгЮϜм
Ϡ ϽЗзЮϜ.ϣуЮϝК ϣуϚывϖ ϣЦϹ 

¶   сϚϝЇжшϜ ϞнЯЂцϜ СуДнϦ

 сТ ϝглзуϠ ЙтнзϧЮϜм рϽϡϷЮϜм

.ϣϠϝϧЫЮϜ 

¶  .ЉЋЧЯЮ ϣУЯϧϷв Ϥϝтϝлж ϣϠϝϧЪ 

¶  Ьнϲ ХϚϝЧϲм ϤϝвнЯЛв ϣϠϝϧЪ

 ИнЎнв сТ ϸϹϳв ИнЎнв

.ϤϜϽЧУЮϜ ϸϹЛϧв 

¶   ϢϽϳЮϜ ϣуКϜϹϠшϜ ϣϠϝϧЫЮϜ СуϫЫϦ

.ϣлϮнгЮϜ ϣϠϝϧЫЮϜ ев ЭуЯЧϧЮϜм 

¶  ϜнЧЮϜ ХуϡГϦм ϣуϚывшϜ ϣЦϹЮϜК Ϲ
.ϣуϚывшϜ 

¶   ϨыϪ ев днЫв Љж Ϣ̭ϜϽЦ

.ϽϫЪϒ мϒ ϤϜϽЧТ 

¶  ЮϜ Ϣ̭ϜϽЧЮϜ ϣтϽлϯЮϜ ϣЯϫгг

.пзЛгЯЮ 

¶ ϢϝКϜϽв  ϣвыЂм ЭЊнЮϜ ϣϳЊ
.ϒϽЧт ϝгуТ СЦнЮϜ 

¶ .ϟϦϝЫЮϜ ϽЗж ϣлϮм блТ 

¶  .ЉзЮϜ ев оϿПгЮϜ ϹтϹϳϦ 

¶ Ϣ̭ϜϽЦ  иϜнϧЃгЮ ϟЂϝзгЮϜ ϽЛЇЮϜ
.ϢϽϡЛв Ϣ̭ϜϽЦ 

¶ ϣЗϲыв  ϣЯгϮ сТ сЗУЯЮϜ ИϝЧтшϜ

.ЭгϮ ϢϹК мϒ 

¶ ЎнϦ ев ϤϝгЯЫЮϜ ЍЛϠ сжϝЛв ϱу
 мϒ РϸϜϽϧЮϜ мϒ ϸϝЏϧЮϜ Ьы϶

.сϦнЋЮϜ ЁжϝϯϧЮϜ 

¶  ϼϸϝЋв ЍЛϠ аϜϹϷϧЂϜ
.Ϣ̭ϜϽЧЯЮ ϤϝвнЯЛгЮϜ 

¶   ЙϠϝϧϦм ϣЋЧЮϜ ϽЊϝзК ϹтϹϳϦ

.ϨϜϹϲцϜ 

¶   ϣЋЧЮϜ сТ ϣглгЮϜ АϝЧзЮϜ ϽЪϻϦ
 ϝгϠ ̭нϡзϧЮϜм ̪ЭуЊϝУϧЮϜ Йв

.ϨϹϳуЂ 

¶   ЭЊнϧЮϜм ϩϳϡЮϜ РϹлϠ Ϣ̭ϜϽЧЮϜ

.ХϚϝЧϳЮϜм ϤϝвнЯЛгЯЮ 

¶  Ϝ СуДнϦ ϣувнуЮϜ ϢϽϳЮϜ Ϣ̭ϜϽЧЮ

 ЬϹЛгϠ йϧЦыА ϢϸϝтϿЮ4  ЉЋЦ

.ИнϡЂцϜ сТ 

¶   етмϝзКм ЬϝУАцϜ Ϥыϯв Ϣ̭ϜϽЦ
 пЯК ЬнЋϳЯЮ ϹϚϜϽϯЮϜ

.ϤϝвнЯЛгЮϜм ЭуЊϝУϧЮϜ 

¶  ϤнЋϠ ϨϹϳϧЮϜ

.ϱЎϜм 

¶  ϣуϠϽЛЮϜ ϣПЯЮϜ аϜϹϷϧЂϜ

.ϣϪϸϝϳгЮϜ сТ 

¶  еК ̯ϝулУІ ϽуϡЛϧЮϜ
 ЉЋЧЮϜ мϒ ϼнЋЮϜ

 ЭгϯϠ ϢϼнЋгЮϜ

.ϢϹуУвм ϣϳЎϜм 

¶  ϨϹϲ еК ϽуϡЛϧЮϜ  мϒ

 ϣуЯуЋУϦ ЭгϯϠ СЦнв
.ϝв ϝ̯Кнж 

-  ̭ϝГ϶цϜ ев бЯЛϧЮϜ

 ϣуОϝуЋЮϜм ϣуϡуЪϽϧЮϜ

.ϝкϼϜϽЫϦ аϹКм ЭгϯЯЮ 

-  ЭϡЧϦм ̪ϼϜмϸцϜ аϜϽϧϲϜ
 .етϽ϶фϜ ̭Ϝϼϐ 

-  ϝгК ϽϡЛ̳Ϧ ϣЯϛЂϒ ϰϽА

.ϰнЎнϠ иϹтϽт 

¶  АϝгжцϜ СуДнϦ

 ϣтнПЯЮϜ ϟуЪϜϽϧЮϜм
.ϝ͐тнУІ ϝлгЯЛϦ бϦ сϧЮϜ 

¶  свϜϼϸ ЌϽК бтϹЧϦ

 мϒ ϣЋЧЮ ϿϮнв

.ϣуϲϽЃв 

¶  ϽϦ ϝ͐узвϾ ϼϝЫТцϜ ϟуϦ

 ϥϪϹϲ рϻЮϜ ϟуϦϽϧЮϝϠ

.йуТ 

¶  ϣЋЦ мϒ ЬϝЧв ЉуϷЯϦ
 ЍЛϠ Йв ϢϽуЋЦ

 ЍЛϠ ϽЪϺм йуϮнϧЮϜ

.ЭуЊϝУϧЮϜ 

¶   ϼнЋЮϜ пЯК ХуЯЛϧЮϜ
 йуϮнϧЮϜ Йв СЦϜнгЮϜм

 аϿЮ дϖ ϟтнЋϧЮϜм

.ϽвцϜ 

¶   ϟϦϝЫЮϜ ϽЗж ϣлϮм ϹтϹϳϦ
. 

¶  ϟϡЃЮϜ ϣЦыК ШϜϼϸϜ

.ϣϯуϧзЮϝϠ 

¶ -ϽуϡЛϧЮϜ  сТ ϼϝЫТцϜ еК
уЦϸ ЙϠϝϧϦм ЭЃЯЃϦЧ еу

 ϣуϚϝЧЯϧЮϜ Йв

.ФыГжъϜм 

¶  иϝϡϧжϝϠ ИϝгϧЂъϜ

.ϨϹϳϧгЯЮ 

¶  ϹтϹϳϧЮ ИϝгϧЂъϜ

.оϿПгЮϜм РϹлЮϜ 

¶  ϤъϔϝЃϧЯЮ ϣϠϝϯϧЂъϜ
.ϣуЗУЯЮϜ ϤϝлуϮнϧЮϜм 

¶  бϧт ϝв Йв ЭКϝУϧЮϜ

 ϽЛІ ев йуЮϖ ИϝгϧЂъϜ

.Ͻϫжм 

¶  ϞϜϸϐ ϢϝКϜϽв
.ИϝгϧЂъϜ 

¶   рϒϽЮϜ еуϠ ϿуугϧЮϜ

.ϣЧуЧϳЮϜм 

¶  ϨϹϳϧгЮϜ пЯК ЬϝϡЦъϜ

пЯК ЬϹт ̯ъϝϡЦϖ ϣЛϠϝϧгЮϜ 

.аϝгϧкъϜм 

¶   ϼϝЫТцϜ ЈыϷϧЂϜ
.ЉзЮϜ ев ϣЃуϚϽЮϜ 

¶   ϤϝϮϝϧзϧЂъϜ ЙЎм

 ϽтϽЧϦ пЯК ̭ϝзϠ

.рнУІ 

¶   ϤϝлϮм еуϠ ϣжϼϝЧгЮϜ

 ϼϜϹЊϖм ϣУЯϧϷв ϽЗж

.аϝЫϲцϜ 

¶  пЮϖ ϼϝЫТцϜ буЗзϦ
 ϣтнжϝϪм ϣуЂϝЂϒ

.ϣуϡжϝϮм 

¶   ϼϝуϧ϶Ϝ пЯК ϢϼϹЧЮϜ

 ϤϜϺ ϤϝвнЯЛгЮϜ
 СуЏϦ сϧЮϜм ϣугкцϜ

.ϢϹтϹϮ ϤϜϽϡ϶ 

¶  ЮϜ етмϹϦ Ϥϝжϝуϡ

 бууЧϦ ЌϽПϠ ϣглгЮϜ
.ИϝгϧЂъϜ Ϣϼϝлв 

   С̮̮̮ЋЮϜ сТ иϾϝ̮̮ϯжϖ ϟЮϝ̮̮ГЮϜ ев ЙЦн̮̮̮ϧт ϝвЙϠϜϽЮϜ (аϹЧϧгЮϜ онϧЃгЮϜ ) Ϣϸϝв сТ 

ϣуϠϽЛЮϜ ϣПЯЮϜ 
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:ϣтнПЯЮϜ ϣϛулϧЮϜ 
-       .(рнУІ ЭЊϜнϦ ) ϝтϝϳϧЮϜ-  бЂъϜ :ЁУзЮϝϠ СтϽЛϧЮϜï ϽгЛЮϜï  ϣуЃзϯЮϜï (ϣϠϝϧЪм Ϣ̭ϜϽЦ ) ϣтϜнлЮϜ           .- .(рнУІ ЭЊϜнϦ ) ϼϜϻϧКъϜм ϞϻлгЮϜ ϟЯГЮϜ 

- ϭлзв ϝлзгЏϦ сϧЮϜ ϣуЂϝЂцϜ ϣтнПЯЮϜ ϤϜϼϝлгЮϜ ϣЛϮϜϽв  СЋЮϜϩЮϝϫЮϜ. 

ъϜ егЏϦ ϣУЯϧϷв ϣГЇжϒ бугЋϦм ̪ϣтϸϽУЮϜ блЦмϽУЮ ϢϝКϜϽв ϣКнзϧв ϟуЮϝЂϓϠ ϢϸϝгЮϝϠ ϣЊϝϷЮϜ ϣтнПЯЮϜ ϤϜϼϝлгЮϜм ϢϼϽЧгЮϜ ЀмϼϹЮϜ ЬмϝзϦ бϧуЂ ̭ϝуЮмϒ Йв ЭЊϜнϧЮϝϠ ϟЮϝГЮϜ онϧЃгϠ ̭ϝЧϦϼ

ϼнвцϜ 

ϣтнПЯЮϜ ϹКϜнЧЮϜ ϣϠϝϧЫЮϜ (̭ывшϜм БϷЮϜ ) Ϣ̭ϜϽЧЮϜ ϣϪϸϝϳгЮϜ ИϝгϧЂъϜ 

-  ϽЪϻгЮϜ ϣПуЊ еуϠ ϿуугϧЮϜ

.ϩжϕгЮϜм 

-  ϸϽУгЮϜ ϣПуЊ еуϠ ϿуугϧЮϜ

.ЙгϯЮϜм пзϫгЮϜм 

-  ϤϜмϸϒ ЍЛϠ пЯК РϽЛϧЮϜ
УуЪм ϝлϦъъϸм аϝлУϧЂъϜу ϣ

.ϝлвϜϹϷϧЂϜ 

-  ϣуЂϝЂцϜ ЬϝЛТцϜ пЯК РϽЛϧЮϜ

 ϽЪϻгЯЮ ϝлϧОϝуЊм ϝлЯуϫгϦм

.ϩжϕгЮϜм 

-  ϤϝУЋЮϜ ЍЛϠ пЯК РϽЛϧЮϜ
 ϽЪϻгЯЮ ϝлϧОϝуЊм

.ϩжϕгЮϜм 

- .ϽϯЮϜ РмϽϲ 

- гϯЮϜ.ϣугЂъϜ ϣЯ 

- .ϢϼϝІшϜ ̭ϝгЂϒ 

- .ϣуϚϝЇжшϜ ϟуЮϝЂцϜ 
- .ϣЯЋУзгЮϜ ЙТϽЮϜ ϽϚϝгЎ 

- .СГЛЮϜ РмϽϲ 

- - .дϝЫгЮϜм дϝвϿЮϜ РмϽД 

-  ЭгϯϠ ϼнЋЮϜ еК ϽуϡЛϧЮϜ ϣуУЊм.ϣвϝϦ 

-  ев ЭгϮ сТ ϢϹтϹϯЮϜ ϤϜϸϽУгЮϜ СуДнϦ

.йϚϝЇжϖ 

-  ϣЯгϯЮϜ ) ϣвϹЧгЮϜ :ϢϽЧУЮϜ ϽЊϝзК ϹтϹϳϦ

 (ϣЃуϚϽЮϜï  ϤϝвнЯЛгЮϜ) онϧϳгЮϜ
 (ХϚϝЧϳЮϜмï  рϒϽЮϜ ) ϣгϦϝϷЮϜ

.(ϤϝуЊнϧЮϜм 

- .ϣЯϛЂцϜ ϣЧтϽГϠ сϠϝϧЫЮϜ ЭгЛЯЮ БуГϷϧЮϜ 

-  БϚϜϽϷЮϜм ϣуГуГϷϧЮϜ ϤϝвнЂϽЮϜ аϜϹϷϧЂϜ

.ϣϠϝϧЫЯЮ БуГϷϧЯЮ ϣуϳуЎнϧЮϜ 

- .ϤϝвнЯЛгЮϜм ХϚϝЧϳЮϜ пЯК ̭ϝзϡЮϜ 
-  ϣϠϝϧЪт ИнЎнв ев днЫϧ)80 ( ϣгЯЪ. 

-  ϣЋЦ ϣϠϝϧЫЮ Ϥыϯвм ϟϧЪ евϼϝЫТцϜ ЙгϮ

.ϽуЋЦ Љж мϒ 

- УЧв ЭгϮ ϣϠϝϧЪ.Ϣϝ 

- .ϣГуЃϠ ϣЧуϪм ̭ϝЇжш ϞнЂϝϳЮϜ СуДнϦ 

-  ϤϝвнЯЛгЮϜ ϼϸϝЋв ЍЛϠ РϽЛϦ
)Ϝ ̪ϤϝвнЯЛгЮϜ ϣЫϡІ ̪ϤϝКнЂнгЮ

.(ϤыϯгЮϜ 

-  ϣϠϝϧЪ РϹлЮϜ ϢϸϹϳв ϣуϠϝϧЪ ϝ̯Аϝгжϒ ϣϠϝϧЪ

:ϣлϮнв 

-  ϤϝЦϝГϡЮϜ )ï  ЭϚϝЂϽЮϜï  ϤϝЋуϷЯϧЮϜï 

ϢϽуЋЧЮϜ ϣЋЧЮϜ-  ϼнЋЮϜ пЯК ϤϝЧуЯЛϧЮϜ
 .(СЦϜнгЮϜм 

- м ϼнЋЮϜ пЯК сϠϝϧЫЮϜ ХуЯЛϧЮϜ СЦϜнгЮϜ

 ϣуϚывϖ ϣЦϹϠ ϽЗзЮϜ ϣлϮмм оϒϽЮϜ ЌϽЛϠ

.ϢϹуϮ 

-  рϽϡϷЮϜм сϚϝЇжшϜ ϞнЯЂцϜ СуДнϦ
.ϣϠϝϧЫЮϜ сТ ϝглзуϠ ЙтнзϧЮϜм 

- .ЉЋЧЯЮ ϣУЯϧϷв Ϥϝтϝлж ϣϠϝϧЪ 

-  ИнЎнв Ьнϲ ХϚϝЧϲм ϤϝвнЯЛв ϣϠϝϧЪ

.ϤϜϽЧУЮϜ сϚϝзϪ ИнЎнв сТ ϸϹϳв 

-  пЯК ЙуϯЇϧЮϜм ϣлϮнгЮϜ ϣϠϝϧЫЮϜ СуϫЫϦ

.ϣуКϜϹϠцϜϜ ϣϠϝϧЫЮϜ 
-  рϽϳϦ ϹКϜнЧЮϜ ХуϡГϦм ϣуϚывшϜ ϣЦϹЮϜ

.ϣуϚывшϜ 

-  ев днЫв Љж Ϣ̭ϜϽЦ

.еуϦϽЧТ 

- ЮϜ Ϣ̭ϜϽЧЮϜ ϣтϽлϯЮϜ ϣЯϫгг

.пзЛгЯЮ 

- ϢϝКϜϽв  ЭЊнЮϜ ϣϳЊ
 ϝгуТ СЦнЮϜ ϣвыЂм

.ϒϽЧт 

- .ϟϦϝЫЮϜ ϽЗж ϣлϮм блТ 

- .ЉзЮϜ ев оϿПгЮϜ ϹтϹϳϦ 

- Ϣ̭ϜϽЦ  ϟЂϝзгЮϜ ϽЛЇЮϜ

.ϢϽϡЛв Ϣ̭ϜϽЦ иϜнϧЃгЮ 
- ϣЗϲыв  сТ сЗУЯЮϜ ИϝЧтшϜ

мϒ ϣЯгϮ .ЭгϮ ϢϹК 

-  ЍЛϠ сжϝЛв ϱуЎнϦ

 Ьы϶ ев ϤϝгЯЫЮϜ

 мϒ РϸϜϽϧЮϜ мϒ ϸϝЏϧЮϜ

.сϦнЋЮϜ ЁжϝϯϧЮϜ 
-  ϼϸϝЋв ЍЛϠ аϜϹϷϧЂϜ

.Ϣ̭ϜϽЧЯЮ ϤϝвнЯЛгЮϜ 

-  ϣЋЧЮϜ ϽЊϝзК ϹтϹϳϦ

.ϨϜϹϲцϜ ЙϠϝϧϦм 

-  сТ ϣглгЮϜ АϝЧзЮϜ ϽЪϻϦ
 ̪ЭуЊϝУϧЮϜ Йв ϣЋЧЮϜ

.ϨϹϳуЂ ϝгϠ ̭нϡзϧЮϜм 

-  ϩϳϡЮϜ РϹлϠ Ϣ̭ϜϽЧЮϜ

 ϤϝвнЯЛгЯЮ ЭЊнϧЮϜм

ХϚϝЧϳЮϜм. 

-  ϣлϮнгЮϜ Ϣ̭ϜϽЧЮϜ СуДнϦ
 йϧЦыА ϢϸϝтϿЮ ϣувнуЮϜ

 Ϣ̭ϜϽЧЮϜ пЮϖ ϣТϝЎшϝϠ

 еуϧЋЦ ЬϹЛгϠ ϢϽϳЮϜ

.ИнϡЂцϜ сТ 

-  ЬϝУАцϜ Ϥыϯв Ϣ̭ϜϽЦ
 ϹϚϜϽϯЮϜ етмϝзКм

 пЯК ЬнЋϳЯЮ

.ϤϝвнЯЛгЮϜм ЭуЊϝУϧЮϜ 

- .ϱЎϜм ϤнЋϠ ϨϹϳϧЮϜ 

-  сТ ϣуϠϽЛЮϜ ϣПЯЮϜ аϜϹϷϧЂϜ

.ϣϪϸϝϳгЮϜ 

-  ϼнЋЮϜ еК ̯ϝулУІ ϽуϡЛϧЮϜ

нЋгЮϜ ЉЋЧЮϜ мϒ Ϣϼ
.ϢϸϹϳвм ϣГуЃϠ ЭгϯϠ 

-  СЦнв мϒ ϨϹϲ еК ϽуϡЛϧЮϜ

 ЍЛϠ рнϧϳϦ ЭгϯϠ

.ϤыуЋУϧЮϜ 

-  ϣуϡуЪϽϧЮϜ ̭ϝГ϶цϜ ев бЯЛϧЮϜ

 ЭгϯЯЮ ϣуОϝуЋЮϜм
.ϝкϼϜϽЫϦ аϹКм 

-  ̭Ϝϼϐ ЭϡЧϦм ̪ϼϜмϸцϜ аϜϽϧϲϜ

 .етϽ϶фϜ 

-  иϹтϽт ϝгК ϽϡЛ̳Ϧ ϣЯϛЂϒ ϰϽА

.ϰнЎнϠ 
-  ϟуЪϜϽϧЮϜм АϝгжцϜ СуДнϦ

 ϝлгЯЛϦ бϦ сϧЮϜ ϣтнПЯЮϜ

.ϝ͐тнУІ 

- Ϧ ϿϮнв свϜϼϸ ЌϽК бтϹЧ

.ϣуϲϽЃв мϒ ϣЋЧЮ 

-  ϝ͐узвϾ ϼϝЫТцϜ ϟуϦϽϦ
 ϥϪϹϲ рϻЮϜ ϟуϦϽϧЮϝϠ

.йуТ 

-  ϣЋЦ мϒ ЬϝЧв ЉуϷЯϦ

 йϮнв ЭЫЇϠ ϢϽуЋЦ

 ев ЭуЯЧЮϜ ϽЪϺ Йв
.ЭуЊϝУϧЮϜ 

-  ϼнЋЮϜ пЯК ХуЯЛϧЮϜ

 йуϮнϧЮϜ Йв СЦϜнгЮϜм

 аϿЮ дϖ ϟтнЋϧЮϜм

.ϽвцϜ 

- . ϟϦϝЫЮϜ ϽЗж ϣлϮм ϹтϹϳϦ 
-  ϟϡЃЮϜ ϣЦыК ШϜϼϸϜ

.ϣϯуϧзЮϝϠ 

- -ϽуϡЛϧЮϜ  ЭгϯϠ ϼϝЫТцϜ еК

.ϣϳЎϜмм  ϢϸϹϳв 

-   иϝϡϧжϝϠ ИϝгϧЂъϜ

.ϨϹϳϧгЯЮ 

-   ϹтϹϳϧЮ ИϝгϧЂъϜ

 РϹлЮϜ

.оϿПгЮϜм 
-   ϣϠϝϯϧЂъϜ

 ϤъϔϝЃϧЯЮ

 ϤϝлуϮнϧЮϜм

.ϣуЗУЯЮϜ 

-   бϧт ϝв Йв ЭКϝУϧЮϜ

 йуЮϖ ИϝгϧЂъϜ
.Ͻϫжм ϽЛІ ев 

-   ϞϜϸϐ ϢϝКϜϽв

.ИϝгϧЂъϜ 

-   рϒϽЮϜ еуϠ ϿуугϧЮϜ

.ϣЧуЧϳЮϜм 
-   пЯК ЬϝϡЦъϜ

ϳϧгЮϜ ̯ъϝϡЦϖ ϨϹ

 пЯК ЬϹт

 ϣЛϠϝϧгЮϜ

.аϝгϧкъϜм 
-   ϢϽЫУЮϜ ЈыϷϧЂϜ

 ев ϣЃуϚϽЮϜ

.ЉзЮϜ 

-   еуϠ ϣжϼϝЧгЮϜ

 .ϽЗж ϤϝлϮм

 ϣУЯϧϷв
 ϼϜϹЊϖм

.аϝЫϲцϜ 

-   пЮϖ ϼϝЫТцϜ буЗзϦ

 ϣуЂϝЂϒ

 ϣтнжϝϪм
.ϣуϡжϝϮм 

-   ϼϝуϧ϶Ϝ пЯК ϢϼϹЧЮϜ

 ϤϝвнЯЛгЮϜ

 ϣугкцϜ ϤϜϺ

 СуЏϦ сϧЮϜм
.ϢϹтϹϮ ϤϜϽϡ϶ 

-   ϤϝжϝуϡЮϜ ϹтϹϳϦ

 ЌϽПϠ ϣглгЮϜ

 Ϣϼϝлв бууЧϦ

.ИϝгϧЂъϜ 

   С̮̮̮ЋЮϜ сТ иϾϝ̮̮ϯжϖ ϟЮϝ̮̮ГЮϜ ев ЙЦн̮̮̮ϧт ϝвЙϠϜϽЮϜ  онϧЃгЮϜ )БЂнϧгЮϜ( Т с

ϣуϠϽЛЮϜ ϣПЯЮϜ Ϣϸϝв 
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Arabic B 
 

                            
 
 
Within Grade 4 there are students who have joined the school with no prior experience of learning Arabic and 
students who have been learning Arabic for several years. Our Arabic B programme offers three levels of classes 

enabling us to provide instruction at a suitable level for each child.   
 
Arabic Foundation classes: for students learning Arabic for the first time and students needing consolidation of 
basics. 

 
Arabic Intermediate classes Level 1 and Arabic Intermediate classes Level 2: for students with some previous 
experience learning Arabic and who are working towards proficiency. 

 
Arabic Advanced classes: for students with previous experience learning Arabic who have demonstrated proficiency 
in learning Arabic. 
 

Students will be assigned Arabic classes at the start of the academic year. There may also be movement between 
classes during the year based on the needs of the student. 
 
 

Arabic B Scope and Sequence 
¢ƘŜ ǎŎƘƻƻƭΩǎ !ǊŀōƛŎ . ǎŎƻǇŜ and sequence provides a developmental continuum of phases for each strand.  
 

 
Strand 
 

Receptive ς receiving and 
constructing meaning 

Expressive ς creating and 
sharing meaning 

Oral Language Listening      Speaking 

Visual Language Viewing  Presenting 

Written Language Reading Writing  
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Overall Expectations by phase 
 
Phase 1 

Learners demonstrate an understanding of short simple sentences spoken texts and vocabulary. They are able to 
use common greetings, give and follow basic instructions in Arabic. They are able to use oral language for short 
period. 

Phase 2 
Learners show understanding of short simple spoken texts and vocabulary. They are able to pronounce the letters 
correctly and clearly with the short and long sounds. They begin to use oral language appropriately to tell events in 

sequence. 
 
Phase 3 
Learners demonstrate a higher level of understanding of short simple spoken texts and vocabulary. Students are 

able to pronounce studied words correctly and clearly. They start to use simple phrases to express their needs. They 
start to arrange in order the ideas they want to communicate about. 
 

Phase 4 
Learners are able to apply previous learning to ask and answer questions about new topics. They can repeat and 
recite a variety of new spoken words, texts and songs. Learners can reflect on, evaluate and modify their spoken 
responses to clarify meaning and information. 

Phase 5 
Learners start to communicate confidently with peers using a variety of phrases and sentences structures.  They can 

ask and answer questions about familiar and new topics confidently. In this phase they are able to prepare and 
deliver short presentations and topics of interests to peers. Learners independently identify materials they can use 
to support a spoken presentation and give reasons for choices. 

 

Viewing and presenting 
 
Phase 1 
The students show curiosity in many forms of visual media and respond and describe what they see. The students are 

able to read and use texts with different types of layout. They understand that communication involves verbal, visual 
and kinesthetic features. The students start to use a variety of implements to practice and develop handwriting and 
presentation skil ls. They are able to ask simple questions in response to media. 
  

Phase 2 
The students view and react to simple messages or factual information and describe what they see. They can make 
connections between the real and the imaginary. They can understand that signs and symbols carry meaning and 

begin to read a range of signs in the environment. They are able to search for, record and present information using 
a variety of media as well as make choices about what is useful to them. The students can use body language in 
mime and role play to communicate ideas and feelings visually. 
  

 
 
 

 
 
 
Phase 3 
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The students are able to view and respond to media verbally and nonverbally. They can use a variety of media to 
plan and create projects including use of the internet (with guidance). They can recognise and name familiar visual 

texts for example advertising, logos, labels....etc. The students are able to select and use suitable shapes, colours 
and layout for presentations and develop writing different styles of Arabic calligraphy. They start developing their 
presentation skil ls and use body language to add meaning to oral presentation. 
  

Phase 4 
The students respond to viewing experiences orally and in writing. They can recognise the power of visual media to 
influence thinking and behavior. They can start identifying stereotypes. They can address an audience and 
provide brief presentations on different topics. They can identify aspects of body language in a dramatic 

presentation. They can recognise and name familiar visual texts and explain why they are or are not effective. 
  
Phase 5 

the students respond to viewing experiences orally and in writing, using specific vocabulary and terminology. They 
are able to use a variety of media to plan and create projects. They can present oral reports on familiar and unfamiliar 
topics in target language. They can provide more detailed presentations (2-3 minutes) on topics to inform, 
presentation skil ls, addressing an audience. 

 

 

Written languageτReading 

Phase 1 

Learners can recognise basic aspect of format and style of the language as well as the different forms of the letters. 
They can show an understanding of different vocabulary in their written form. Learners begin to follow and join in 
with the shared reading activities. They read aloud attempting correct pronunciation. 

Phase 2  
Learners can differentiate between the long and the short sounds of the letters. They can read their own writing or 
words written by the teacher. They can identify repetitive words and letter patterns in sentences when reading 

familiar texts. They demonstrate understanding of simple sentences. 

Phase 3 
Learners can read a range of new words related to the topics with some support. They can read familiar words and 

simple sentences. They can talk about texts read and viewed in class as well as responding appropriately to simple 
written directions. 

Phase 4 
Learners can read sentences that use basic grammar as well as familiar texts independently. They begin to select 
books appropriate to their reading level and start using references and dictionaries. The students are able to retell 
main events in sequence with guidance. 

Phase 5 
Learners can use a range of different strategies to decode texts. They demonstrate understanding of meaning and 

relationships between sentences in a paragraph. They start to follow ideas in and between paragraphs making use 
of a range of conjunction. In this phase learners can recall and summarize main ideas from fiction and non- fiction 
texts. 
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Written languageτWriting 

 
Phase 1 

Learners understand that written texts convey meaning. They start demonstrating understanding of letter/sound 
relationships. They begin to use studied vocabulary to form meaningful words and sentences. 

Phase 2 
Learners are encouraged to write daily and share own writing with others. They can generate own ideas for writing 
and make use of grammar with guidance. The students in this phase begin to form sentences with the right structure. 

Phase 3 
Learners begin to write more independently and develop criteria for effective writing with guidance. They begin to 
use short paragraphs with details to support their ideas. They start to use a mixture of tenses within one text. 

Phase 4 
Learners begin to set goals and identify strategies to improve writing. They can provide detail to a written text. They 
learn how to translate literally from first language to Arabic language. They begin to use complex punctuation with 

different tenses. 

Phase 5 

In this phase the students learn to initiate writing for own particular purposes. They can set goals independently by 
evaluating their writing. They begin to spell some complex words and increase the use of visual strategies, spelling 
rules and knowledge of word parts to spell correctly. 

 

Mother Tongue 
The language profi les of students at Raha may be complex and diverse; however, the influence of mother-tongue 

development is significant for all learners. It is acknowledged that development of mother tongue language is crucial 
for cognitive development, and in maintaining cultural identity. Success in mother-tongue development is a strong 
predictor of long-term academic achievement, including acquisition of other languages. We encourage parents to 
regularly read, write and speak with their child in their mother tongue.  

 
At RIS we currently host mother tongue classes, through the organization LanguageOne for the following languages: 

- Italian 

- Spanish 
- Dutch 
- French 

 

We are actively looking to extend our provision to other languages and cultures.  
/ƻƴǘŀŎǘ ǘƘŜ ǎŎƘƻƻƭΩǎ Extra Curriculum Coordinator Andrea McKinnon -  AMcKinnon@ris.ae for further details. 

 

mailto:AMcKinnon@ris.ae


 

wL{ DǊŀŘŜ п /ǳǊǊƛŎǳƭǳƳ DǳƛŘŜ нлмсπнлмт 

 32 
 

 

Islamic Studies  

                                                          

 

The Islamic Studies programme is based on a scheme of work produced by the Ministry of Education and is integrated 

into the PYP curriculum. The Islamic Studies curriculum is a sequential programme from Grade 1 to Grade 12. At 

Raha International School the Muslim students from Grade 1 onwards attend Islamic Studies.  

The programme aims to enrich the learner with a strong foundation of knowledge and values.  At every Grade level 

the curriculum draws on the seven cornerstones: the values and goals of Islam, Islamic teachings and laws, direct 

divine teachings (from the holy Qur'an and the teachings of Prophet Mohammed), religious intuition, Islamic 

characters, identity, belonging and the universe.  

The students will work towards developing their understandings about what it means to be a Muslim citizen and to 

live in the complexities and hardships of our modern age with a strong system of belief that draws upon the true 

teachings of Islam, Islamic doctrine, belief, and characters aimed at spreading good and peace all over the world. 

Learning in Islamic Studies also happens outside the classroom through the library, researching on the Internet and 

possible excursions into the local community.  Assessment in the Islamic Studies programme continues throughout 

the year and includes diagnostic, formative and summative tasks. This may include oral and written presentations, 

investigations and tests. 

At RIS we provide: 

Islamic Studies A classes: for first language Arabic speakers (instruction is in Arabic) 

Islamic Studies B classes: for non-Arabic speaking students (instruction is in English)  
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йϦϝтϝОм аыЂшϜ буЦ :ЬмцϜ ϼнϳгЮϜ 

 :ϼϝуЛгЮϜ ϝкϝзЛгϠ ϢϸϝϡЛЮϜ анлУгЮ ϝглТ днгЯЛϧгЮϜ ϽлЗт аыЂшϜ буЧЮ ϝЧуϡГϦм ,дϝЃϲшϜ анлУв ев ХЯГзϦ ϣуϦϜϺ ϣϠϝЦϼм ,ЙЂϜнЮϜ

.ϣуКϝгϯЮϜм ϣтϸϽУЮϜ 

Іϕв̭ϜϸцϜ ϤϜϽ бЯЛϧЮϜ ϭϦϜнж ϣуКϽУЮϜ ϼмϝϳгЮϜ 
:ϣуϦфϜ ̭ϜϸцϜ ϤϜϽІϕв Ьы϶ ев ЩЮϺ пЯК ЬϹϧЃт 

 ев ϼϝϫЪшϜм ЍϚϜϽУЮϜ аϜϿϧЮϜ пЮϝЛϦ  йϠ ϹϡЛт ϝв ЭЏТϜ дϒ еуϡт

.ЭТϜнзЮϜ 

нϡК пЯК ЭЮϹт.ЭТϜнзЮϜм ЍϚϜϽУЮϜ ̭Ϝϸϒ пЯК йЮϝϡЦϖ Ьы϶ ев ύ йϧтϸ 

шϜ пЯК пЮϝЛϦ  ϣϡϳв ϽϪϒ ϱЎнт ϹЛϠ ЭТϜнзЮϝϠ аϿϧЯт рϻЮϜ дϝЃж

.ЌмϽУЮϜ 

.  ϣϡϳв ХЧϳϦ сϧЮϜ ϼнвцϜ ϭϧзϧЃт 

.  ев йϠϽЧϦ сϧЮϜ ϼнвцϜ ϽЪϻϠ ύ йϡϲ еК ϽϡЛт 

.  ϣϡϳв еК иϹЛϡϦ сϧЮϜ ϼнвцϜм ϤϝУЋЮϜ ϽЪϻт 

ев ЙЦнϧт  СЋЮϜ ϣтϝлж сТ бЯЛϧгЮϜ

т дϒ ЁвϝϷЮϜϳ:ϣуϦфϜ бЯЛϧЮϜ ϭϦϜнж ХЧ 

 йжϝϳϡЂ  йϠ ϹϡЛт ϝв ЭЏТϜ дϒ еуϡт

 ̭ϜϸϓϠ аϜϿϧЮъϜ нк пЮϝЛϦм бϪ ЍϚϜϽУЮϜ

ЭТϜнзЮϜм езЃЮϜ  ИϝϡϦϜ пЯК ЈϽϳтм

.пЮϝЛϦ  ϣϡϳв ХуЧϳϦ ЭϡЂ 

ϣтϸнϡЛЮϜ 

уУуЪ ϱЎнтгЛЮϜ ЙугϮ сТ пЮϝЛϦ  ̭ϝЎϼϖ ϣ.ЬϜнϲцϜм Э  

 Ͽугт ̭ϝЎϼϖ ϝлуТ оϽ϶ϒм пЮϝЛϦ  ̭ϝЎϼϖ пЯК ЬϹϦ СЦϜнв еуϠ

.ЀϝзЯЮ 

ϼϖ пЯК ЈϽϳт йжϝϳϡЂ  ̭ϝЎ

ϒ йϡЏО ев РнϷЮϜм ̭ϝЎϼϖ ев ϽϫЪ

.бкϹЧж ев РнϷЮϜм ЀϝзЮϜ 
дϝЃϲшϜ 

.ϣКϝϯЇЮϜ РϽЛт 

.ϢϸϝϡЛЮϜм ϣКϝϯЇЮϜ еуϠ ϣЦыЛЮϜ ϭϧзϧЃт 

.ЙгϧϯгЮϜм ϸϽУЮϜ пЯК еϡϯЮϜм ϣКϝϯЇЮϜ ев ЭЪ ϼϝϪϐ еуϡт 

ϒϼ рϹϡт.Рн϶ дмϸм ϣКϝϯЇϠ йт 

 РнϷЮϜ ев ϽУзтм ,ϣКϝϯЇЮϜ ϣгуЦ Эϫгϧт

.ИϿϯЮϜм еϡϯЮϜм 
буЧЮϜ 

  

слЮшϜ сϲнЮϜ :сжϝϫЮϜ ϼнϳгЮϜ 

ϼϝуЛгЮϜ йуϡж ϣзЃЮм пЮϝЛϦ  ϞϝϧЫЮ ϝЗУϲм ϣТϽЛвм ϝглТ днгЯЛϧгЮϜ ϽлЗт  :ïбЯЂм йуЯК  пЯЊ-.  

̭ϜϸцϜ ϤϜϽІϕв бЯЛϧЮϜ ϭϦϜнж ϣуКϽУЮϜ ϼмϝϳгЮϜ 
Ϝ ϼнЃЮϜ нЯϧт.Ϣϸнϯв ϢмыϦ ϢϼϽЧгЮϜ ϣужϐϽЧЮ 

.ϢϼϽЧгЮϜ ϼнЃЮϜ ЕУϲ ϽлЗϧЃт 

 ϼнЃЮϜ сТ ϢϸϼϜнЮϜ ϤϜϸϽУгЮϜ сжϝЛв еуϡт

.ϢϼϽЧгЮϜ ϣужϐϽЧЮϜ 

 ϼнЃЮϜ сТ ϸϼм ϝв ХуϡГϦ пЯК ЈϽϳт

.ϤϝлуϮнϦм аϝЫϲϒ ев ϣгтϽЫЮϜ 

ЕУϳт  ,ϓϡзЮϜ пЮϜ ϼϝГУжшϜ ев ϣужϐϽЧЮϜ ϼнЃЮϜ

.ϣЯЧЯЧЮϜ бЫϲ РϽЛϧтм,ϝлϦϝгЯЪ ϽЃУтм ϽЫЮϜ дϐϽЧЮϜбт  

.ϢϼϽЧгЮϜ ϣужϝгϫЮϜ ϩтϸϝϲцϜ ϒϽЧт 

.ϣужϝгϫЮϜ ϩтϸϝϲцϜ ϢϜмϼ РϽЛт 

чЮ сЮϝгϮшϜ пзЛгЮϜ ϱЎнт ϩтϸϝϲ

.ϣУтϽЇЮϜ 

 ϩтϸϝϲцϜ сТ ϸϼм ϝв ХуϡГϦ пЯК ЈϽϳт

.ϤϝлуϮнϦм аϝЫϲϒ ев 

.ϢϼϽЧгЮϜ ϣУтϽЇЮϜ ϩтϸϝϲцϜ ЙгЃт 

 

 ϰϽЇтм ,ϣтнϡзЮϜ ϩтϸϝϲцϜ ев ϣужϝгϪ ЕУϳт

.ϝлужϝЛвм ϝлϦϝгЯЪ ϡзЮϜ ϣзЃЮϜϣтн  

ϼмϝϳв :ϝ̯ужϝϪϣувыЂшϜ ϣуϠϽϧЮϜ Ϣϸϝв ϭлзв 

Islamic A  
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йϠϜϸϐм аыЂшϜ аϝЫϲϜ :ϩЮϝϫЮϜ ϼнϳгЮϜ 

ϼϝуЛгЮϜ.ЙгϧϯгЮϜм ЁУзЮϜ Йв ϣуϡтϻлϧЮϜ йϠϜϸϐм аыЂшϜ аϝЫϲц ϝЧуϡГϦ днгЯЛϧгЮϜ ϽлЗт : 

̭ϜϸцϜ ϤϜϽІϕв бЯЛϧЮϜ ϭϦϜнж ϣуКϽУЮϜ ϼмϝϳгЮϜ 
 ϣЛгϯЮϜм ϣКϝгϯЮϜ ϤϜнЯЊ аϝЫϲϒ еуϡт

.етϹуЛЮϜм 

 ϣЛгϯЮϜм ϣКϝгϯЮϜ ϤϜнЯЊ ϞϜϸϐ ХϡГт

.етϹуЛЮϜм 

нт.ФнϡЃгЮϜ ϢыЊ аϝЫϲϒ ϱЎ 

 ϤϜнЯЊ пЯК ϣЗТϝϳгЮϜ пЯК ЈϽϳт

.етϹуЛЮϜм ϣЛгϯЮϜм ϣКϝгϯЮϜ 

 

 ϣЛгϯЮϜм ϣКϝгϯЮϜ ϢыЊ аϝЫϲϒ РϽЛϧт

пЯК ЕТϝϳтм ,етϹуЛЮϜм  Ϟϸϓϧтм ,ϝлϚϜϸϒ

ϒ ϽЪϻтм ,ϝлϠϜϸϑϠ.ФнϡЃгЮϜ ϢыЊ аϝЫϲ 
ϣЛтϽЇЮϜ 

ϐ ϸϹЛт.ХтϽГЮϜ ϞϜϸ 

.ЭЧзЮϜ ЭϚϝЂм аϜϹϷϧЂϜ ϞϜϸϐ ϽЪϻт 

м ϞнЪϼ ̭ϝКϸ ЕУϳт.ЭЧзЮϜ ЭϚϝЂ 

 ХтϽГЮϜ ϞϜϸϐ аϜϿϧЮϜ сТ йϧϡОϼ пЯК ЭЮϹт

.ЭЧзЮϜ ЭϚϝЂм аϜϹϷϧЂϜ ϞϜϸϐм 

 

 ЭϚϝЂм ϞнЪϼм ,ХтϽГЮϜ ϞϜϸϐ пЯК ЕТϝϳт

.ЭЧзЮϜ ϟтϻлϧЮϜ 

 

ϣужϝгтшϜ ϣуЯЧЛЮϜ :ЙϠϜϽЮϜ ϼнϳгЮϜ 

ϼϝуЛгЮϜ.аыЂшϜ ЬнЊϒ блТ сТ ϝуϳлзв ϜϽуЫУϦм ,дϝгтшϜ дϝЪϼϓϠ ϣТϽЛв днгЯЛϧгЮϜ ϽлЗт : 

ϜϸцϜ ϤϜϽІϕв̭  бЯЛϧЮϜ ϭϦϜнж ϣуКϽУЮϜ ϼмϝϳгЮϜ 
.Ͻ϶фϜ ануЮϝϠ дϝгтшϜ анлУв еуϡт 

.ϣвϝуЧЮϜ ант ЭϲϜϽв ϽЪϻт 

.ϣвϝуЧЮϜ ант еуϳЮϝЋЮϜ ЬϜнϲϒ СЋт 
 буЦ еуϠм йзуϠ БϠϽтм .Ͻ϶фϜ ануЮϝϠ евϕт

.ϣϡЂϝϳгЮϜм ϣуЮмϕЃгЮϜ дϝгтшϜ 

.ХϳЮϜ ЬнЦ сТ йϧϡОϼ еК ϽϡЛт 

.ХϳЮϜ ЬнЦ сТ ϢϒϽϯЮϜ анлУв ϸϹϳт 

ϒ ϭϧзϧЃт бЯЃгЮϜ ϤϝУЊ ев ХϳЮϜ ЬнЦ д

.рнЧЮϜ 

.ХϳЮϜ ЬнЦ ϣгуЦ ϱЎнт 

.ЙгϧϯгЮϜ ϣЏлж сТ ХϳЮϜ ЬнЦ ϼϝϪϐ еуϡт 

 пЯК ДϝУϳЮϜ Йв ХϳЮϜ сТ ϢϒϽϯЮϜ ϣгуЦ егϫт

 ϽЊϝзтм ,ϣувыЂшϜ Фы϶цϜм ϞϜϸфϜ

.дϝЃжшϜ ФнЧϲ 
ϣуϯлзгЮϜ ϣуЯЧЛЮϜ 
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ϣтнϡзЮϜ ϢϽуЃЮϜ :ЁвϝϷЮϜ ϼнϳгЮϜ 
ϼϝуЛгЮϜϜм ϝϡϲ днгЯЛϧгЮϜ ϽлЗт : ЬнЂϽϠ ϝ̯уЂϓϦм ̭ϜϹϧЦ- бЯЂм йуЯК  пЯЊ-.ϣувыЂшϜ ϣвцϜ ев ϣтϽЇϡЮϜ ϬϺϝгзЮϜ ев дϝЃϲϗϠ йЛϡϦ евм 

̭ϜϸцϜ ϤϜϽІϕв бЯЛϧЮϜ ϭϦϜнж ϣуКϽУЮϜ ϼмϝϳгЮϜ 

 сϡзЮϜ ϬмϽ϶ ϟϡЂ ϱЎнтïбЯЂм йуЯК  пЯЊ- пЮϖ

.СϚϝГЮϜ 

ϒ СЦнв СЋтсϡзЮϜ ев СϚϝГЮϜ Эк- йуЯК  йЯЊ

.бЯЂм 

Ϝ СЦнв еуϡтсϡзЮ-бЯЂм йуЯК  пЯЊ- ев иϝЦъ ϝгв

.СϚϝГЮϜ Экϒ 

.ϬϜϽЛгЮϜм ̭ϜϽЂшϜ ϣЋЦ рмϽт 

сϡзЮϜ ЌϽК ϣЋЦ сЫϳт-бЯЂм йуЯК  пЯЊ- йЃУж

.бЂϜнгЮϜ сТ ЭϚϝϡЧЮϜ пЯК 

ЬнЂϽЮϜ ϢнКϸ ев ϼϝЋжцϜ СЦнв еуϡт-  пЯЊ

.бЯЂм йуЯК 

ϖ ϣтнузЮϜ ϢϽϯлЮϜ ϣЋЦ рмϽт.ϢϼнзгЮϜ ϣзтϹгЮϜ пЮ 

 ϹϚϜнУЮϜ ЉЯϷϧЃт.ϣтнϡзЮϜ ϢϽуЃЮϜ ϨϜϹϲϒ ев ϽϡЛЮϜм 

сϡзЮϜ ϢϽуЂ днгЯЛϧгЮϜ РϽЛϧт-  пЯЊ

бЯЂм йуЯК- СϚϝГЯЮ йϮмϽ϶ ϹЛϠ  пϧϲ

 пЮϖ ϢϽϯлЮϜ

                                      .ϣзтϹгЮϜ 

ϣзЃϳЮϜ ϢнЂцϜ 

ϽгК ϢϽуЂ ев ϟжϜнϮ еуϡт-йзК  сЎϼ-  ϣЊϝ϶м

.иϹкϾм йЮϹЛϠ ХЯЛϧт ϝгуТ 

уЂ ев ϟжϜнϮ еуϡт̭ϝЃзϷЮϜ ϢϽ-ϝлзК  сЎϼ- 

.  ЭуϡЂ сТ ϝлϧуϳЏϦм 

 ев ЭЪ ϢϽуЃЮ йϧЂϜϼϸ ев ϽϡЛЮϜм ϹϚϜнУЮϜ ЉЯϷϧЃт

̭ϝЃзϷЮϜм ϞϝГϷЮϜ еϠ ϽгК-ϝглзК  сЎϼ-.  

 еϠ ϽгК ϢϽуЂ днгЯЛϧгЮϜ РϽЛϧт

 иϹкϾм   ϞϝГϷЮϜ

                                .йЮϹКм 

 ̭ϝЃзϷЮϜ ϢϽуЂ днгЯЛϧгЮϜ РϽЛϧт

 сТ ϝлϧуϳЏϦм  ЭуϡЂ

                                   .пЮϝЛϦ 

̭ϜϹϧЦшϜ ϬϺϝгж 

 

 

̭ϝгϧжъϜм ϣтнлЮϜ :ЀϸϝЃЮϜ ϼнϳгЮϜ 
ϼϝуЛгЮϜ.ϣувыЂшϜм ϣуϠϽЛЮϜ блϧвϒм блϧЮмϹϠ ϜϾϜϿϧКϜм ̭ϝгϧжϜ днгЯЛϧгЮϜ ϽлЗт : 

̭ϜϸцϜ ϤϜϽІϕв бЯЛϧЮϜ ϭϦϜнж ϣуКϽУЮϜ ϼмϝϳгЮϜ 

ϢϸϝгЮϜ ϣГЇжϒ сТ ϣуϠϽЛЮϜ ϣПЯЮϜ СуДнϦ.  
 ϣПЯЪ ϣуϠϽЛЮϜ ϣПЯЮϜ ϣугкϒ пЯК ϹуЪϓϧЮϜ

.етϹЮϜм бЯЛЯЮ 
ϣПЯЮϜм ϣТϝЧϫЮϜ 

 сТ еугЯЃгЮϜ ϝтϝЏЦ ев ϤϜϼϝвшϜ ϣЮмϸ СЦнв еуϡт

.(ϝТнЂнЪ,ЩЂϽлЮϜм ϣзЂнϡЮϜ,еуГЃЯТ) бЮϝЛЮϜ 

 ϣвϹ϶ сТ ϤϜϼϝвшϜ ϣЮмϸ ϤϝвϝлЂϗϠ иϽϷТ еК ϽϡЛт

.еугЯЃгЮϜм аыЂшϜ ϝтϝЏЦ 

ϣвϹϷЮϜ ϭвϜϽϠ сТ ϣЪϼϝЇгЮϜ пЯК ЈϽϳт  ϣужϝЃжшϜ

.йϮϼϝ϶м йЛгϧϯв Э϶Ϝϸ ϣЮмϹЮϜ ϝлгЗзϦ сϧЮϜ 

 ϤϝвϝлЂϗϠ бкϾϜϿϧКϜ днгЯЛϧгЮϜ ϽлЗт

 ϝтϝЏЦ ϣвϹ϶ сТ ϤϜϼϝвшϜ ϣЮмϸ

.еугЯЃгЮϜм аыЂшϜ 

 сϧЮϜ ϣужϝЃжшϜ ϣвϹ϶ ϭвϜϽϠ сТ ШϼϝЇт

.ϣЮмϹЮϜ ϝлгЗзϦ 

̭ϝгϧжшϜ ϽϚϜмϸ 
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днЫЮϜм дϝЃжшϜ :ЙϠϝЃЮϜ ϼнϳгЮϜ 
ϼϝуЛгЮϜсТ днгЯЛϧгЮϜ Эϫгϧт : .пЮϝЛϦ  ХЯ϶ ЙугϮ Йв ϣуϠϝϯтϖ ϣЦыК ̭ϝзϠм рϽЇϡЮϜ ИнзϧЮϜ аϜϽϧϲϜм ϱвϝЃϧЮϜ буЦ блЪнЯЂм блϧТϝЧϪ 

̭ϜϸцϜ ϤϜϽІϕв бЯЛϧЮϜ ϭϦϜнж ϣуКϽУЮϜ ϼмϝϳгЮϜ 

пЃуК ϝжϹуЂ дϒ ϽЪϻт-аыЃЮϜ йуЯК-  ϰмϼ нк

.йϧгЯЪм 

.аыЃЮϜ йуЯК пЃуК ϝжϹуЂ ϣЋЦ сЫϳт 

ЃуК ϝжϹуЂ ϣЋЦ ев ϽϡЛЮϜ ЍЛϠ ЉЯϷϧЃт п

.аыЃЮϜ йуЯК 

.йϧгЯЪм  ϰмϼ пЃуК ϝжϹуЂ ϣЋЦ РϽЛϧт ϣтϽЇϡЮϜ ϣвϜϽЫЮϜ 

.ϣгуЯЂ Ϣ̭ϜϽЦ СтϽЇЮϜ ϩтϹϳЮϜ ϒϽЧт 

 ,йжϜϾ , ХТϽЮϜ :ϣуЮϝϧЮϜ ϤϜϸϽУгЮϜ пзЛв ϱЎнт

.йжϝІ , ИϿзт 

.йЧЯϷϠ ЭϮм ϿК  ХТϼ ϽкϝЗв ϽЪϻт 

 Йв бЯЂм йуЯК  пЯЊ ЬнЂϽЮϜ ХТϼ пЯК ЭЮϹт

Ϝм еуЯϚϝЃЮϜм йвϹ϶м йЯкϒ.ϢϝЋЛЮϜм еуЯкϝϯЮ 

.еуЯЮϜ ХЯ϶ ϽкϝЗв еуϡт 

 Йв ЭвϝЛϧЮϜ сТ ϣЗЯПЮϜм еуЯЮϜ ϽϪϒ еуϠ ФϽУт

.етϽ϶фϜ 

ϽЮϜ ϽϪϒ сУϧЧт сТ бЯЂм йуЯК  пЯЊ ЬнЂ

ϝЃϧЮϜ.ХТϽЮϜм ϱв 

ϭϧзϧЃт Ϧ сЯϳϧгЮϜ бЯЃгЮϝт нгЃЮϜ сТ еуЯЮϜ ϽуϪϓ

.йϠ 

 еуϠ ϱвϝЃϧЮϜ ϵуЂϽϦ сТ еуЯЮϜ ХЯ϶ ϽϪϒ ϱЎнт

.ЀϝзЮϜ 

ϣϲϝгЃЮϜ ХЯ϶ Эϫгϧт  йЮϜнЦϒ сТ ХТϽЮϜ аϜϿϧЮϝϠ

                                       .йЮϝЛТϒм 
ϱвϝЃϧЮϜ 

 ЭвϓϦ ϣЯЊ днЫЮϝϠ дϝЃжшϜ ϣЯЊ дϒ СЇϧЫт

.ϣтϝзКм ϼϝϡϧКϜм 

 ϽϚϝЂ ϱЮϝЋвм дϝЃжшϜ ЬϝгКϒ еуϠ БϠϽт

.ϤϝЦнЯϷгЮϜ 

.днЫЮϜ ϤϜϽϷЃв ХЯ϶ ев ϣгЫϳЮϜ ϭϧзϧЃт 

 ХЯ϶ сТ пЮϝЛϦ  бЛж ϽЫІ ϣуУуЪ ϱЎнт

ϷЃв.днЫЮϜ ϤϜϽ 

 ϰϝтϼм иϝув ев днЫЮϜ сТ  ϤϜϽϷЃв ϸϹЛт

 ,ϝкϽуОм Ϥϝϡжм ϽгЦм ЁгІм ϼϝГвϒм

.ϣужϝЃжшϜ ϢϝуϳЮϜ сТ ϝлϧугкϒ еуϡтм 
ϣϛуϡЮϜ 
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Islamic Studies B 
 

 

Islamic Studies B - Overview of Grade 4 Units 

Unit A ¶ Prophet & Messengers 

¶ Yawm-ul-Qiyamah: The Day Of Judgment 

¶ Al-Qadar: Fate 

¶ Surat Al-Fagr 

Unit B ¶ Prophet Ibraheem's Children: The Story of Prophet Isma'eel 

¶ The Story of Prophet Is'haq 

¶ Prophet Ya'qoub & his beloved son 

¶ Prophet Yousuf: A Leader in Egypt 

¶ Suret Al-Inshiqaq1 

¶ Suret Al-Inshiqaq2 

Unit C ¶ The Quraysh Tries to Hurt The Prophet 

¶ Al-Hijrah From Makkah To Madeenah 

¶ Building The Mosque 

¶ The Second semester 

¶ Courage And Faith: The Battle of Badr 

Unit D ¶ I Don't Miss My Prayers 

¶ Beware Of Najasah 

¶ I Perform My Sunnah Prayer 

¶ Mubtelat Us-Salah 

¶ Surat Al-A'la 

Unit E ¶ The Islamic Year 

¶ Ramadan: The Month Of Fasting 

¶ Mbtilat Us-Siyam 

¶ Salat Ut-Taraweeh 

¶ Eid Ul-Fitr 
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Arabic Social Studies A 

ϣузАнЮϜ ϣуϠϽϧЮϜ Ϣϸϝв ϭлзвϼмϝϳв :ϝ̯ужϝϪ 


















































































